






































dialogue and student-to-student discussion or debate. This made for lively, engaged classes and highly
motivated students. The cognitive levels for these classes included more advanced levels such as
application, analysis and evaluation. Other classes were taught at the knowledge/comprehension level of
Bloom’s Taxonomy with emphasis on recall of facts and reading/listening comprehension.

English classes were supported by classroom libraries containing diverse titles for easy access for
students. Teachers required writing folders, journals and portfolios edited with the aid of posted self-
evaluation rubrics. Science and math teachers made use of overhead projectors to illustrate and emphasize
lectures, with some classes focused on students working in small groups to problem solve. Civics and
social studies classrooms also utilized whole and small group discussion to reinforce the day’s objectives.

Most classes focused on a single academic discipline. The only effort at utilizing an interdisciplinary
approach was through the use of oral and written responses (literacy) in the social studies, math and
science classes. Assessments are ongoing in the form of rubric-guided portfolios and journals, quizzes,
unit tests, and mid-term and final exams as described in the curriculum guides.
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School Level Curriculum Audit
Newark School District — Franklin

The following summary represents at total of 24 classroom observations that were conducted at the
Franklin School. The subject content areas that were included in the observations were Language Arts,

Mathematics, Science, and Social Studies. An observation was also made in a pre-school classroom.
Curriculum guides were not visible in all of the classrooms that were observed. All of the instruction that
was observed was supported by written objectives that were aligned to lesson outcomes, the curriculum
and the Standards.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation
of the subject content was identified in a few of the lessons that were observed. Most of the lessons were
implemented at the knowledge and comprehension levels.

A few computers were present in most of the classrooms and there was limited evidence of student use.

There was evidence of assessment in the way of student questioning and teacher feedback in most of the

classrooms. Samples of student work included scoring rubrics.

A few of the student activities noted during the classroom observations included small group work and

hands on activities. Both Spanish and English are spoken in the classrooms.
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School Level Curriculum Audit
Newark School District - Hawthorne
The following summary represents classroom observations that were conducted at the Hawthorne School.
Self contained classrooms in the subject content areas of Language Arts /Literacy, Mathematics, Science

and Social Studies.

Curriculum guides were available in most of the classrooms that were visited. Some of the teachers were
using the textbook as a curriculum guide. All of the teachers had their objectives clearly stated either on

the chalkboard or in their plan books. Approved textbooks were available for use in the classrooms.

The students that were observed in the classrooms presented behavior challenges to which the teachers
tried to respond. There was evidence of students engaged in hands on lessons in some of the classrooms.
A new school administration is trying to bring about positive changes. Lessons were conducted at the

higher levels of the cognitive domain in most of the lessons observed.

Computers were noted in all of the classrooms visited and they were being used by the students. At least

five or six computers are in each classroom along with two printers.
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School Level Curriculum Audit
Newark School District — Oliver ES
The following summary represents at total of 23 classroom observations that were conducted at the Oliver
School. The subject content areas included in the observations were Language Arts, Mathematics,

Science, Social Studies, Computer Lab and a Pre-School classroom.

All of the subject content areas that are listed above and curriculum documents were accessible to the
teachers that were observed. All of the instruction that was observed was supported by written objectives

that were aligned to lesson outcomes, the curriculum and the Standards.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation
of the subject content was identified in most of the classroom visits. The Pre-K and Kindergarten
students were engaged in activities that served to develop their emergent writing skills and spatial / tactile

senses.
Curriculum materials were present in most of the classrooms including Foss Science Kits, mathematic
manipulative materials and appropriate textbooks. The school has implemented the “Reaching for the
Brass Ring” local district reform model.

There was evidence of technology being used by the students in some of the classrooms.

Samples of student work were noted in most of the classrooms and student work was displayed in the

hallways of the school. Word Walls were used in the lower grade classrooms.
There was evidence of ongoing assessment in the form of teacher made tests and class question and

answer sessions. For example, teachers were observed checking for understanding throughout the lessons

changing questions based on student responses.
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School Level Curriculum Audit
Newark School District — Peshine
The following summary represents classroom observations that were conducted at the Peshine School.
Self contained classrooms in the subject content areas of Language Arts /Literacy, Mathematics, Science

and Social Studies.

Curriculum guides were not available in all of the classrooms that were visited. Some of the teachers were
using the textbook as a curriculum guide. Many of the teachers did not have their plan books so it was
difficult to determine the degree of outcome alignment to the Standards and the district’s curriculum
(Teachers indicated that the administration was reviewing the plan books). There was evidence of

appropriate alignment in some of the classrooms that were observed.

The students that were observed in many of the classrooms presented behavior challenges and in one
particular class the observation could not be completed due to classroom disruption. There was evidence
of students engaged in hands on lessons in some of the classrooms. There was evidence of student
assessment through teacher made tests, classroom questioning and student portfolios. Lessons were

conducted at the higher levels of the cognitive domain in a few of the lessons observed.

Computers were noted in many of the classrooms visited and they were being used by the students in one

classroom.
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School Level Curriculum Audit
Newark School District — Ridge Street

Summary Narrative
March 12, 2007

James W. Gamble, Ed.D.

The following summary represents classroom observations that were conducted at the Ridge Street
School. Self contained classrooms in the subject content areas of Language Arts /Literacy, Mathematics,

Science and Social Studies Art, Career Ed and Physical Education.

Curriculum guides were available in all of the classrooms that were visited. All of the teachers had their
objectives clearly stated either on the chalkboard or in their plan books. All of the approved textbooks
were available for use in the classrooms. Classroom libraries have been assembled.

The students that were observed in the classrooms were attentive and engaged in the classroom activities.
Some of the students had personal aids to keep them focused. Most of the lessons were conducted at the

higher levels of the cognitive domain.

There were a few computers in each one of the classrooms that were visited.
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School Level Curriculum Audit
Newark School District — Roberto Clemente

Summary Narrative
March 12, 2007

James W. Gamble, Ed.D.

The following summary represents classroom observations that were conducted at the Roberto Clemente
School. Self contained classrooms in the subject content areas of Language Arts /Literacy, Mathematics,

Science and Social Studies.

Curriculum guides were available in all of the classrooms that were visited. All of the teachers had their
objectives clearly stated either on the chalkboard or in their plan books. All of the approved textbooks
were available for use in the classrooms. There was also evidence of supplementary materials that
displayed a great deal of creativity. There is evidence of extensive classroom libraries and some of the

books are written in both Spanish and English.

The students that were observed in the classrooms were attentive and engaged in the classroom activities.

The lessons were conducted at the higher levels of the cognitive domain in most of the lessons observed.

Numerous student writing samples were on display in the classrooms. Evidence of assessments in the
form of quizzes and project work was noted. Students were working on math journals and received

support from a teacher assistant.

There were computers in the classrooms but they were not being used during the classroom observations.
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School Level Curriculum Audit
Newark School District — Science Park HS

Summary Narrative
March 12, 2007

James W. Gamble, Ed.D.

The following summary represents at total of 25 classroom observations that were conducted at Science
Park High School. The subject content areas included in the observations were English LII, IIT and IV,
Algebra I and II, Geometry, Earth Science, Biology, Life Science, Geographic Information Systems, US
History I, World History and Health IV.

A written curriculum existed for all of the subject content areas that are listed above and curriculum
documents were accessible to the teachers that were observed. All of the instruction that was observed
was supported by written objectives that were aligned to lesson outcomes, the curriculum and the

Standards.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content was identified in approximately 90 % of all of the classes.

Appropriate curriculum materials were present in all of the classrooms. There was a great deal of
evidence of technology being used by both teachers and students. Specifically, anywhere from 12 — 18
computer stations were in place around the perimeter of most of the classrooms. The computers stations
were not installed in a few of the classrooms yet since the school just recently opened its doors on
November, 2006. Students were working individually and in pairs at the computer stations. A few of the
teachers were presenting lessons utilizing power point technology. Smart Boards were also available in

some of the classrooms.

Rubrics and holistic scoring strategies were posted. Classroom assessment was observed in the form of
classroom quizzes that included both objective and open ended questions. Samples of student work were

noted in most of the classrooms and student work was displayed in the hallways of the school.

The students were actively engaged in large group discussions and small group discussions in many of the

classrooms. Students were engaged in DBQ (Discussion Based Question) activities which are addressed
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in the school district’s curriculum documents. A group of students were observed working on questions

pertaining to the “We the People” history contest.

Evidence of subject content integration was found in one of the Geometry sections. Science and math
concepts were integrated in prompts that were performance based. Writing also was integrated into these
activities and evidence of this was found in a number of the classrooms. Mathematics and technology was
also integrated into a Health project that required students to create a power point presentation for a
proposed Renaissance City 15 K road race. Small groups of students were working on various aspects of

the project including project design and logistics.
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School Level Curriculum Audit
Newark School District — South 17" Street

Summary Narrative
March 6, 2007

James W. Gamble, Ed.D.

The following summary represents at total of 20 classroom observations that were conducted at the South
17" Street School. The subject content areas that were included in the observations were Language Arts,

Mathematics, Science, and Social Studies.

A written curriculum existed for all of the subject content areas that are listed above and all of the
documents were accessible to the teachers that were observed. All of the instruction that was observed
was supported by written objectives that were aligned to lesson outcomes, the curriculum and the

Standards.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation
of the subject content was identified in approximately 50% of the language arts lessons, 50% of the

mathematics lessons, 50 % of the science lessons and 25% of the social studies lessons.

Curriculum materials were present in all classrooms including Foss Science Kits, mathematic
manipulative materials and appropriate textbooks. Every classroom had two or three computers and a

printer. However, there limited evidence of the use of the computers by the students.

Students were observed taking mid year mathematics assessments in a few of the classrooms. Samples of
student work were noted in most of the classrooms and student work was displayed in the hallways of the
school. In addition to student work, there existed a number of commercially produced charts and

materials displayed on the classroom bulletin boards.

Some of the student activities noted during the classroom observations included use of math manipulative

materials and writing stories.

23



Professional Development Findings: Newark

Newark Public Schools (NPS) submitted documentation reporting 2,011 district-wide, multi-school or
individual professional development activities in the period September 2005 to December 2006, at a total
cost of $7,052,997, some of which was covered by grant funding. Over 90 percent of reported activities
bore no direct costs because they were provided by district staff. Of activities provided by contracted
individuals or organizations, those in excess of $100,000 per vendor were:

e $2,320,000 to Bank Street College for 29 separately contracted activities at $80,000 each;
$1,321,000 to Pearson Achievement Solutions for instructional leadership training 7/05-6/07;

e $800,000 to Children’s Literacy Initiative for a three-day institute, about 25 hours of follow-up
coaching and unspecified materials and supplies, in 2005-06 and 2006-07; (additional funding from
charitable foundations brought the total amount to $1,260,000);

e $572,800 to National Urban Alliance for Reading and Writing Across the Curriculum professional
development in seven high schools, 7/05-6/07,

e $415,000 to Princeton Center for Leadership Training for technical assistance for secondary school
leaders, from 7/05 to 6/07, plus $30,000 for professional development for Central High School
teachers in 2006-07; and

e $230,400 to IDE Corporation for eight separately contracted activities at Science Park High School at
$28,800 each.

An additional professional development activity, the Summer Science Institute of J uly-August 2006
involved no vendor costs, but required $170,000 in stipends to attendees.

NPS administrators provided no district contracts, but included several contracts prepared by vendors,
who specified deliverables. In the materials reviewed, there were no references to expected outcomes and
no measurable objectives relating to instructional practice or student achievement.

District administrators typically did not present convincing evidence that professional development
activities resulted in improved instructional practice or student achievement. Representative responses
were that Children’s Literacy Initiative professional development ($400,000) was effective because the
vendor uses some Newark classrooms as outstanding examples or that instructional leadership training by
Pearson Achievement Solutions ($1,321,000) was effective because “Grade level meetings are more
structured: Occur with scheduled frequency Improved student achievement [sic].”

According to district and school administrator reports, activities in the period under review satisfied
QSAC requirements that professional development address data driven instruction, classroom assessment
practices, how to use assessments to adjust instruction and how to seek assistance for students who fall
behind (QSAC C1d); address how staff can contribute to student achievement of the NJ CCCS and
support the intellectual, social, emotional and physical development of all students (QSAC Cle); address
culturally responsive teaching and ways to address needs of diverse learners (QSAC Cl g); include
support and follow-up (QSAC C2); and address student subgroup performance and improving student
achievement in areas of need (QSAC C3b).

Teacher Professional Development Survey results (see Appendix) indicate that:

e respondents tend to believe that they receive high-quality professional development that relates to
improving student performance (QSAC C1b), but differ widely in this regard from school to school
(ranging from 3.08 to 4.80 on a scale of 1 to 5);
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e respondents tend to report that their district or school provides follow-up training, such as coaching or
classroom visitations, after professional development activities (QSAC C2), but differ widely in this
regard from school to school (ranging from 3.00 to 4.73 on a scale of 1 to 5);

e 83.2% of respondents report that their district or school sought their input about quality or results of
professional development at least once in the past two years (QSAC C1h), but differ widely in this
regard from school to school (range = 61.0% to 100%);

e 89.7% of respondents report that their district or school provided professional development about how
to improve achievement of student subgroups at least once in the past two years (QSAC C3b), but
differ in this regard from school to school (range = 72.7% to 100%); and

e 91.7% of respondents report that they have modified their classroom practice as a result of recent
professional development activity, but differ in this regard from school to school (range = 72.2% to
100%). However, only 47.1 percent of respondents provided a meaningful example of such
modification, as requested.

Wide variations in some survey responses from school to school suggest that the district may need to
conduct its own periodic professional development surveys, including questions about follow-up training
and outcomes, and devote efforts to ensure that teachers in all schools have equal access to high quality
professional development as defined by QSAC.
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Teacher Professional Development Survey Results: Newark

1. My district or school provides me with high-quality professional development activities that relate
to my needs in relation to improving student performance. [1 = Strongly Disagree; 5 = Strongly

Agree]
School 1 2 3 4 5 Avg. Responses

Ann St. 0 1 2 27 31 4.44 61

Barringer H.S. 0] 3 7 9 3 3.55 22
Belmont Runyon 0 1 4 10 10 4.16 25
Branch Brook 1 0 2 5 10 4.28 18
Camden M.S. 0 5 8 21 16 3.96 50
Central H.S. 2 9 16 11 14 3.50 52
Franklin 0 0 2 9 24 463 35
Hawthorne Ave. 0 0 7 9 7 4.00 23
Oliver 0 0 4 8 14 438 26
Peshine Ave. 0] 2 5 16 5 3.86 28
Ridge' 0 0 2 7 47 480 56
Roberto Clemente 1 0 1 9 10 4.29 21

Science H.S. 2 2 10 15 7 3.08 36
South Seventeenth 1 1 3 9 11 412 25
Thirteenth Ave. 0 1 2 8 11 432 22
Total 7 25 75 173 220 4.15 500

2. After professional development activities, my district or school provides follow-up training, such
as coaching or classroom visitations. [1 = Strongly Disagree; 5 = Strongly Agree]

School 1 2 3 4 5 Avg. Responses
Ann St. 0 2 8 29 23 418 62
Barringer H.S. 1 3 10 6 2 3.23 22
Belmont Runyon 2 4 14 6 1 3.00 26
Branch Brook 1 0 5 3 9 4.06 18
Camden M.S. 2 8 8 19 13 3.66 50
Central H.S. 7 12 10 16 7 3.08 52
Franklin 0 2 8 12 13 4.03 35
Hawthorne Ave. 3 0 13 2 5 3.26 23
Qliver 0 1 1 11 12 419 25
Peshine Ave. 0 4 5 15 4 3.68 28
Ridge* 0 0 2 11 43 473 56
Roberto Clemente 1 0 5 6 9 4.29 21
Science H.S. 4 8 11 10 3 3.00 36
South Seventeenth 2 2 7 8 6 3.56 25
Thirteenth Ave. 0 2 6 5 8 3.95 21
Total 23 48 113 159 158 3.77 500

! Identical laudatory responses on a number of survey forms suggest that at least some of the responses from this
school were orchestrated.
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3. In the past two years, my district or school has sought my input about the quality or the results of
the professional development I have received.

School % Yes
Ann St. 98.4
Barringer H.S. 68.1
Belmont Runyon 80.0
Branch Brook 84.2
Camden M.S. 80.4
Central H.S. 654
Franklin 97 .1
Hawthorne Ave. 61.0
Oliver 96.2
Peshine Ave. 75.0
Ridge* 100.0
Roberto Clemente 90.5
Science H.S. 67.6
South Seventeenth 70.8
Thirteenth Ave. 90.5
Total 83.2

4. In the past two years, my district or school has provided professional development about how to
improve achievement of student subgroups.

School % Yes
Ann St. 100.0
Barringer H.S. 81.0
Belmont Runyon 75.0
Branch Brook 944
Camden M.S. 93.5
Central H.S. 76.5
Franklin 914
Hawthorne Ave. 81.0
Oliver 92.9
Peshine Ave. 75.0
Ridge* 100.0
Roberto Clemente 95.0
Science H.S. 72.7
South Seventeenth 84.0
Thirteenth Ave. 95.2
Total 89.7

5. 1have modified my classroom practice as a direct or indirect result of professional development
activity in the period September 2005 to December 2006. If yes, describe how your practice has
changed.

% Providing

School % Yes Example
Ann St. 96.7 45.0
Barringer H.S. 90.9 63.6
Belmont Runyon 88.5 61.5
Branch Brook 89.5 57.9
Camden M.S. 915 42.6
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Response Rate

Central H.S. 82.0
Franklin 100
Hawthorne Ave. 90.9
Oliver 100.0
Peshine Ave. 92.6
Ridge* 98.2
Roberto Clemente 90.9
Science H.S. 72.2
South Seventeenth 96.0
Thirteenth Ave. 95.2
Total 91.7

School

Ann St.

Barringer H.S.
Belmont Runyon
Branch Brook
Camden M.S.
Central H.S.
Franklin
Hawthorne Ave.
Oliver

Peshine Ave.
Ridge

Roberto Clemente
Science H.S.
South Seventeenth
Thirteenth Ave.
Total
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34.0
60.0
68.2
88.5
63.0
39.3
54.5
61.1
60.0
50.0
57.1

% Facuity
Responding
70.5%

14.3%
63.4%
86.4%
76.9%
52.5%
61.4%
65.7%
36.6%
38.4%
93.3%
48.9%
72.0%
48.1%
27.2%
47.1%



