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Mission


Reading First, New Jersey will enable the improvement of each child’s capacity to become a successful reader by the end of third grade.  Reading First, New Jersey is an integral part of New Jersey’s comprehensive Early Literacy priority.
Goals

1. The incorporation of scientifically-based reading research into the framework of school programs. 

2. Research-based instructional and assessment practices are supported by aligned reading materials and programs.  

3. Sustained professional development and support to enable instructional leaders to provide appropriate and effective instruction. 

4. The integration of Reading First, New Jersey with other early literacy activities and priorities of the New Jersey Department of Education.
Reading First, New Jersey

Goals and Objectives


1. Scientifically-Based Reading Research (SBRR): Research that applies rigorous, systematic and objective procedures to obtain valid knowledge relevant to reading development, reading instruction, and reading difficulties. The research has shown that effective reading instruction includes explicit and systematic instruction in all of the essential reading components.  The components should, at a minimum, include: phonemic awareness, phonics, fluency, vocabulary, and comprehension.  New Jersey adds a critical sixth component: motivation and background knowledge. Instructional methods are also researched, including periodic assessment for instruction. On-going assessments assist teachers in identifying students’ strengths and weaknesses, in order to decide the best instructional settings for each skill, such as: individual, small group, or whole-class. See http://www.nationalreadingpanel.org/ and http://www.njpep.org/classroom/early_reading/index.html. 

2. Supporting Teachers:  The literacy coach is an integral part of a School Literacy Team. Literacy coaches provide expert support and ongoing assistance to classroom teachers during all phases of the Reading First program. For details, see http://www.nj.gov/njded/readfirst/Instruction/ReadingCoaches.shtml 

3. The Literacy Coach: The coach is an integral part of the School Literacy Team. He or she provides expert support and on-going assistance to classroom teachers during all phases of the Reading First program. Local Education Agencies (LEAs) will be required to identify expert literacy coaches for the purposes of Reading First and determine, based on need, if a coach should serve one or more schools.
4. School Literacy Team: All participating Reading First schools must establish a three-member School Literacy Team, as well as a Steering Committee, to provide oversight of the planning, implementation, and progress reporting. Each member of the team plays a critical role in the implementation and success of the Reading First initiative. The School Literacy Team minimally includes: the principal or building level administrator, the literacy coach, and the Reading First coordinator.
5. School Administrators:  The school principal is critical to the success of the School Literacy Team. The principal, along with the Reading First coordinator, co-chairs the School Steering Committee. Since the principal is directly involved in all Reading First efforts, both the LEA and the principal must assure commitment of the necessary time and expertise to the Reading First program. High quality professional development for all school staff is supported, including building administrators, K-3 teachers, Special Education and/or ESL/bilingual teachers, and support staff (such as Title I) who work with K-3 students.

Reading First Coordinator: Coordinators may be experienced elementary educators with K-3 teaching experience as well. Reading First coordinators may hold both a New Jersey instructional certificate as well as a supervisor certificate. He or she must be willing to commit the time and expertise needed to implement a district’s Reading First initiative. Local Education Agencies (LEAs) must complete a statement of assurance that their school literacy teams will attend all state-supported training sessions and provide on-going, sustained training to principals, teachers, and others on the Scientifically-Based Reading Research (SBRR) and the six components of reading.

1. Choose Books and Programs:  In order to facilitate schools finding research-based books and programs, the Reading First, New Jersey (RFNJ) team uses rubrics to review core and supplemental programs.  See Consumer's Guide to Evaluating a Core Reading Program Grades K - 3: A Critical Elements Analysis (http://reading.uoregon.edu/appendices/con_guide.php).   There are three categories of programs: English, Spanish and ESL. These are divided into Core and Supplemental programs. The list of approved programs and materials appears on the RFNJ Web site, at http://www.nj.gov/njded/readfirst/Programs/. 
2. New Jersey Core Curriculum Content Standards (NJCCCS):  Language Arts Literacy standards may be found at http://www.nj.gov/njded/aps/cccs/lal/ and http://www.njpep.org/standards/revised_standards/LAL_newstandards/TOC.html.
3. Formative Assessment:  In order to facilitate schools finding research-based assessment tools, RFNJ suggests the following, for:
a. Screening: A brief procedure designed as a first step in identifying children who may be at high risk for delayed development or academic failure. The results of this assessment may suggest the need for further diagnosis or additional reading instruction. For more screening assessment information, see DIBELS at http://reading.uoregon.edu/assessment/index.php. 

b. Ongoing/student performance based progress monitoring: Various modes of assessment, including anecdotal notes and systematic observations by teachers of children performing academic tasks that are part of their daily classroom experience, portfolios, and multiple administrations of the DIBELS test. These assessments are aligned to the curriculum (which is aligned to the NJCCCS). At-risk students may be identified by district-approved benchmarks aligned to: a) the district-approved reading program, and/or b) a school’s Whole School Reform model. Results are used to inform instruction.

c. Diagnostic: An assessment used for students who have not shown growth along the continuum of learning, or who may be reading significantly below grade level. The assessment serves the following purposes: a) identifies a child’s specific areas of strengths and weaknesses, and b) determines any difficulties that a child may have in learning to read.  The results of the diagnostic tests are then used to inform instruction which may include intervention strategies, as needed. See Analysis of Reading Assessment Instruments for K – 3, by grade level at http://idea.uoregon.edu/assessment/analysis_results/assess_results_grade.html
4.  Summative Assessment:  The New Jersey Core Curriculum Content Standards (NJCCCS) are assessed in the spring of the 3rd and 4th grade year.  The test is known as New Jersey Assessment of Skills and Knowledge (NJ ASK 3&4). The statewide assessment program is administered by the Office of Evaluation and Assessment. Along with other indicators of student progress, the results of the elementary-level assessments are intended to be used to identify students who need additional instructional support in order for them to meet the NJCCCS. For more information, call (609) 984-6311 or see the Web-site at http://www.nj.gov/njded/assessment/. 
5. English Language Learners: The Department of Education’s Office of Specialized Populations has aligned the test scores of each of the language proficiency tests currently used by New Jersey schools to five proficiency categories: beginner, lower intermediate, upper intermediate, advanced and fully English proficient.  The revised New Jersey English Language Proficiency Standards establish a link between New Jersey’s Core Curriculum Content Standards for language arts literacy and the five levels of English language proficiency. For more information, please visit http://www.nj.gov/njded/bilingual/resources/elp.pdf and http://www.nj.gov/njded/bilingual/policy/prof_levels.htm. The conversion table for scores is at http://www.nj.gov/njded/bilingual/policy/title3/conv.html. For additional information, see the Web site at http://www.nj.gov/njded/bilingual/ or call (609) 292‑8777.  See Appendix for Guidance on Provision of Services for Limited English Proficient Students.
6. Special Education:  The New Jersey statewide assessments are designed to measure how well all students achieve the Core Curriculum Content Standards. Special education students must take the statewide assessment unless their individualized education program (IEP) specifically exempts them from taking one or more sections of the assessment. In addition, the academic progress of students with severe disabilities is assessed using the New Jersey Alternate Proficiency Assessment, a portfolio-style assessment. For information on standards and assessment, see http://www.nj.gov/njded/specialed/assess/ or call (609) 292-0147.  See Appendix for Guidance on Provision of Services for Students with Disabilities. 

1. Levels of Professional Development: A three-pronged scaffolding approach to professional development involves statewide, regional, and school/district level training.

a. State: Training videos of New Jersey classroom teachers and reading researchers focus on components of reading, instruction, and assessment.

b. Regional: Regional Reading First coordinators assigned to the Northern, Central and Southern Regional Offices turnkey information to literacy coaches and coordinators, and other School Literacy Team members in Reading First schools using the core set of turnkey training materials.

c. Local: Members of the School Literacy Team train staff at the district and school level.
2. Components of Professional Development: Professional development activities demonstrate a scientific base for the training program, and the curriculum and instruction design should be compatible with the New Jersey Core Curriculum Content Standards. Professional development activities: 

a. Relate to school and district mission and goals; 

b. Require administrative participation and support; 

c. Encourage educators to collaborate in planning their own professional learning; 

d. Should be designed to address the needs of all students including Special Education and LEP/Bilingual students; and

e. Should foster active, investigative, reflective practitioners. 
3.   Phases of Professional Development:
a. Phase I - Initiation:  Professional development experiences at the state, regional, and local level that focus on teachers and other school staff acquiring a solid understanding of the principles of scientifically-based reading research and effective practice, as described in Goal One.

b. Phase II - Implementation:  Focus on providing teachers with the specific opportunities focusing on issues that have arisen in Phase I. Topics may include, but not be limited to: the integration of newer SBRR-based knowledge and skills to increase decision making based on data; engaging additional school staff (e.g. paraprofessionals, art/music and other special subject teachers) in discussions about the ways they can support early literacy development; increased use of computer and hand-held technology to support the instructional process; and increased mentoring, coaching, and peer support.

c. Phase III – Sustaining and Replication: A greater emphasis on classroom assessments and data use from the four types of assessments; and the sharing of best practices and positive outcomes via site visits and classroom observations of successful schools, as well as by video capture and web presence. 

4. Demonstration of Professional Development:

a. Annual and regional conferences in conjunction with all NJDOE early literacy programs.

b. Technology-based

i. Web-based resources and professional development modules with video online and/or tape and/or CD and/or DVD.


1.  K-3 Programs: New Jersey has a three-pronged approach to K-3 literacy. For a listing

of early literacy and reading programs statewide, please see http://www.nj.gov/njded/literacy/ and http://www.nj.gov/njded/readfirst/Statewide/.  The programs are: 

a. Reading First: a federally funded discretionary grant program borne out of the No Child Left Behind Act whose purpose is to ensure that all children are reading well by the end of third grade. The Reading First funds fall under Title I, Part B, Subpart 1 of the Elementary and Secondary Education Act, as amended by the No Child Left Behind Act of 2001. It is a six-year program, which enables the Reading First, New Jersey office to: a) provide multi-tier, multi-phase professional development; b) approve English, Spanish and ESL  programs; c) approve assessment programs,  and d) support technology-based instruction and assessment;

b. Intensive Early Literacy: sometimes known as Urban Literacy: a state mandated comprehensive reading model to carry out the mandates of Abbott Rules and Regulations;

c. Early Literacy: Reading Coaches are part of the Governor’s Early Literacy Initiative.  Their role is to support and assist non-Abbott and non-Reading First districts.  

2. The Governor’s Book Club: a statewide initiative providing books to encourage reading and response. See http://www.state.nj.us/bookclub/. 

3. Preschool Teaching & Learning Expectations — Standards of Quality: The term "early learning standards" describes expectations for the learning and development of young children. These standards aid in the development toward a kindergarten student who is ready to learn. They support working with the student at home, in school, and in the community; in order to create and sustain a learning environment. In addition, they aid in identifying and using appropriate assessment tools and practices. See http://www.nj.gov/njded/ece/.

4. Improving the Quality of Literacy Education in New Jersey’s Middle Grades: A three-part document designed to improve the quality of literacy instruction in grades 4-8.  The three parts are: Learning and Teaching in the Middle Grades: Issues and Concerns; Learning in the Middle Grades; and Teaching in the Middle Grades.  See http://www.nj.gov/njded/genfo/midliteracy.htm.
5. New Jersey Core Curriculum Content Standards (NJCCCS):  Language Arts Literacy standards are the basis for the overall goals of all instruction in New Jersey. They can be found at http://www.nj.gov/njded/aps/cccs/lal/ and http://www.njpep.org/standards/revised_standards/LAL_newstandards/TOC.html.

5.  New Jersey English Language Proficiency Standards: a linkage between New Jersey’s Core Curriculum Content Standards for language arts literacy and five levels of English language proficiency.  See http://www.nj.gov/njded/bilingual/resources/elp.pdf. 

6. New Jersey’s Statewide Assessment Program: The summative assessment program is designed to measure the extent to which all students at the elementary, middle, and secondary-school levels have attained New Jersey’s Core Curriculum Content Standards. See http://www.nj.gov/njded/assessment/.

APPENDIX

Frequently Asked Questions

Offices of Literacy

Office of Reading First

What is Reading First?

A.      
Reading First is a federally funded discretionary grant program borne out of the No Child Left Behind Act whose purpose is to ensure that all children are reading well by the end of third grade. The Reading First funds fall under Title I, Part B, Subpart 1 of the Elementary and Secondary Education Act, as amended by the No Child Left Behind Act of 2001.  

Q.
Why is it important for all children to read at, or above grade level by the end of third grade?

A.
There is a significant body of research providing evidence that children who do not read well by the end of third grade consistently fall behind their reading peers as they progress through school. These students are more likely to be referred for special educational services or included in remedial educational programs. Many of these students eventually drop out of school altogether. Research tells us that it is more effective to prevent reading difficulties than to correct them. Success in teaching all young children to be powerful readers by the time they progress through the primary grades will have a positive impact on their lives, their schools, and ultimately on their communities.
Q.
What is the goal of Reading First?

A. The Reading First grant program is intended to raise reading levels of students in K-3 by infusing proven methods of early reading instruction into classrooms. Reading First funding will provide the necessary assistance to awarded school districts (LEAs) to establish comprehensive, research-based reading programs in kindergarten through grade three classrooms. Funds will also support professional development to ensure that all teachers have the skills they need to implement these reading programs effectively. In addition, Reading First provides assistance to awarded school districts in preparing classroom teachers to screen, identify, and eliminate reading barriers facing their students.

 
Q. What activities or programs are to be carried out by the Office of Reading First?

A.
The Reading First program activities will ensure that every child in K-3 receives high-quality instruction that is explicit and systematic and focuses on the six components of effective, early reading instruction:
                        
• phonemic awareness; 
                        
• phonics instruction; 
   


• fluency; 
   


• comprehension strategies;
   


• vocabulary development; and
  


• motivation and background knowledge 



In addition, Reading First emphasizes the importance of using screening, diagnostic, and classroom-based assessments to inform classroom practices that will ultimately improve student performance and close the achievement gap. The Office of Reading First will provide on-going support and technical assistance to Reading First schools and districts to ensure that the initiative’s goals are met.

Q.
How will Reading First be implemented at the school level?

A.
Each Reading First school must establish a School Literacy Team. School Literacy Teams will minimally consist of a school based Literacy Coach, a Reading First Coordinator (district level position), and the school Principal. Selected individuals with expertise in reading instruction should also be included on this team (e.g. reading specialists, reading supervisors, early reading coaches/mentors, bilingual/ESL teachers, technology coordinators, special education teachers, intervention teachers). The School Literacy Team is responsible for aligning its instructional program and materials to the goals of Reading First.
Q. 
What is the role of the Literacy Coach?

A.
The Literacy Coach provides expert support and ongoing assistance to classroom teachers during all phases of the Reading First program. Reading First Literacy Coaches will do the following:

· Provide daily support, including mentoring and coaching, to teachers of K-3 classrooms; 

· Provide in-class support for teachers by assisting in screening and diagnostic activities, monitoring intervention strategies, and monitoring student progress; 

· Model scientifically-based reading strategies for teachers in classrooms; 

· Facilitate study groups and provide workshops for teachers and administrators, incorporating pedagogical materials aligned to the six essential components of reading, effective strategies for reading instruction, scientifically-based reading assessment strategies, and analysis and utilization of student data to ensure student progress; 

· Collaborate with and become an integral part of the School Literacy Team and work closely with the district Reading First Coordinator to plan professional development; 

· Work with school administrators to monitor and plan a high-quality reading program for the entire school; and, 

· Participate and receive high-quality training in topics aligned with scientifically based reading research and methods. 

Q. What is the role of the Reading First Coordinator?

A. The Reading First Coordinator position requires sufficient leadership, time and commitment to this project. This person will be responsible for the planning and implementation of all Reading First assessments and professional development. The Coordinator oversees the implementation and monitoring of the Reading First program. He/She must act as a liaison between the school and institutes of higher education and/or the NJDOE. The Coordinator must collect, record and share with the NJDOE and USDOE all data for Reading First activities. This individual must also work with their local community to publicize Reading First activities to parents and the community at large.
      Q.       What are the qualifications for becoming a Literacy Coach and/or Reading First Coordinator? 
A.
 The minimum qualifications are that an individual needs to have a college degree and to have had significant and successful experience in teaching children in grades K-3 to read. In addition, the qualities that are most evident in those individuals who are likely to be successful as Literacy Coaches and/or Reading First Coordinators are:

· Comprehensive knowledge, gained by formal or informal learning, about the content and methodology of balanced reading instruction as it is expressed in one or more of the key areas identified by the National Reading Panel (NRP). Namely, those components are: phonics; phonemic awareness; fluency; vocabulary; and comprehension. New Jersey has added a sixth component: motivation and background knowledge.

· Experience in assessing student skills and knowledge of reading by using a variety of formal and informal assessment tools, and the ability to use assessment results to shape instruction.

· Knowledge of successful techniques in classroom management and instructional planning for effective literacy instruction.

· Knowledge of theory and practice of teaching writing as a process and product, especially as it relates to early elementary children.

· In-depth knowledge of significant topics related to early literacy, such as children’s literature and contemporary research in reading instruction.

· Knowledge of intervention strategies and techniques.

· Knowledge of second language learning theory and practice.

· Experience and personal characteristics that predict success in dealing with diverse clients.

· Experience and skill in leading formal staff development activities for other literacy educators.

· Experience and skill in leading literacy awareness sessions for parents.

· Personal characteristics of flexibility and of being an on-going learner, a good listener, a goal-oriented individual, and a reflective practitioner.

Q. What is the definition of Scientifically Based Reading Research (SBRR)?

A.
Scientifically Based Reading Research is research that applies rigorous, systematic, and objective procedures to obtain valid knowledge relevant to reading development, reading instruction, and reading difficulties.  This includes research that:

1. Employs systematic, empirical methods that draw on observation or experiment;

2. Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the general conclusions drawn;

3. Relies on measurements or observational methods that provide valid data across evaluators and observers and across multiple measurements and observations; and 

4. Has been accepted by a peer-reviewed journal or approved by a panel of independent experts through a comparably rigorous, objective and scientific review.

Q.
 How were schools/districts selected to be funded by the Reading First 

Grant Program?

A.
Schools eligible to apply for Reading First funding had to meet certain criteria. First, the school had to be a Title I school. Second, eligibility was based on the most current standardized test scores available at that time. In this case, eligibility was based on the May 2002 ESPA test results. The state average of 21% of ALL students scoring as partially proficient on the Language Arts section of the May 2002 ESPA was set as the cut off. Title I schools whose total Language Arts Literacy May 2001 ESPA scores were at or above 21% partially proficient were eligible to apply for a Reading First Grant.

Q.
If a selected Reading First school already has a whole school reform model (Abbott district) with a Scientifically Based Reading Research (SBRR) program, can Reading First funds be used to support the existing reading program? 

A.
Yes, Reading First funds may be utilized to support an existing SBRR program, but cannot supplant an existing program. Reading First funds must be used to purchase new core programs or to extend or supplement existing programs considered as SBRR and addressing the six essentials of reading (phonemic awareness, phonics, vocabulary, comprehension, fluency, as well as motivation and background knowledge). Schools selected to participate in Reading First must be those schools most in need, both academically and economically. If the approved whole school reform model in a particular school is working successfully as evidenced on the ESPA (2002) results, then districts should look to implement Reading First in other elementary schools where students continue to fail in reading achievement. At the onset, LEAs had to determine their high priority schools based on reading failure and Title I eligibility. Additionally, LEA applications had to describe a detailed plan for implementing a comprehensive core reading program that addresses the needs of all students; including Bilingual/ESL, general education, and special education students.

Q.
What constitutes a comprehensive professional development plan?

A.
Reading First schools must develop a comprehensive professional development plan that includes three phases: initiation; implementation; and sustainability. This plan must be well organized, systemic, and ongoing. It must be aligned with the six components of reading acquisition, and is encouraged to include partnerships with institutes of higher education. ALL K-3 general education, Bilingual/ESL, and special education teachers must be included as participants in this plan. This plan must reflect how high quality professional development experiences based on scientific research will lead to informed classroom, school and district decisions.

Q.
What assessments will be used to monitor the Reading First program?

A.
All Reading First schools must administer these three assessments: DIBELS, NJASK in Grade 3, and the Terra Nova in Grades K-2. In addition to these tests, school districts must also develop and utilize a 6-8 week progress monitoring system that is closely aligned to the district curriculum, district goals, and the revised (2002) Language Arts NJCCCS. This system must go beyond what the comprehensive reading program’s publisher includes in their series. It must also assure that the lowest performing 20% of the school’s total population in language arts is being identified, diagnosed, and offered intervention services.

Essential Components of K-3 Reading Instruction: Overview

Phonemic awareness: The ability to hear, identify and manipulate the individual sounds in spoken words. Phonemic awareness is the understanding that the sounds of spoken language work together to make words.

Phonics: The understanding that there is a predictable relationship between phonemes – the sounds of spoken language – and graphemes – the letters and spellings that represent those sounds in written language.  Readers use these relationships to recognize familiar words accurately and automatically and to decode unfamiliar words.

Vocabulary: Development of stored information about the meanings and pronunciation of words necessary for communication.

Fluency: The ability to read text accurately and quickly.  Fluency provides a bridge between word recognition and comprehension.  Fluent readers recognize words and comprehend at the same time.

Comprehension: Strategies for understanding, remembering and communicating with others about what has been read.  Comprehension strategies are sets of steps that purposeful, active readers use to make sense of text.

Motivation and Background Knowledge:  Choice of literature that is motivating and relates to the students’ background in terms of story, content, and vocabulary.  Literature should take into account family literacy practices, as well as the need for scaffolding learning. 

Components of Reading

Phonemic Awareness—Increasing knowledge of:

· The speech sounds in English and the pronunciation of phonemes for instruction;

· The progression of development of phonological skill;

· The difference between speech sounds and the letters that represent them;

· The casual links between early decoding, spelling, word knowledge, and phoneme awareness; and,

· How critical the foundation skills are for later reading success.

Phonemic Awareness—Enhancing skills in:

· Selecting and using a range of activities representing the developmental progression of phonological skill;

· Using various techniques for teaching phonemic awareness; and,

· Having the ability to monitor every child’s progress and identify and support those who are falling behind.

Phonemic Awareness—Providing opportunities to:

· Practice phoneme matching, identification, segmentation, blending, substitution and deletion;

· Arrange phonological awareness activities by difficulty level and developmental sequence;

· Practice and analyze letter-sound matching activities;

· Observe and critique live or videotaped student-teacher interactions during phonemic awareness instruction; and,

· Discuss children’s progress, using informal assessments, to obtain early help for those in need of it.

Systematic Phonics Instruction—Increasing knowledge of:

· Speech-to-print correspondence at the sound, syllable pattern and morphological levels;

· The developmental progression in which orthographic knowledge is generally acquired;

· How beginner texts are linguistically organized;

· The differences among approaches to teaching word attack; and,

· Why instruction in word attack should be active and interactive.

Systematic Phonics Instruction—Enhancing skills in:

· Choosing examples of words that illustrate sound-symbol, syllable, and morpheme patterns;

· Selecting and delivering appropriate lessons according to students’ levels of spelling, phonics, and word identification skills;

· Explicitly teaching the sequential blending of individual sounds into a whole word;

· Teaching active exploration of word structure with a variety of techniques; and,

· Enabling students to use word attack strategies as they read connected text.

Systematic Phonics Instruction—Opportunities that allow for:

· Practice of various active techniques including sound blending, structural word analysis, word building, and word sorting;

· Identify, on the basis of student reading, the appropriate level at which to instruct;

· Observe, demonstrate, and practice error correction strategies;

· Search for text examples of words that exemplify an orthographic concept; lead discussions about words; and

· Review beginner texts to discuss their varying uses in reading instruction.

Fluency Instruction—Increasing knowledge of:

· How word recognition, reading fluency, and comprehension are related to one another;

· Text features that are related to text difficulty; and,

· Which students should receive extra practice with fluency development and why.

Fluency Instruction—Enhancing skills in:

· Determining reasonable expectations for reading fluency at various stages of reading development, using research-based guidelines and appropriate state and local standards and benchmarks;

· Helping children select appropriate texts of sufficiently easy levels to promote ample independent, as well as oral reading (zone of proximal development);

· Using techniques for increasing speed of word recognition; and,

· Using techniques for repeated readings of passages, such as alternate oral reading with a partner, reading with a tape, or rereading the same passage up to three times. 

Fluency Instruction—Opportunities that allow for:

· Practice assessing and recording text-reading fluency of students in class;

· Organizing classroom library and other support materials by topic and text difficulty, coding for easy access by students, and tracking how much children are reading;

· Using informal assessment results to identify who needs to improve fluency;

· Devising a system for recording student progress toward reasonable goals; and,

· Conducting fluency-building activities with a mentor teacher.

Vocabulary Instruction—Increasing knowledge of:

· The role of vocabulary development and vocabulary knowledge in comprehension;

· Selecting words for direct teaching before, during, and after reading;

· The role and characteristics of direct and contextual methods of vocabulary instruction;

· Reasonable goals and expectations for learners at various stages of reading development and appreciating the wide differences in students’ vocabularies; and, 

· Why books themselves are a good source for word learning.

Vocabulary Instruction—Enhancing skills in:

· Selecting material for reading aloud that will expand students’ vocabulary;

· Selecting words for instruction before a passage is read;

· Teaching word meanings and exampling uses, associations to known words, and word relationships;

· Providing for repeated encounters with new words and multiple opportunities to use new words;

· Explicitly teaching how and when to use context to figure out word meanings; and,

· Helping children understand how word meanings apply to various contexts by talking about words they encounter in reading.

Vocabulary Instruction—Opportunities that allow for:

· Collaborating with a team to select best read-aloud books and to share rationales;

· Selecting words from text for direct teaching and giving a rationale for the choice;

· Devising exercises to involve students in constructing meanings of words, in developing example uses of words, in understanding relationships among words, and in using and noticing uses of words beyond the classroom;

· Devising activities to help children understand the various ways that context can give clues to meaning, including that often clues are very sparse and sometimes even misleading; and

· Using a series of contexts to show how clues can accumulate.

Explicit Comprehension Instruction—Increasing knowledge of:

· The cognitive processes involved in comprehension and the techniques and strategies that are most effective, for what types of students, and with what content;

· The typical structure of common narrative and expository text genres;

· The characteristics of “reader friendly” text;

· Phrase, sentence, paragraph, and text characteristics of “book language” that students may misinterpret;

· Varying reading strategies based on purpose;

· The similarities and differences between written composition and text comprehension; and,

· The role of background knowledge in text comprehension.

Explicit Comprehension Instruction—Enhancing skills in:

· Helping children engage texts and consider ideas deeply;

· Choosing and implementing instruction appropriate for specific students and texts;

· Facilitating comprehension of academic language, such as connecting words, figures of speech, idioms, humor, and embedded sentences;

· Communicating directly to children the value of reading for various purposes;

· Helping students use written responses and discussion to process meaning more fully; and,

· Previewing text, and identifying the background experiences and concepts that are important for comprehension of that text and that help students call on or acquire that knowledge.

Explicit Comprehension Instruction—Opportunities that allow for:

· Role-play and rehearsal of key research supported strategies, such as questioning, summarizing, clarifying, and using graphic organizers;

· Discussing and planning to teach characteristics of both narrative and expository texts;

· Considering student work and reading behavior to determine where miscomprehension occurred and plan to repair it;

· Interpreting the effectiveness of instruction with video and examples of student work;

· Practicing leading, scaffolding, and observing discussions in which students collaborate to form joint interpretations of text; and,

· Discussing and planning to teach ways of helping students call on or acquire relevant knowledge through defining concepts, presenting examples, and eliciting students’ reactions to the concepts in ways that assess their understanding (Every Child Reading: A Professional Development Guide, 2000).

Reading Assessment Components

Assessment—Developing awareness of:

· Assessment use for various purposes, including determining strengths and needs of students in order to plan for instruction and flexible grouping; monitoring of progress in relation to stages of reading, spelling, and writing; assessing curriculum-specific learning; and using diagnostic tests appropriately for program placement;

· Programs of assessment that include validated tools for measuring important components of reading;

· The benchmarks and standards for performance; and,

· The importance of student self-assessment.

Developing Teachers’ assessment skills by:

· Using efficient, informal, validated strategies for assessing each of the essential components of reading;

· Screening all children briefly; assessing children with reading and language weaknesses at regular intervals;

· Interpreting results for the purpose of helping children achieve the standards; and,

· Communicating assessment results to parents and students.

Enhancing Teachers’ assessment experiences through:

· Participating in assessment role plays, after modeling and demonstration with surrogate subjects, and providing feedback until skills of administration and scoring are reliable;

· Administering assessments and reviewing the results with the School Literacy Team (SLT) for the purpose of enhancing programs and instructional strategies;

· Evaluating the outcomes of instruction and presenting the results to the School Literacy Team (SLT )

· Developing or selecting record keeping tools for parents and students.

At the completion of phase I professional development, staff in each Reading First school will understand the research base and know how to apply it to improve classroom instruction.  Teachers, administrators, and appropriate members of school teams will have received intensive, hands-on training in the use of data to inform instruction in reading. It is expected that over time, school leaders will recognize the value of using these same processes to drive continuous school improvement efforts across all grades for all students, including students receiving Special Education and Bilingual/ESL services. 
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New Jersey Department of Education Reading Initiatives

The following chart is intended to provide some specific information as to the similarities and differences that exist between Reading First, a voluntary prescriptive comprehensive reading design and Intensive Early Literacy, a state mandated comprehensive reading model as per Abbott Rules and Regulations.  Reading Coaches are part of the Governor’s Early Literacy Initiative.  Their role is to support and assist non-Abbott, non-Reading First districts. Whenever the IEL requirements are stricter, Abbott Reading First schools must comply.

	Intensive Early Literacy

 (Pre K –3)
	NJ Reading First

(K-3)
	Reading Coaches

(K-3)

	Philosophy/Principles



	Requires: Adherence to SBRR and the five essentials of reading as per USDOE.

NJ adds motivation and background knowledge., and emphasizes Language Arts Literacy
	Requires: Adherence to SBRR and the five essentials of reading as per USDOE.

NJ adds motivation and background knowledge.
	The coaches provide professional development to teachers in non-Abbott schools.  The coaches recommend, support and assist.  

	Structure



	90 minute, uninterrupted block of time, K-3 only
	90 minute, uninterrupted block of time 
	Recommends 90 minute, uninterrupted block of time

	Classroom Library (minimum of 300 books)

Recommends literacy centers, and further mandates a Reading center (Pre K-3), a technology center (K-3) and a Writing center (Pre K-3)


	Classroom library

Recommends literacy centers
	Recommends classroom library and literacy centers

	Intensive Early Literacy (Pre K - 3)
	NJ Reading First (K-3)
	Reading Coaches

	Class size provisions, not to exceed the following:

Pre K,  15

Grades K-3,  21

Each Pre- and K must have an 

Aide.
	No, Smaller class size is recommended only. Cites research of less than 21.
	Recommends smaller class size

	Requires specific time to small group instruction during reading block
	Requires specific time to small group instruction during reading block.
	Recommends specific time to small group instruction during reading block


	Curriculum



	Alignment of curriculum, materials and supplies, strategies and techniques, assessment (mapping), and includes pre-school expectations.
	Alignment of curriculum, materials and supplies, strategies and techniques, assessment (mapping).
	Recommends alignment of curriculum, materials and supplies, strategies and techniques, assessment (mapping).

	Recommends Reading First approved programs.  Also includes models consistent with WSR developer.


	Limited to state approved comprehensive reading programs and supplemental materials as listed on NJ Reads website.  No others allowed without SBRR documentation.
	Recommends reading programs consistent with SBRR.

	Requires differentiated materials and multiple entry points for special populations and requires native language and ESL reading as per state bilingual law.
	Requires differentiated materials and multiple entry points for special populations and requires native language and ESL reading as per state bilingual law.
	Recommends differentiated materials and multiple entry points for special populations and requires native language and ESL reading as per state bilingual law.

	Requires use of appropriate software
	Requires use of appropriate software.
	Recommends use of appropriate software

	Requires seamless transition from Pre K to K
	No mention of Pre K.
	

	Names direct, small group, guided, shared, and other SBRR.
	Names specific reading strategies (Appendix C).
	Recommends specific SBRR reading strategies

	Assessment and Testing



	Assessment of English Language Proficiency Pre K-3
	Assessment of English Language Proficiency, PreK-3
	Assessment of English Language Proficiency, PreK-3

	Intensive Early Literacy (Pre K - 3)
	NJ Reading First (K-3)
	Reading Coaches

	Levels of Assessment

  Screening

  Benchmarks

  Diagnostic

  Annual testing, in K-3, except annual test is state approved norm -referenced.
	Levels of Assessment

  Screening

  Benchmarks

  Diagnostic

  Annual testing (Terra Nova)
	Recommends multiple levels of Assessment

  Screening

  Benchmarks

  Diagnostic

  Annual testing

	Compensatory and/or Supplemental Services



	Provision of supplemental services 

for children reading below grade level in accordance with NCLB 


	Provision of supplemental services 

for children reading below grade level in accordance with NCLB.


	Recommends provision of supplemental services 

for children reading below grade level 


	Professional Development



	Professional development in areas:

  1) SBRR and six components of

          Reading

  2) Curriculum and mapping

  3) Approved strategies

  4) Assessment, district plan or school level developed in cooperation with WSR developer.
	Professional development in areas:

  1) SBRR and six components of

          Reading

  2) Curriculum and mapping

  3) Approved strategies

  4) Assessment
	Provides for: Professional development in areas:

  1) SBRR and six components    of Reading

  2) Curriculum and mapping

  3) Approved strategies

  4) Assessment

	Populations Served



	All primary schools in Abbott districts. Impacts all populations including bilingual/ESL and special needs.
	Limited to Reading First schools. Impacts all populations including bilingual/ESL and special needs.
	Impacts non-Abbott, non-Reading First districts. Impacts all populations including bilingual/ESL and special needs.

	Additional Personnel



	Literacy Coach (permitted expenditure)
	Reading Coordinator and Literacy Coaches are required.
	NJDOE Reading Coach


New Jersey Reading First and Abbott Division Guidance for Intensive Early Literacy on Provision of Services for Limited English Proficient Students

Recommendations from the Early Literacy Task Force (Summer 2001) emphasize the importance of using only research-based literacy programs and strategies in our preschool programs and elementary schools. They go on to state: 

…we believe that the opportunity to learn, or become acquainted with two languages appears to have cognitive, cultural, and economic advantages. Because language flourishes in schools, English language learners should be offered many opportunities to learn English while maintaining their home language (p5)

Study after study has demonstrated that there is a strong and positive correlation between literacy in the native language and learning English, (New York State Education Department, 2000; Clay, 1993) and that the degree of children’s native language proficiency is a strong predictor of their English language development. (Snow, Burns, & Griffin, 1998)

 

Literacy in a child’s native language establishes a knowledge, concept and skills base that transfers from native language reading to reading in a second language (Collier & Thomas, 1992; Cummins, 1989; Escamilla, 1987; Rodríguez, 1988).

 The National Research Council’s (NRC) report, Preventing Reading Difficulties in Young Children explains that hurrying young non-English-speaking children into reading in English without ensuring adequate preparation is counterproductive.  The NRC makes a two-pronged recommendation, strongly emphasizing the importance of native language oral and, when feasible, written proficiency.

 

 According to the NRC report, if language-minority children arrive at school with no proficiency in English but speaking a language for which there are instructional guides, learning materials, and locally available proficient teachers, these children should be taught how to read in their native language while acquiring oral proficiency in English. Once there is proficiency in reading in their native language, students can then successfully be taught to extend their skills to reading in English.

 

1. Therefore, NJ Reading First and the Division of Abbott Implementation,  based on SBRR, and clearly stated in the  New Government Opportunity “NGO” (p. 17) of Reading First, requires primary instruction in reading in the native language when possible and available (Spanish). 
However, if language-minority children arrive at school with no proficiency in English but speak a language for which there are no materials or proficient native language teachers and if there are insufficient numbers of children to justify providing those resources, the initial instructional priority should be to develop the children’s oral proficiency in English.  Formal reading instruction will be appropriate only when the students reach an adequate level of oral proficiency in English. (NJ State application, p31, Snow et al p11) 

The accumulated wisdom of research in the field of bilingualism and literacy tends to converge on the conclusion that initial literacy instruction in a second language can be successful, that it carries with it a higher risk of reading problems and of lower ultimate literacy attainment than initial instruction in a first language, and that this risk may compound the risk associated with poverty, low levels of parental education, poor schooling, and other such factors.(Preventing Reading Difficulties in Young Children, p234)

 

2. Therefore, NJ Reading First and the Division of Abbott Implementation,  based on SBRR, requires that ESL and ESL Reading constitute the 90 minute block for those students from Non-English Language backgrounds. 

Since many Reading First and Abbott districts with large numbers of LEP students are conducting ESL only and/or ELS (English Language Services) programs with approval, the districts have a right to provide initial instruction in English as a Second Language. The requirement for 90 minutes does not change. Districts are expected to use appropriate ESL comprehensive reading programs and/or ESL transition programs with the core English program. 

Publisher series intended for English Language Background students do not constitute differentiated materials. Publisher adaptations in English only core programs for English language learners are clearly intended for small numbers of LEP students in an English only environment or for students transitioning from Native Language instruction to English to assist a general education program teacher in accommodating these students. They are not intended for large numbers of whole classes of ELLs. The Reading First “NGO” clearly requires differentiated instruction, comprehensive reading programs, materials and supplies. 
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New Jersey Reading First, Intensive Early Literacy, and Office of Special Education Programs’ Guidance on Provision of Services for Students with Disabilities

Reading First is a national initiative to enable every young child in every state to become a successful reader. This effort is based on high expectations for all students, including students with disabilities. Students with disabilities are among the subgroups that will be expected to make “annual yearly progress” in reading achievement as part of the No Child Left Behind requirements. Consistent with the expectations of Reading First and Intensive Early Literacy, all programs for students with disabilities, regardless of setting (general education class, resource center, and special class programs) should be organized and implemented according the following basic principles:

Access to Reading First and Intensive Early Literacy Programs

· Students with disabilities must have access to the Reading First of the IEL district selected comprehensive reading program, materials and assessments, as well as the supplementary services provided to other students (e.g. tutoring).
· Students with disabilities, regardless of their placement, must be provided a minimum of 90 minutes of uninterrupted literacy instruction unless their Individualized Education Programs (IEPs) require and adjustment to time due to difficulties in sustaining attention or other difficulties that arise form their disability. Some students with disabilities may, in fact, require more instructional time than that provided for students without disabilities in order to benefit from instruction and make progress in reading proficiency. In these instances, alternative means for providing at least equivalent literacy instructional time during the day should be included in their IEPs.
· When the IEP specifies “in-class” support instruction for reading/literacy, it is assumed that the in-class support teacher will be present during the entire 90 minute block of instruction. In instances when the “in-class” support teacher is not needed during the entire block of instruction, the IEP must specify the amount of time the in-class support is needed.
· Students with disabilities may demonstrate a broad range of learning behaviors that negatively impact both the acquisition of one or more components of the reading process and reading proficiency (e.g. difficulty in sustaining attention, impulsivity, inadequate self-monitoring, inadequate associations and connections, auditory or visual processing difficulties, inadequate retention, etc.). Consequently, students with disabilities must have access to a variety of instructional and assessment strategies and adaptations in order to benefit from Reading First instruction and demonstrate progress in reading proficiency (e.g. adapted teaching strategies, classroom organization, instructional group size, instructional materials, equipment, student response, and direct instructional support by another teacher or paraeducator).
Diagnostic and Classroom-Based Assessment and Progress Monitoring

· When administering standardized, diagnostic, progress monitoring or cumulative assessments to students with disabilities, the individual’s responsible for administering these assessments should be knowledgeable of the students’ disabilities and testing accommodations included in students’ IEPs.
· Each student’s disability should be considered in the selection, use and interpretation of diagnostic and progress monitoring assessment procedures. The nature of a student’s disability can influence performance on assessment tasks. For example, a student who has difficulty discriminating and remembering sounds as a manifestation of his/her auditory processing problems will have difficulty on assessment tasks that require him/her to segment, blend or manipulate a series of phonemes.
· Students with disabilities may require more frequent individual assessment of student performance, within the context of classroom reading activities, than the recommended 6 to 10 weeks by New Jersey Reading First, to determine the responsiveness of students with disabilities to instruction and to make needed changes in instructional practice.
Organization of Instruction

· No single reading approach will be effective for all students with disabilities

· Based on an individual student’s learning needs and responsiveness to instruction, the provision of scientifically based practices for students with disabilities may require instruction and practice that is more frequent, intense, explicit, direct and structured that that provided for in typical lessons.
· If students with disabilities are delayed in making progress in one ore more aspects of reading (e.g. fluency, vocabulary, reading comprehension), progressive instruction in other aspects of reading instruction (e.g. listening comprehension) should continue, so that students will not be delayed in all areas.

· While instruction for students with disabilities may sometimes focus on a specific reading skill or strategy in isolation, an essential part of the lesson should include teaching that skill or strategy in context in order for students to make connections to real reading. It is not sufficient for students with disabilities to receive instruction in isolated skills and expect that they will understand how those skills relate to reading.

· Variation in the range of reading levels for all students, especially for students with disabilities, should be limited to provide sufficient time for teachers to conduct intensive, direct reading instruction for each student on a daily basis either through small flexible groups or individual instructional formats. Whole group instruction should also be provided, at times, to address common instructional needs identified through classroom based assessment.

· For students with disabilities who are not responsive to intensive instruction in Reading First programs, even with the use of adaptations, consideration should be made to provide additional and/or alternative reading instruction. In addition, instructional programs should provide for an individual student’s “other educational needs” resulting from his or her disability that influence the acquisition of reading proficiency, i.e., cognitive, speech/language, emotional, social, sensory and health factors. Students with disabilities may require additional or alternative specialized instructional and assessment methods, strategies and materials responsive to individual needs and learning styles (e.g. multi-sensory structured language methods, sight based reading approaches; visual-auditory-kinesthetic approaches; computer assisted instruction; structured letter clustering methods, and Reading Recovery techniques such as text-leveling, reviewing familiar text, previewing new text, word analysis and comprehension strategies).

Access to Materials and Equipment

· Teachers of students with disabilities must have access to all manuals and instructional materials used in general education classrooms for Reading First Programs in addition to specialized supplementary materials and supplies.

· Classrooms must have libraries that contain reading materials of varying genres on a variety of reading levels that are commensurate with students’ independent as well as instructional levels.

· Students with disabilities must have access to good literature used by proficient readers even if these materials are above their instructional reading levels. Teachers can read these materials to their students or these materials may be on tape for students to use independently.

· For emergent readers, sufficient copies of predictable books, books with controlled vocabulary and decodable books must be available for small group guided reading activities.

· Computers and a variety of reading/authoring software must be available to enable students with disabilities to use technology for learning.

Access to Professional Development for Special Education Teachers

In order for students with disabilities to have access to Reading First, special education teachers must have access to the full range of Reading First activities and materials:

· Special education teachers must be included in district training on Reading First. If higher education training/classes are provided to district staff, special education teachers must have access to these classes.

· Special education teachers must be involved in support activities provided by the Reading Coordinator and Reading Coaches.

Best Practice in Literacy Instruction, Gambrell, L.B., Morrow, L.M., Neuman, S.B. & Pressley, M. (Eds.) Guilford Press, 1999.

New Jersey Language Arts Literacy Curriculum Framework (Chapter 7-Adaptations for Students,) New Jersey Department of Education, Fall, 1998.

New Jersey Reading First Program, Librera et al., New Jersey Department of Education, September 2001.

What Really Matters for Struggling Readers: Designing Research-Based Programs, Allington, R.L., Addison-Wesley Educational Publishers Inc., 2001.

What Research Has to Say About Reading Instruction, Farstrup, A.E. & Samuels, S.J. (Eds.), International Reading Association, 2002.

Professional Development Modules

Read First, New Jersey (RFNJ) is developing high quality, online reading modules to support professional development of elementary teachers and empower reading coaches so they will be able to support continuing development of teachers.   The goal is to produce up to ten videos, which will form the nucleus of up to ten online professional development modules.  

Each video includes at least five major segments: 

1) An introduction or overview, 

2) An overview of research and its application, by an expert in the field, 

3) Real classroom demonstrations of the content, by a New Jersey teacher,

4) A follow-up panel discussion to “unpack” the classroom activity based on the research, and to discuss modifications for Special Education students and/or English Language Learners, and 

5) A multi-site statewide question-and-answer videoconference where teachers are able to ask questions or share comments and suggestions on the content.

Each video, along with guiding training materials, is given to the Reading First coordinator.  In turn, literacy coaches train teachers in the Reading First schools. The video is given to the schools as a videotape, and CD or DVD.  The digital version of the full video can, therefore, be made available via the school network.

Parts, or segments, of each video will also be the center of the Web site created as a professional development module.  There will be up to ten online professional development modules, each devoted to a particular reading content area (such as phonics or comprehension). The Web site aids trainers and individual teachers in revisiting the workshop materials and resources anytime, anyplace.  Each section of the professional development module has segments of video related to the content, as well as to segments related to the relevant research. Each section also has correlated exercises and information.  These are: 

· Guidance - advice before applying the idea in the classroom;

· Self-assessment; 
· Practice - try it out in a parallel activity; and

· Links - research and resources.

Teachers are able to earn professional development hours when using the modules either online or via hands-on workshops.  Later, we shall be offering graduate credit hours for the modules or combination of modules. 

Media Information
Purchase Information


NOTE:  All Reading First schools receive free videotapes, CDs and DVDs at the time of training.


Additional videotapes, CDs and DVDs may be ordered from the New Jersey Department of Education’s Publications and Distribution Services.  

Publications and Distribution Services Contact Information

Phone: 609-984-0905, 
Web:  http://highpoint.state.nj.us/njded/genfo/publist.htm 
Address: 

New Jersey Department of Education 

Publications and Distribution Services

PO BOX 500

Trenton, New Jersey 08625-0500

Note: Correspondence and agency purchase orders must include the pub code (item code number) for requested publications. Requests not including these codes will be returned. Please remit check, money order, or purchase order for the grand total dollar amount on the order form, which may be downloaded from the Web site at http://highpoint.state.nj.us/njded/genfo/publist.htm. 
Purchase price for all publications includes cost of postage.

Checks should be made payable to: "TREASURER, STATE OF NEW JERSEY" 
For most orders where requested quantities are available, deliveries will occur within two-to-four weeks following receipt of the order.

STANDARD 3.1 (READING): K-3

Strands and Cumulative Progress Indicators (CPIs)

	
	Cumulative Progress Indicators by Grade

	Strand
	K
	1
	2
	3

	A. Concepts About Print
	1. Realize that speech can be recorded in words (e.g., his/her own name; words and symbols in the environment).
2. Distinguish letters from words.
3. Recognize that words are separated by spaces.
4. Follow words left to right and from top to bottom.
5. Recognize that print represents spoken language.
6. Demonstrate understanding of the function of a book and its parts, including front and back and title page.
	1. Match oral words to printed words (e.g., pointing to print as one reads).
2. Practice reading print in the environment at school and at home with assistance.
3. Locate and identify the title, author, and illustrator of a book or reading selection.
4. Interpret simple graphs, charts, and diagrams
	1. Use titles, tables of contents, and chapter headings to locate information.
2. Recognize the purpose of a paragraph.
	1. Recognize that printed materials provide specific information.
2. Recognize purposes for print conventions such as end-sentence punctuation, paragraphing, and bold print.
3. Use a glossary or index to locate information in a text.

	B. Phonological Awareness (includes phonemic awareness)
	1. Demonstrate understanding that spoken words consist of sequences of phonemes.
2. Demonstrate phonemic awareness by rhyming, clapping syllables, and substituting sounds.
3. Understand that the sequence of letters in a written word represents the sequence of sounds (phonemes) in a spoken word (alphabetic principle).
4.  Learn many, though not all, one-to-one letter sound correspondences.
5. Given a spoken word, produce another word that rhymes with it.


	1. Demonstrate understanding of all sound- symbol relationships. 
2. Blend or segment the phonemes of most one-syllable words.
3. Listen and identify the number of syllables in a word.
4. Merge spoken segments into a word.
5. Add, delete, or change sounds to change words (e.g., cow to how, cat to can).
	1. Add, delete, or change middle sounds to change words (e.g., pat to put).
2. Use knowledge of letter-sound correspondences to sound out unknown words.
	1. Demonstrate a sophisticated sense of sound-symbol relationship, including all phonemes (e.g., blends, digraphs, diphthongs).

	C. Decoding and Word Recognition
	1. Recognize some words by sight.
2. Recognize and name most uppercase and lowercase letters of the alphabet.
3. Recognize and read one's name.
	1. Identify all consonant sounds in spoken words (including blends such as bl, br; and digraphs such as th, wh). 
2. Recognize and use rhyming words to reinforce decoding skills. 
3. Decode regular one-syllable words and nonsense words (e.g., sit, zot).
4. Use sound-letter correspondence knowledge to sound out unknown words when reading text.
5. Recognize high frequency words in and out of context.
6. Decode unknown words using basic phonetic analysis.
7. Decode unknown words using context clues.
	1. Look for known chunks or small words to attempt to decode an unknown word.
2. Reread inserting the beginning sound of the unknown word.
3. Decode regular multisyllable words and parts of words (e.g., capital, Kalamazoo).
4. Read many irregularly spelled words and such spelling patterns as diphthongs, special vowel spellings, and common endings.
	1. Know sounds for a range of prefixes and suffixes (e.g., re-, ex-, -ment, -tion).
2. Use letter-sound knowledge and structural analysis to decode words.
3. Use context to accurately read words with more than one pronunciation.

	D. Fluency
	1. Practice reading behaviors such as retelling, reenacting, or dramatizing stories.
2. Recognize when a simple text fails to make sense when listening to a story read aloud.
3. Attempt to follow along in book while listening to a story read aloud.
4. Listen and respond attentively to literary texts (e.g., nursery rhymes) and functional texts (e.g., science books).
	1. Answer questions correctly that are posed about stories read. 
2. Begin to read simple text with fluency.
3. Read with fluency both fiction and nonfiction that is grade-level appropriate.
	1. Pause at appropriate end points (e.g., comma, period).
2. Use appropriate pace; "not choppy" or word-by-word.
3. Use appropriate inflection for dialogue, exclamations, etc. 
4. Read silently without finger or lip movement.
5. Self-monitor when text does not make sense.
6. Employed learned strategies to determine if text makes sense without being prompted.
	1. Recognize grade-level words accurately and with ease so that a text sounds like 
spoken language when read aloud.
2. Read longer text and chapter books independently and silently.
3. Read aloud with proper phrasing, inflection, and intonation.

	E. Reading Strategies (before, during, and after reading)
	1. Begin to track or follow print when listening to a familiar text being read.
2. Think ahead and make simple predictions about text.
3. Use picture clues to aid understanding of story content.
4. Relate personal experiences to story characters' experiences, language, customs, and cultures with assistance from teacher.
5. "Read" familiar texts from memory, not necessarily verbatim from the print alone.
	1. Use prior knowledge to make sense of text.
2. Establish a purpose for reading and adjust reading rate.
3. Use pictures as cues to check for meaning.
4. Check to see if what is being read makes sense.
5. Monitor their reading by using fix-up strategies (e.g., searching for clues).
6. Use graphic organizers to build on experiences and extend learning.
7. Begin to apply study skills strategies (e.g., survey, question, read) to assist with retention 
and new learning.
	1. Skip over difficult words in an effort to read on and determine meaning.
2. Return to the beginning of a sentence and try again.
	1. Set purpose for reading and check to verify or change predictions during/after reading. 
2. Monitor comprehension and accuracy while reading in context and self-correct errors.
3. Use pictures and context clues to assist with decoding of new words.
4. Develop and use graphic organizers to build on experiences and extend learning.

	F. Vocabulary and Concept Development
	1. Continue to develop a vocabulary through meaningful, concrete experiences.
2. Identify and sort words in basic categories.
3. Explain meanings of common signs and symbols.
4. Use new vocabulary and grammatical construction in own speech.
	1. Develop a vocabulary of 300-500 high-frequency sight words and phonetically regular 
words.
2. Use and explain common antonyms and synonyms.
3. Comprehend common and/or specific vocabulary in informational texts and literature.
	1. Develop a vocabulary of 500-800 regular and irregular sight words.
2. Know and relate meanings of simple prefixes and suffixes.
3. Demonstrate evidence of expanding language repertory.
4. Understand concept of antonyms and synonyms.
5. Begin to use a grade-appropriate dictionary with assistance from teacher.
	1. Spell previously studied words and spelling patterns accurately.
2. Point to or clearly identify specific words or wording that cause comprehension 
difficulties.
3. Infer word meanings from taught roots, prefixes, and suffixes. 
4. Use a grade-appropriate dictionary with assistance from teacher.
5. Use pictures and context clues to assist with meaning of new words.

	G. Comprehension Skills and Response to Text
	1. Respond to a variety of poems and stories through movement, art, music, and drama.
2. Verbally identify the main character, setting, and important events in a story read aloud.
3. Identify favorite books and stories.
4. Retell a story read aloud using main characters and events.
5. Participate in shared reading experiences.
6. Make predictions based on illustrations or portions of stories.
	1. Draw simple conclusions from information gathered from pictures, print, and people.
2. Demonstrate familiarity with genres of text, including storybooks, expository texts, poetry, and newspapers.
3. Sequence information learned from text into a logical order to retell facts.
4. Identify, describe, compare, and contrast the elements of plot, setting, and characters.
5. Make simple inferences.
6. Read regularly in independent-level materials 
7. Engage in silent independent reading for specific purposes.
	1. Demonstrate ability to recall facts and details of text.
2. Recognize cause and effect in texts.
3. Make inferences and support them with textual information.
4. Continue to identify story elements in texts.
5. Respond to text by using how, why, and what-if questions.
	1. Recognize purpose of the text.
2. Distinguish cause/effect, fact/opinion, main idea/supporting details in interpreting 
texts.
3. Interpret information in graphs, charts, and diagrams.
4. Ask how, why, and what-if questions in interpreting nonfiction texts.
5. Recognize how authors use humor, sarcasm, and imagery to extend meaning.
6. Discuss underlying theme or message in interpreting fiction.
7. Summarize major points from fiction and nonfiction texts.
8. Draw conclusions and inferences from texts.
9. Recognize first-person "I" point of view.
10. Compare and contrast story plots, characters, settings, and themes.
11. Participate in creative responses to texts (e.g., dramatizations, oral presentations).
12. Read regularly in materials appropriate for their independent reading level.
13. Read and comprehend both fiction and nonfiction that is appropriately designed for grade level.
14. Use information and reasoning to examine bases of hypotheses and opinions.

	H. Inquiry and Research
	1. Locate and know the purposes for various literacy areas of the classroom and the library/media center.
2. Choose books related to topics of interest.
	1. Ask and explore questions related to a topic of interest.
2. Draw conclusions from information and data gathered.
3. Be exposed to and read a variety of fiction and nonfiction, and produce evidence of reading.
	1. Locate information using alphabetical order.
2. Read a variety of nonfiction and fiction books and produce evidence of reading.
	1. Use library classification systems, print or electronic, to locate information.
2. Draw conclusions from information and data gathered.
3. Read a variety of nonfiction and fiction books and produce evidence of understanding.


STANDARD 3.2 (WRITING): K-3

Strands and Cumulative Progress Indicators (CPIs)

	
	Cumulative Progress Indicators by Grade

	Strand
	K
	1
	2
	3

	A. Writing as a Process (prewriting, drafting, revising, editing, postwriting)
	1. Recognize that thoughts and talk can be written down in words.
2. Observe the teacher modeling writing.
3. Generate and share ideas and experiences for a story.
4. Attempt to put ideas into writing using pictures, developmental spelling, or conventional text. 
5. Write (print) own first and last name. 
6. Participate in group writing activities such as experience stories, interactive writing, and shared writing.
7. Begin to sequence story events for writing using pictures, developmental spelling, or conventional text.
	1. Begin to generate ideas for writing through talking, sharing, and drawing. 
2. Observe the modeling of writing. 
3. Begin to use a basic writing process to develop writing. 
4. Use simple sentences to convey ideas. 
5. Increase fluency (ability to write ideas easily) to improve writing. 
6. Continue to use pictures, developmental spelling or conventional text to create writing drafts. 
7. Revisit pictures and writings to add detail. 
8. Begin to mimic an author's voice and patterns. 
9. Begin to use a simple checklist to improve writing with teacher support.
10. Begin to use simple computer writing applications during some parts of the writing process.
	1. Generate ideas for writing: hearing stories, recalling experiences, brainstorming, and drawing. 
2. Observe the modeling of writing.
3. Begin to develop an awareness of simple story structures and author's voice.
4. Use sentences to convey ideas in writing. 
5. Maintain the use of a basic writing process to develop writing. 
6. Use graphic organizers to assist with planning writing.
7. Compose readable first drafts.
8. Use everyday words in appropriate written context. 
9. Reread drafts for meaning, to add details, and to improve correctness. 
10. Focus on elaboration as a strategy for improving writing. 
11. Participate with peers to comment on and react to each other's writing.
12. Use a simple checklist to improve elements of own writing. 
13. Use computer writing applications during some parts of the writing process.
	1. Generate possible ideas for writing through recalling experiences, listening to stories, reading, brainstorming, and discussion. 
2. Examine real-world examples of writing in various genres to gain understanding of how authors communicate ideas through form, structure, and author’s voice.
3. Use graphic organizers to assist with planning writing.
4. Compose first drafts from prewriting work. 
5. Revise a draft by rereading for meaning, narrowing the focus, sequencing, elaborating with detail, improving openings, closings, and word choice to show voice.
6. Participate with peers to comment on and react to each other’s writing. 
7. Build awareness of ways authors use paragraphs to support meaning. 
8. Begin to develop author’s voice in own writing. 
9. Use reference materials to revise work, such as a dictionary or internet/software resource.
10. Edit work for basic spelling and mechanics.
11. Use computer word-processing applications during parts of the writing process. 
12. Understand and use a checklist and/or rubric to improve writing. 
13. Reflect on own writing, noting strengths and areas needing improvement.

	B. Writing as a Product (resulting in work samples)
	1. Show and talk about work samples containing pictures, developmental spelling, or conventional text.
2. Begin to collect favorite work samples to place in personal writing folder.


	1. Produce finished writings to share with class and/or for publication.
2. Produce stories from personal experiences.
3. Show and talk about own writing for classroom audience. 
4. Collect favorite works to place in personal writing folder.
	1. Produce finished writings to share with classmates and/or for publication.
2. Produce stories from personal experiences.
3. Produce a narrative with a beginning, middle, and end. 
4. Write nonfiction pieces, such as letters, procedures, biographies, or simple reports.
5. Organize favorite work samples in a writing folder or portfolio.
	1. Write a descriptive piece, such as a description of a person, place, or object.
2. Write a narrative piece based on personal experiences. 
3. Write a nonfiction piece and/or simple informational report across the curriculum. 
4. Present and discuss writing with other students.
5. Apply elements of grade-appropriate rubrics to improve writing.
6. Develop a collection of writings (e.g., a literacy folder or portfolio).

	C. Mechanics, Spelling, and Handwriting
	1. Use letter/sound knowledge in attempting to write (print) some words. 
2. Spell own name.
3. Recognize and begin to use left-to-right and top-to-bottom directionality and spacing between words when writing. 
4. Gain increasing control of penmanship, including pencil grip, paper position, and beginning strokes. 
5. Write all letters of the alphabet (uppercase and lowercase) from teacher copy.
	1. Write all letters (upper and lowercase) of the alphabet from memory. 
2. Begin to use basic punctuation and capitalization. 
3. Apply sound/symbol relationships to writing words. 
4. Use developmental spelling or phonics-based knowledge to spell independently, when necessary.
5. Develop awareness of conventional spelling. 
6. Use left-to-right and top-to-bottom directionality and use appropriate spacing between words.
	1. Use correct end point punctuation.
2. Apply basic rules of capitalization.
3. Use correct spelling of some high frequency words. 
4. Apply sound/symbol relationships to writing words. 
5. Recognize and apply basic spelling patterns. 
6. Write legibly to meet district standards.
	1. Use Standard English conventions that are developmentally appropriate to the grade level: sentences, punctuation, capitalization, and spelling.
2. Use grade-appropriate knowledge of English grammar and usage to craft writing: singular and plural nouns, subject/verb agreement, appropriate parts of speech.
3. Study examples of narrative and expository writing to develop understanding of paragraphs and indentation.
4. Develop knowledge of English spelling through the use of patterns, structural analysis, and high frequency words.
5. Write legibly in manuscript or cursive to meet district standards.

	D. Writing Forms, Audiences, and Purposes (exploring a variety of writing)
	1. Communicate personal response to literature through drawing, telling, or writing. 
2. Show and talk about favorite work samples (drawing or writing) with teacher and family.
	1. Create written texts for others to read. 
2. Produce a variety of writings, including stories, descriptions, and journal entries, showing relationships between illustrations and printed text.
	1. Create written texts for others to read.
2. Generate ideas and write on topics in forms appropriate to science, social studies, or other subject areas.
3. Use writing as a tool for learning (self-discovery, reflection).
4. Use reading and technology to support writing. 
5. Write in a variety of simple genres to satisfy personal, academic, and social needs, such as letters, plays, procedures, biographies, or simple reports.
	1. Write for a variety of purposes (e.g., to inform, entertain, persuade) and audiences (e.g., self, peers, community).
2. Develop fluency by writing daily and for sustained amounts of time.
3. Generate ideas for writing in a variety of situations and across the curriculum.
4. Write to express thoughts and ideas, to share experiences, and to communicate socially. 
5. Write the events of a story sequentially.
6. Produce writing that demonstrates the use of a variety of sentence types, such as declarative, interrogative, exclamatory, and imperative. 
7. Respond to literature through writing to demonstrate an understanding of a text.
8. Write narrative text (e.g., realistic, humorous, etc.).
9. Write non-fiction text (e.g., reports, procedures, and letters).


STANDARD 3.4 (LISTENING)

Strands and Cumulative Progress Indicators (CPIs)

K-3

	
	Cumulative Progress Indicators by Grade

	Strand
	K
	1
	2
	3

	A. Active Listening
	1. Listen fully to understand instructions or hear daily messages.
2. Listen to identify main characters and events in stories.
3. Listen to rhymes and songs to begin developing an understanding of letter/sound relationships.
	1. Listen and respond appropriately to directions.
2. Listen to hear initial, final, and eventually middle sounds in words.
3. Listen to a familiar text being read to begin tracking print.
4. Listen to a spoken word to produce another word that rhymes with it.
	1. Listen critically to identify main ideas and supporting details.
2. Begin to distinguish between types of speech (e.g., a joke, a chat, a warning).
3. Listen and contribute to class discussions.


	1. Connect messages heard to prior knowledge and experiences.
2. Exchange information through verbal and nonverbal messages.


	B. Listening Comprehension
	1. Listen attentively to books teacher reads to class.
2. Answer questions correctly about books read aloud. 
	1. Listen to make predictions about stories read aloud.
2. Follow simple oral directions.
3. Recall information from listening to stories, poems, television and film.
4. Retell, reenact, or dramatize stories or parts of stories heard.

5. Respond appropriately to questions about stories read aloud.

6. Begin to track print when listening to a familiar text being read or when rereading their own writing.

7. Ask questions for clarification and explanation of stories and ideas heard.
	1. Follow one- and two- step oral directions.
2. Develop a strong listening vocabulary to aid comprehension and oral and written language growth.

	1 Follow two- to three- step directions.
2. Listen to a story read aloud and/or information from television or film, and summarize main ideas.
3. Paraphrase information shared by others.



STANDARD 3.5 (Viewing and Media Literacy)

Strands and Cumulative Progress Indicators (CPIs)

K-3

	
	Cumulative Progress Indicators by Grade

	Strand
	K
	1
	2
	3

	A. Constructing Meaning
	1 Make predictions about visual information (e.g., pictures in books).
2. Discuss favorite characters from books, film, and television.


	1. Retell the story from a favorite media program (e.g., television, movie).
2. Distinguish between "pretend" and "real" in the media.
3. Begin to recognize that media messages have different purposes.
4. Speculate about visual representations (e.g., pictures, artwork).
5. Use simple graphs and charts to report data (cf. mathematics standard 4.4-A).
6. Begin to recognize the work of a favorite illustrator.
7. Begin to compare and contrast media characters. 
	1. Speculate about characters, events and settings in books, film and television.
2. Recognize that media messages are created for a specific purpose (e.g., to inform, entertain, or persuade).
3. Use graphs and charts to report data.
4. Recognize the work of a favorite illustrator.
5. Compare and contrast media characters.
 


	1. Begin to demonstrate an awareness of different media forms and how they contribute to communication. 
2. Identify the central theme and main ideas in different media.


	B. Visual and Verbal Messages
	1 Begin to sequence a series of pictures or images to tell a story.

2. Show understanding of purpose for pictures in books.


	1. Begin to interpret messages in simple advertisements.
2. Sequence a series of pictures or images to tell a story. 



	1. Interpret messages in simple advertisements.
2. Use a simple rating scale to judge media products.
3. Begin to look at the effects of visual arts on one's mood and emotions.
	1. Recognize the effects of visual arts on one's mood and emotions.
2. Begin to explore and interpret messages found in advertisements and other texts.


STANDARD 3.3 (SPEAKING)

Strands and Cumulative Progress Indicators (CPIs)

K-3

	
	Cumulative Progress Indicators by Grade

	Strand
	K
	1
	2
	3

	A. Discussion
	1. Share experiences and express ideas.
2. Participate in conversations with peers and adults.
3. React to stories, poems, and songs.

	1. Speak in complete sentences.
2. Offer personal opinions in discussion and retell personal experiences.
3. Role-play situations and dramatize story events.

	1. Elaborate on experiences and ideas.
2. Begin to stay focused on a topic of discussion.
3. Offer personal opinion related to topics of discussion.
4. Wait their turn to speak.
	1. Listen and follow a discussion in order to contribute appropriately.
2. Stay focused on topic.
3. Take turns.
4. Support an opinion with details.


	B. Questioning (Inquiry) and Contributing
	1. Share in conversations with others.
2. Use oral language to extend learning.


	1. Respond to ideas and questions posed by others.

2. Ask and answer various types of questions.

	1. Ask for explanation to clarify meaning.
2. Respond to ideas posed by others.
3. Restate to demonstrate understanding.
4. Identify a problem and simple steps for solving the problem.
	1. Develop appropriate questions to explore a topic.

2. Contribute information, ideas, and experiences to classroom inquiry.


	C. Word Choice
	1. Use language to describe feelings, people, objects, and events.
2. Suggest rhyming words during word play, songs, or read-aloud.

	1. Attempt to use new vocabulary learned from shared literature and classroom 
experiences.
2. Use descriptive words to clarify and extend ideas.

	1. Use new vocabulary learned from literature and classroom experiences.

2. Recognize and discuss how authors use words to create vivid images.

	1. Use vocabulary related to a particular topic.
2. Adapt language to persuade, explain, or seek information.
3. Use new vocabulary and figurative language learned from literature and classroom experiences.

	D. Oral Presentation
	1. Sing familiar songs and rhymes to promote oral language development.  
2. Begin to use social conventions of language.
	1. Recite poems, stories, or rhymes orally (e.g., favorite nursery rhymes).
2. Participate in choral reading to develop phonemic awareness, oral language, and fluency.

3. Retell a story to check for understanding.

4. Read aloud from developmentally appropriate texts with attention to expression.
	1. Participate in a dramatization or role play.
2. Begin to understand the importance of looking at a speaker.

3. Talk about an experience or work sample in front of a small group.

	1. Use pictures to support an oral presentation.
2. Attempt to revise future presentations based on feedback from peers and teacher.
3. Use appropriate strategies to prepare, rehearse and deliver an oral presentation: word choice, expression, eye contact and volume.


GOAL ONE: The incorporation of scientifically-based reading research into the framework of school programs. 





GOAL TWO: Research-based instructional and assessment practices are supported by aligned reading materials and programs. 





GOAL THREE:  Sustained professional development and support to enable instructional leaders to provide appropriate and effective instruction. 





GOAL FOUR: The integration of Reading First, New Jersey with other activities and priorities of the New Jersey Department of Education.
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