	Phonics
Video Unit

Session II 




	
Notes to the Facilitator


Today’s session is Part II of a professional development series on phonics. 

In our introduction today we will focus on the three types of phonics instruction with demonstrations of whole group and small group instruction and also center activities.

	Materials


Session II
Transition




	Discussion/Procedures


1. Play video Section Approaches, Strategies, Reflections, Expert Segment

	
Notes to the Facilitator


An effective approach to phonics embeds instruction in reading and writing instruction in the classroom.  Synthetic, part to whole processes; analytic, whole to part processes; and analogy, helping students to use what students they know to extend their learning, should all be utilized in your phonics instruction.  

Please locate the “Finding the phonics standards within my core” activity sheet from Part I of the training series. Take a few moments to review the activities you previously listed from your core, and work with a partner to determine which type of phonics approach is being utilized for the activities you previously listed. Would it be synthetic, analytic, or analogy? Write this information and then we will discuss it. 

	Materials


PPT # 2
	Discussion/Procedures


1. Display PowerPoint Slide #2
2. Distribute “Finding the phonics standards” worksheets to returning participants and hand out new sheets to any new participants.

3. Allow participants five minutes for review of information from activity sheet and to discuss and determine new information being asked for. 

	
Notes to the Facilitator


In the first classroom demonstration that we see today, the teacher is engaging in an instructional activity utilizing analogy based phonics…children using what they know to build new knowledge.  If the students know the last part of the word, the rime, we can change the first part, as shown on the slide. Let’s take a look at this strategy. This is an example of an analogy-based phonics activity in a whole group setting. 

Complete the video observation form, “What makes this an effective lesson?”.  As you watch the video, write down the things the teacher says/does to make this lesson effective.

Possible answers:  

· Connected the lesson to student content area learning

· Engaged in kinesthetic activity to reach those learners

· Introduced other authors (building motivation)

· Sought background knowledge prior to reading/activity

· Engaged student input and choice (ownership)

· Modeled the use of chunking wall, centers, etc.

	Materials


PPT # 3
	Discussion/Procedures


1. Display PowerPoint Slide # 3
2. Distribute the handout “What makes this an effective lesson?”
3. Play video section Whole Group Activity, Demonstration Segment.
	
Notes to the Facilitator


Take out your New Jersey Core Curriculum Content Standards and look at the standards addressed in this lesson. This is a second grade class. 

Accept responses for the first question and then discuss the other two questions on the slide: 

· How would the teacher assess students’ understanding? Possible answers:  observation in the group, during center time, etc.
· What would the teacher’s next steps be in planning for future instruction? Possible answers: Setting up small groups based on observation of need, incorporating activities to support this in the centers, adding to the chunking wall based on what was practiced, etc.)

	Materials


PPT # 4
	Discussion/Procedures


1. Display PPT # 4
1. Play video Section Center Activities, Expert Segment
	
Notes to the Facilitator


The stronger the letter-sound connection, the more support there is for students’ reading and writing.  Spelling is developmental; a progression. Students need to have repeated exposure to words.  This last point really emphasizes the importance of rich libraries in our classrooms. Repeated exposure to print supports children in acquiring the words we want them to know.  As educators, we must provide ample time for students to read and write for meaningful purposes, allowing students to develop their own understanding of sound/symbol correspondences. 

As you consider the developmental aspect of spelling, look at the developmental spelling chart.  (Handout chart)  This is a good reference as you work with your students. It is helpful to know what you might expect as your students progress as spellers.  

Engage the group in discussion about the developmental spelling chart and the expectations they hold for their students.  Reiterate that conventional spellings should be taught when they are appropriate within their scope and sequence; however, based on the research about developmental spelling, students are not expected to be perfect spellers prior to grade-level appropriate instruction. 

In this next segment of the video, we see phonics center activities.  Using your “List the phonics centers” activity sheet, please note the centers you see. Were those centers focused on synthetic, analytic or analogy-based activities? After viewing this segment, have participants pair up and share responses. 

	Materials


PPT # 5


	Discussion/Procedures


1. Display PPT # 5
2. Distribute the “List the phonics centers” handout.

3. Play video Section Centers, Demonstration Segment.
	
Notes to the Facilitator


What did we find out?  What might be some other phonics-based center activities you could include in your classroom? 

	Materials


PPT # 6
	Discussion/Procedures


1. Display PPT # 6
2. Go through each item on the slide and have participants share the type of phonics approach.
	
Notes to the Facilitator


Review the slide:

· What standards did each center address?

· How would the teacher assess students’ understanding?

· What would the teacher’s next steps be in planning for future instruction?

	Materials


PPT # 7
Copy of NJ Core Curriculum Content Standards
	Discussion/Procedures


1. Display PPT # 7.

2. Read and discuss the above.

	
Notes to the Facilitator


Here are a few additional things to keep in mind:  

· Centers should be multi-level to meet the needs of your learners who will be at differing levels.  Center activities should support what you are doing in your core and/or be connected to your instructional focus. 

· They should be engaging, keeping students’ interest.  This means that you will need to change them periodically to sustain the motivation and excitement. 

· Center activities should be hands-on and not worksheets. An accountability sheet can be a part of a center activity. (After ‘Making Words’, having the students write the words, for example.) The sole focus of a phonics center should not be to complete a phonics worksheet. 

	Materials


PPT # 8
	Discussion/Procedures


1. Display PPT # 8
2. Read and discuss the above.

	
Notes to the Facilitator


Why is differentiation important? 
· Possible answer: Students in your classroom are at many different levels. Differentiation is crucial to meeting their individual needs. 

How do you decide who needs what?

· Possible answer:  Observe students to see who needs practice with a particular skill(s); Analyze assessment data.

	Materials


PPT # 9
	Discussion/Procedures


1. Display PPT # 9
2. Read and discuss the above.
	
Notes to the Facilitator


When organizing centers, several different things can be done to differentiate the activities by level/purpose.  One might be to use a color coded system, or designate certain baskets or tubs for certain activities.  Additionally, students might be given “task cards” which would contain assignments at a certain level, specifically determined to meet their instructional needs.  One example of a color-coding system based on the level of work needed is indicated on the slide.  

Review the leveling system listed and solicit other ideas for how centers might be set-up in ways that differentiate for student need. 

In the next video segment, we see the teacher differentiating instruction by pulling aside a small group of students who are having difficulty with a particular skill.  As you watch, think about how the teacher scaffolds (supports) their learning.  Use your video observation form “How the teacher supports student learning” to note this information. 

	Materials


PPT # 10
	Discussion/Procedures


1. Display PPT # 10
2. Distribute video observation form “How the teacher supports student learning”
3. Play video Section Small Group Activity Word Sort, Demonstration Segment. 

	
Notes to the Facilitator


What did the teacher do to support student learning?

· Possible responses:  modeling, providing support, reviewing patterns and why certain placements were made, etc. 

· Review the slide:  

· What standards did this lesson address?

· How would the teacher assess students’ understanding?

· What would the teacher’s next steps be in planning for future instruction?

	Materials


PPT # 11
	Discussion/Procedures


1. Display PowerPoint Slide # 11
2. Read and discuss.
	
Notes to the Facilitator


As you form small groups for instruction, keep in mind that these groups should be flexible; that grouping is determined by your assessments, both formal and informal (including observation); and that your instruction should focus on the results of those assessments.
	Materials


PPT #12

	Discussion/Procedures


1. Display PowerPoint Slide # 12

2. Read and discuss.

	Notes to the Facilitator


Silent Reflection

Take a few moments to reflect on your current practice utilizing the reflection sheet, “Where am I in my current practice?” 

We will now play the video to completion.  We will see a panel discussion reflecting on some of the classroom segments as well as other issues in phonics instruction. 

	Materials


PPT # 13
	Discussion/Procedures


1. Display PowerPoint Slide # 13
2. When participants have completed the written reflection, offer anyone interested an opportunity to share.

3. Begin playing the video Section Panel Review, Demonstration Segment. 
	
Notes to the Facilitator


· Motivation- Learning is likely to be remembered if it makes sense and has meaning to the learner. Phonics instruction should be based on words that students have seen and heard many times in stories, poems, songs, letters, recipes, and previously used texts. Words the students know will be more motivating for them to use.  

· Model, Model, Model- Show don’t tell. Repeated modeling is necessary. 

· Guided Practice- Rehearsal allows the learner to review the information and to make sense of it. The teacher observes and participates in the initial rehearsal or practice. David Sousa states, “Practice does not make perfect. Practice makes permanent. However, perfect practice makes perfect.”  Students must have practice, but they must practice it correctly. Don’t rush to independent practice– when the practice is correct the teacher can assign independent practice.

· Provide feedback- Watch the practice and provide specific feedback on what needs to be altered to correct and enhance the practice. 

· Connect to other learning- Make explicit connections that relate the new learning to prior learning. And explicitly tell students how they might use that learning in the future.  

	Materials


PPT # 14
	Discussion/Procedures


1. Display PowerPoint Slide # 14
2. Read and discuss the above.

	
Notes to the Facilitator


Here are some things to keep in mind regarding your instruction for English Language Learners: 
· Begin with commonalities- There are many areas of commonality between Spanish and English sounds. It is helpful for ELL’s to build on what is common between their home language and English. 

· Use knowledge of the students’ home language to understand students’ developmental reading and writing- Teachers need to analyze students’ developmental spellings and “sounding-out” errors while reading, to see if they make sense based on their home language. These errors give teachers clues about what kind of help the student may need.
· Identify areas of distinction and provide explicit support- After a foundation has been built on the commonalities of the two languages, it is necessary to systematically outline how the languages differ and provide added support as needed.

· Use developmental spelling tasks to assess students’ learning- The developmental spellings of Spanish speaking students is a visual representation of what is confusing to them. A developmental spelling assessment provides teachers with data to use in planning phonics lessons. 

· Ensure that students understand foundational concepts- The English vowel system is very complex and may be confusing for speakers of other languages trying to build an understanding of sound-symbol correspondences. Teachers should be sure that students are very comfortable with the short vowel system before beginning with long vowels and other vowel patterns.

· Include students in think-aloud processes comparing their home language and English- Teachers may verbalize their thinking in a modeled writing activity, wondering aloud about which sounds they hear in a word as they are trying to write it. 
· Provide opportunities for hands on learning and student interaction

Research shows that ELLs benefit from opportunities to engage in small group work with their peers, strengthening oral language development and learning from one another.  Hands-on activities have also proven to be effective in phonics instruction.  Activities in phonics instruction such as Making Words with cards or linking letters and buddy sorts or games would fall into these areas.  

	Materials


PPT # 15
	Discussion/Procedures


1. Display PowerPoint Slide # 15
2. Read and discuss.
	
Notes to the Facilitator


This slide highlights some key components that we should keep in mind about phonics instruction. 

Does anyone have anything to share regarding any of these statements and how it they apply to your experience?

	Materials


PPT # 16
	Discussion/Procedures


1. Display PowerPoint Slide # 16
2. Read and discuss.

	
Notes to the Facilitator


Phonics is one component of a larger set of skills necessary for children to become successful readers and writers.  

Decoding refers to the entire set of strategies readers use to “unlock the code”.

To identify words and comprehend written messages, readers use their knowledge of language and their personal experience as well as the print and pictures on the page. (Strickland, 1998)

Some early strategies students use are environmental cues, picture cues, and configuration cues (word form).  Ongoing strategies that readers use are visual/graphophonic cues, meaning/semantic cues, grammar-sentence structure/syntactic cues, structural analysis knowing root words or word parts and background knowledge. 

	Materials


PPT # 17
	Discussion/Procedures


1. Display PowerPoint Slide # 17
2. Read and discuss.

	
Notes to the Facilitator


In planning next steps, here are some things to consider: 
· Conducting assessment

Review formal and informal phonics assessment data.
Based on the data, consider how to form small groups and differentiate phonics center activities to meet the needs of all students.

· Collaborating with the Reading Coach to discuss, problem solve, and share progress.

· Forming a study group around this topic.
· Encouraging inter-class visitations with a teacher who has some of these instructional practices in place

· Conducting a ‘Make & Take’ session for phonics centers.
· Inviting a guest speaker on this topic for future PD session.
· Exploring outside PD opportunities on phonics instruction.
· Asking the coach to demonstrate phonics instructional strategies in the classroom.
	Materials


PPT # 18
	Discussion/Procedures


1. Display PowerPoint Slide # 18
2. Read and discuss.

3. Determine the group’s next steps by a show of hands or through a written evaluation.
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