














School Level Curriculum Audit
Trenton School District — Central HS

Summary Narrative
March 15, 2007

The following summary represents information from 39 classroom observations that were conducted at
the Central High School. The subject content areas that were included in the observations were Algebra,
Algebra II, Geometry, Biology, Earth Science, Physical Science, Health, Honors English Literature I,
English Literature I, Honors American Literature, American Literature, World Literature, World History,
US History I, Honors US History I, and US History II.

A written curriculum was not available to any of the classroom teachers. Syllabi were available for
Algebra I, Biology, American Literature and US History I & II. Lesson objectives were not available in
four classrooms (Honors English Literature, English Literature I, World History and US History I). One
teacher (World Literature) indicated that the district curriculum was home along with the lesson plan

book.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in 13 of the 39 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks. Specifically, the following textbooks
were being used: Glencoe Algebra I 2005/2006, Heath Algebra II, Heath Geometry 1998, Prentice Hall
Biology 2006, AGS Earth Science, AGS Physical Science, Glencoe Health, Glencoe World History).

Evidence of assessment was mainly in the form of informal questions and answers during class.

There is on average about 1-3 computers per classroom. There was no evidence of student use of the

computers during the observations.

There was very limited evidence of student work on display. Evidence was documented in reference to
poor classroom management. Specifically, there was a major class control problem in a 9t grade World

Literature class. It was noted that the instructor spent most of the time trying to quiet the students down.



Also, it was noted that the instructor in a 9" grade World History class ended the lesson early and the

students socialized for the last eleven minutes of class.

School Level Curriculum Audit
Trenton School District — Columbus

Summary Narrative
March 15, 2007

The following summary represents information from 24 classroom observations that were conducted at
the Columbus School. The subject content areas that were included in the observations were Language
Arts, Mathematics, Science and Social Studies, Special Education Social Studies, Art, Media, World
Language (French) and Health.

A written curriculum was not available to any of the teachers. However, all of the teachers that were

observed had written objectives available for the lessons.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in approximately 6 of the 24 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks. Students participated in class
discussions and worked independently and in small groups using their workbooks, worksheets and
supplemental resource materials. Evidence of assessment was mainly in the form of informal questions
and answers during class. Mathematics holistic scoring rubrics were on display in a special education and

regular education eighth grade math class.

There is on average about two computers per classroom. There was limited evidence of student use of the
computers during the observations. Students were observed working on the computers in one classroom.

The computers were turned off in a few of the classrooms.

It was noted that the Columbus School previously implemented a Modern Red School House Whole
School Reform model. However, there was no funding for the program this year. It was also noted that
there were opportunities for students to receive tutoring after school as evidenced by the documented
existence of the Columbus Explorers After School Program for grades 4-8, The Club Z program (small
group tutoring), the Education Works Tutoring Program and the College of NJ — Higher Education

Network provides tutoring. Princeton University sponsors an after school science club.



School Level Curriculum Audit
Trenton School District — Dunn MS

Summary Narrative
March 15, 2007

The following summary represents information from 36 classroom observations that were conducted at
the Dunn Middle School. The subject content areas that were included in the observations were English,
Mathematics, Science, Social Studies, Technology, Music, Art, Health and World Language (Spanish).

One Grade 6-8 self contained special education class was observed.

A written curriculum was not available to any of the classroom teachers. All but one of the teachers that
were observed had written objectives available for the lessons. There was no written objective available in

the self contained special education class.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in only one of the 36 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks. Specifically, the following textbooks
were being used: Connected Math, Houghton Mifflin English, McGraw Hill Science, Glencoe Science,

Prentice Hall Science Explorer and Glencoe Spanish L.

Evidence of assessment was mainly in the form of informal questions and answers during class. Student
portfolios were noted in the 6" through 8" grade English classrooms. An oral presentation rubric was

noted in the 6™ grade social studies classroom.

There is on average about 2-4 computers per classroom. There were no notations of student use of the

computers during the observations.



School Level Curriculum Audit
Trenton School District — Harrison

Summary Narrative
March 15, 2007

The following summary represents information from 10 classroom observations that were conducted at
the Harrison School. The subject content areas that were included in the observations were Language

Arts, Mathematics, Special Education and Computer Literacy.

A written curriculum was not available to all but three of the classroom teachers and the computer
teacher. A Reading curriculum guide dated 2006 was noted in three of the classrooms and a computer
guide was available in the computer lab. All of the teachers that were observed had written obj ectives

available for the lessons.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in approximately 6 of the 10 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks (Houghton Mifflin). Students
participated in class discussions and worked independently and in small groups using their workbooks,
worksheets and supplemental resource materials. Evidence of assessment was mainly in the form of
informal questions and answers during class. Student portfolios were noted in the kindergarten and first

grade classrooms.

There is on average about 4-5 computers per classroom. There was limited evidence of student use of the
computers during the observations. Students were observed working on the computers in one classroom.
The “Study Island” computer software program for NJASK preparation was observed in use in one of the

classrooms.

Student work was displayed in the classrooms, classroom libraries and learning centers were also noted.

Word walls were noted in the kindergarten and first grade classrooms.



School Level Curriculum Audit
Trenton School District — Jefferson

Summary Narrative
March 15, 2007

The following summary represents information from 19 classroom observations that were conducted at
the Jefferson School. The subject content areas that were included in the observations were Language
Arts, Mathematics, Computer Literacy, Science and Art. One of the classroom observations was

conducted in a special education classroom.

A written curriculum was not available to any of the classroom teachers. However, there was evidence of
a draft of a Language Arts / Literacy K-5 Guide labeled as a Draft copy and a Grade 2 Math Curriculum
dated July, 2003. A first grade teacher stated that the curriculum being used was the textbook. All of the

teachers that were observed had written objectives available for the lessons.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in approximately 4 of the 19 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks. Students participated in class
discussions and worked independently and in small groups using their workbooks, worksheets and
supplemental resource materials. Evidence of assessment was mainly in the form of informal questions
and answers during class. Student portfolios were noted in the kindergarten, second grade, third grade and
fourth grade classrooms. Evidence of anecdotal notes was noted in one of the kindergarten classrooms.

Evidence of performance assessments was noted in one of the second grade classrooms.

There is on average about 2-3 computers per classroom with one third grade classroom boasting seven
computers . There was limited evidence of student use of the computers during the observations.
Specifically, students were observed working on the computers in two of the classrooms. The Starfall “I

Can Read” software program was being used by two students in one of the first grade classrooms.



School Level Curriculum Audit
Trenton School District — PJ Hill

Summary Narrative
March 15, 2007

The following summary represents information from 19 classroom observations that were conducted at
the PJ Hill School. The subject content areas that were included in the observations were Language Arts,
Mathematics, Computer Science, Science and Social Studies. One of the classroom observations was

conducted in a fourth grade inclusion classroom.

A written curriculum was not available to any of the classroom teachers. A few of the teachers made
reference to the NJ Core Curriculum Content Standards as their curriculum guide. All of the teachers that

were observed had written objectives available for the lessons.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were identified in approximately 12 of the 19 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks (Houghton Mifflin Social Studies,
Scott Foresman Science ). Students participated in class discussions and worked independently and in
small groups using their workbooks, worksheets and supplemental resource materials. Evidence of
assessment was mainly in the form of informal questions and answers during class. Student portfolios
were noted in the kindergarten, second grade and fifth grade classrooms. Evidence of performance

assessments was noted in one of the fifth grade classrooms.

There is on average about 3-5 computers per classroom. There was limited evidence of student use of the
computers during the observations. Specifically, students were observed working on the computers in

three of the classrooms.

In general, there was not a great deal of student work displayed in the classrooms. The use of commercial
materials on the bulletin boards was noted in many of the classrooms. There also existed differences in the
amount of student work that was on display. For example, in two kindergarten classrooms - one
classroom boasted a variety of student work in the classroom and in the hallway. In contrast, another
kindergarten classroom contained limited examples of student work. The displays in this kindergarten

classroom were mainly commercial posters.



School Level Curriculum Audit
Trenton School District — Wilson

Summary Narrative
March 15, 2007

The following summary represents information from 17 classroom observations that were conducted at
the Wilson School. The subject content areas that were included in the observations were Language Arts,
Mathematics, Science and Social Studies. One of the classroom observations was conducted in a special

education resource room and another observation was in a fourth grade inclusion classroom.

A written curriculum was not available to any of the classroom teachers. Two of the teachers indicated
that the curriculum was available on line. All of the teachers that were observed had written objectives

available for the lessons.

Higher level thinking skills i.e. thinking that required analysis, synthesis, application and / or evaluation

of the subject content were not identified in any of the 17 classroom lessons that were observed.

Curriculum materials consisted of mainly textbooks and workbooks. Students participated in class
discussions and worked independently and in small groups using their workbooks, worksheets and
science kits. Evidence of assessment was mainly in the form of informal questions and answers during
class. Student portfolios were noted in the kindergarten, second grade and third grade classrooms.

Evidence of performance assessments was noted in the kindergarten, second and third grade classrooms.

A great deal of student work was on display in the classrooms and throughout the school.

There is on average about 2-6 computers per classroom. All of the computers, however, were not in
working order. Specifically, one out of three was working in a second grade classroom and three out of
four computers were working in another second grade classroom. Three of six computers were in
operating order in a third grade classroom. The fourth grade inclusion class had seven computer stations
along with a printer. A paraprofessional was working at one of the computer stations. There were no

notations of student use of the computers during the observations.



Professional Development Findings: Trenton

Trenton administrators submitted documentation reporting 28 district-wide, multi-school or single-school

professional development activities in the period September 2005 to December 2006, at a total cost of

$1,414,726 (grant-funded professional development accounted for an additional $120,000). Two vendors

received in excess of $100,000 each during the period studied:

e the Center for Evidence-Based Education received $620,000 in 2005-06 for leadership development,
and

e Mercer County Educational Technology Training Center (ETTC) received a total of $195,950
(including $120,000 in grant funds) in 2005-06 and 2006-07 for professional development on using
technology in the classroom, particularly in language arts/literacy.

Trenton administrators submitted “Consultant’s Agreements,” between vendors and the Trenton Board of
Education, and board resolutions for most activities. Evaluation criteria were mentioned in only two
resolutions, perhaps because these two vendors were the only ones to provide them.

District administrators differed in the quality of their responses to requests for “best evidence” that
professional development activities resulted in improved instructional practice or student achievement. In
some cases, respondents presented cogent arguments that professional development had resulted in
specific observed changes in instructional practice and improved test scores among relevant groups of
students. In other cases, respondents claimed that improved NJASK scores in half of the schools involved
or “reflections and evaluations completed by participants attending the trainings” were the best evidence
of program effectiveness.

According to district and school administrator reports, activities in the period under review satisfied
QSAC requirements that professional development address data driven instruction, classroom assessment
practices, how to use assessments to adjust instruction and how to seek assistance for students who fall
behind (QSAC C1d); address how staff can contribute to student achievement of the NJCCCS and
support the intellectual, social, emotional and physical development of all students (QSAC Cle); address
culturally responsive teaching and ways to address needs of diverse learners (QSAC Clg); include
support and follow-up (QSAC C2); and address student subgroup performance and improving student
achievement in areas of need (QSAC C3b).

Teacher Professional Development Survey results (see Appendix) indicate that:

e respondents tend to believe that they receive high-quality professional development that relates to
improving student performance (QSAC C1b), but differ in this regard from school to school (ranging
from 3.18 to 4.15 on a scale of 1 to 5);

e respondents tend to disagree with the statement that their district or school provides follow-up
training, such as coaching or classroom visitations, after professional development activities (QSAC
C2), but differ in this regard from school to school (ranging from 2.31 to 3.38 on a scale of 1 to 5);

e 68.1% of respondents report that their district or school sought their input about quality or results of
professional development at least once in the past two years (QSAC C1h), but differ in this regard
from school to school (range = 52.9% to 89.5%);

e 84.8% of respondents report that their district or school provided professional development about how
to improve achievement of student subgroups at least once in the past two years (QSAC C3b), but
differ in this regard from school to school (range = 80.4% to 100%); and

e 85.0% of respondents report that they have modified their classroom practice as a result of recent
professional development activity, but differ somewhat in this regard from school to school (range =
78.7% to 93.3%). However, only 34.3% of respondents provided a meaningful example of such
modification, as requested.



Wide variations in some survey responses from school to school suggest that the district may need to
conduct its own periodic professional development surveys, including items about follow-up training and
outcomes, and devote efforts to ensure that teachers in all schools have equal access to high quality
professional development as defined by QSAC.

The relatively low percentage (68.1%) of teachers who agree with the statement their district or school
sought their input about quality or results of professional development at least once in the past two years
(QSAC C1h), suggests that the district needs to make additional efforts in this area.



Teacher Professional Development Survey Results: Trenton

1. My district or school provides me with high-quality professional development activities that relate
to my needs in relation to improving student performance. [1 = Strongly Disagree; 5 = Strongly
Agree]

School 1 2 3 4 5 Avg. Responses

Cadwalader E.S. Failed to return surveys

Central H.S. 5 10 14 15 7 3.18 51
Columbus E.S. 0 0 6 5 9 415 20
Dunn M.S. 0 4 7 3 4 339 18
Harrison E.S. 0 1 5 3 6 3.93 15
Jefferson E.S. 1 0 6 7 9 400 23
PJ Hill 1 0 3 7 1 3.58 12
Wilson E.S. Failed to return surveys

Total 7 15 41 40 36 3.60 139

2. After professional development activities, my district or school provides follow-up training, such
as coaching or classroom visitations. [1 = Strongly Disagree; 5 = Strongly Agree]

School 1 2 3 4 5 Avg. Responses

Cadwalader E.S. Failed to return surveys

Central H.S. 8 28 11 2 3 2.3 52
Columbus E.S. 3 1 6 7 3 330 20
Dunn M.S. 1 8 6 3 0 261 18
Harrison E.S. 0 3 6 6 0 320 15
Jefferson E.S. 3 1 9 6 5 3.38 24
PJ Hill 2 4 4 2 0 250 12
Wilson E.S. Failed to return surveys

Total 17 45 42 26 11 278 141

3. In the past two years, my district or school has sought my input about the quality or the results of
the professional development I have received.

Schootl % Yes
Cadwalader E.S. Failed to return surveys
Central H.S. 67.3
Columbus E.S. 89.5
Dunn M.S. 52.9
Harrison E.S. 86.7
Jefferson E.S. 83.3
PJ Hill 727
Wilson E.S. Failed to return surveys

Total 68.1



4. In the past two years, my district or school has provided professional development about how to
improve achievement of student subgroups.

School
Cadwalader E.S.

Central H.S.
Columbus E.S.
Dunn M.S.
Harrison E.S.
Jefferson E.S.
PJ Hill

Wilson E.S.
Total

% Yes
Failed to return surveys
80.4
85.0
83.3
100.0
83.3
91.7
Failed to return surveys
84.8

5. I have modified my classroom practice as a direct or indirect result of professional development
activity in the period September 2005 to December 2006. If yes, describe how your practice has

changed.

School
Cadwalader E.S.
Central H.S.
Columbus E.S.
Dunn M.S.
Harrison E.S.
Jefferson E.S.
PJ Hill
Wilson E.S.
Total

Response Rate

School
Cadwalader E.S.

Central H.S.
Columbus E.S.
Dunn M.S.
Harrison E.S.
Jefferson E.S.
PJ Hill

Wilson E.S.
Total

% Yes % Providing Example

Failed to return surveys

78.7 46.2
89.5 45.0
83.3 50.0
93.3 46.7
86.4 50.0
91.7 33.3
Failed to return surveys
85.0 46.1

% Faculty Responding
Failed to return surveys
22.5%

76.9%

27.3%

100.0%

68.6%

30.8%

Failed to return surveys
34.3%




