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Turnkey Training: Video-Based Professional Development

Welcome to New Jersey’s Reading First professional development opportunity for K-3 educators engaged in early literacy instruction. Phase One professional development involves the state, regional, and local turnkey training. The focus is on assisting teachers and other school staff to acquire a solid understanding of the principles of scientifically-based reading research and effective practice.

Each Reading First school must establish a School Literacy Team. Each teams will minimally consist of a school-based Literacy Coach, a Reading First Coordinator (district level position), and the school Principal. Selected individuals with expertise in reading instruction should also be included on this team (e.g. reading specialists, reading supervisors, early reading coaches/mentors, bilingual/ESL teachers, technology coordinators, special education teachers, intervention teachers). The School Literacy Team is responsible for aligning its instructional program and materials to the goals of Reading First.

This manual is designed to help the School Literacy Team provide scientifically-based instructional and assessment practices.  The video is to be used in conjunction with this manual during staff training. The video is available in tape and digital format to enable staff to re-visit the research and classroom demonstrations often, using either a VCR or a computer.  In this way, sustained and ongoing professional development is provided.  The videotape is about one hour in length.  It is likely that the professional development activity may take a minimum of three hours.

There are several ways in which professional development may occur at the school or district level:
1. As a formal, ongoing in-service activity.  The Read Aloud is only the first of nine professional development opportunities. District professional development instructors may offer this video-based professional development opportunity as part one of a series of nine during this academic year. 
2. As a hybrid or blended (partially hands-on and partially online) activity. The professional development instructor may meet the class of educators as described above, and begin the professional development in person. The participants may then go online later, to The Read Aloud module on the NJPEP web site, to review segments of the video, complete activities, or try some of the strategies. This will enrich discussion at the next session.
3. Fully online. An educator can learn on his/her own by going to the NJPEP web site, as above.  The full videotape may be provided by the school turnkey trainer or may be streamed online. The module is found on the NJPEP web site, in the Professional Development and Tutorial sections, and it is on the department’s Reading First site.
Materials
1. The complete Read Aloud video is available on tape, CD and DVD, and so may be used with a VCR/DVD player, put on a network for access by several computer users at a time, or used with an individual computer.
2. The Guidance Manual is designed only to guide.  The literacy experts facilitating the professional development will have many ideas based on their own knowledge and experience.
3. Online professional development modules are also available.  They consist of short segments obtained from the complete video, and related professional development activities.  The modules are linked from NJPEP (http://njpep.org) and the Reading First, New Jersey site off the NJDOE web site (http://www.state.nj.us/education/)
Turnkey Training Suggestions
The following pages of the Guidance Manual give a taste of the research, and possible discussion questions for each major segment of the video.   It is expected that turnkey training may take place over several sessions, so that teachers have time to reflect on questions and suggestions they may have for each segment.  The turnkey training is designed to model subsequent training, and may provide an additional list of questions and activities to add at the school level.  The corresponding online professional development module on NJPEP also has additional resources and activities.  These resources are at the end of this manual.
The Read Aloud video features a Union City classroom teacher, a research expert, and a follow-up panel discussion followed by a question and answer session obtained via videoconferencing with teachers from around New Jersey. 
The Read Aloud panelists include:
· Dr. Susan Blair-Larsen, Professor, Language & Communication Sciences, The College of New Jersey
· Fred Carrigg, Special Assistant to the Commissioner for Urban Literacy, NJDOE
· Gail Fazio, former Central Regional Coordinator, Reading First, NJDOE 
· Jeanine Heil, former Professional Development Coordinator, Reading First, NJDOE 
· Christie Whitzell, former Southern Regional Coordinator, Reading First, NJDOE
The school districts participating in the videoconference include:
· Atlantic City

· Jersey City

· Salem City

· Union City

As stated in New Jersey’s Reading First proposal to the United States Department of Education, educators should be dedicated to a continuous plan for professional development. Future videos and professional development modules will facilitate such a plan.
The Read Aloud Research – A Quick Summary

Dr. Blair-Larsen of the College of New Jersey quoted from Becoming a Nation of Readers, “The single most important activity for building the knowledge required for eventual success in reading is reading aloud to children.”
She also lists six benefits of The Read Aloud.
1. Background knowledge – creates schemata, which adds to students’ knowledge base. Students retrieve knowledge from schemata. Background knowledge helps improve learning of new concepts.
2. Vocabulary – incidental learning of vocabulary (as well as the learning of explicitly taught vocabulary) increases with read-alouds. A large listening and speaking vocabulary is advantageous when learning to read.

3. Language Patterns – exposure to language pattern development familiarizes the student with a range of possible ways to express oneself in speaking and writing.  Children learn how ideas are communicated through language patterns. These patterns become the students’ internal rule system for learning language. Students learn that written language is different from spoken language.

4. Story Structure – reading to students helps develop their sense of story. Story grammar can all be a part of the read aloud through the use of story maps. Children can predict on the basis of their awareness of structure. Story structure helps students write and tell their own stories.

5. Reading Process – Students understand the correlation between print and spoken words. They learn about the conventions of print and gain an impression about how people read.
6. Reading for Pleasure – This is the most important benefit.  Students experience read-alouds as an enjoyable activity. Thoughtful selections can help build classroom community.

**************************
The Benefits of The Read Aloud
“Reading aloud is the foundation for literacy development. It is the single most important activity for reading success (Bredekamp, Copple, & Neuman, 2000). It provides children with a demonstration of phrased, fluent reading (Fountas & Pinnell, 1996). It reveals the rewards of reading, and develops the listener's interest in books and desire to be a reader (Mooney, 1990).

“Listening to others read develops key understanding and skills, such as an appreciation for how a story is written and familiarity with book conventions, such as ‘once upon a time’ and ‘happily ever after’ (Bredekamp et al., 2000). Reading aloud demonstrates the relationship between the printed word and meaning—children understand that print tells a story or conveys information—and invites the listener into a conversation with the author. 

“Children can listen on a higher language level than they can read, so reading aloud makes complex ideas more accessible and exposes children to vocabulary and language patterns that are not part of everyday speech. This, in turn, helps them understand the structure of books when they read independently (Fountas & Pinnell, 1996). It exposes less able readers to the same rich and engaging books that fluent readers read on their own, and entices them to become better readers. Students of any age benefit from hearing an experienced reading of a wonderful book.” 
From the North West Educational Laboratory (NWREL) http://www.nwrel.org/learns/tutor/spr2001/part1.html 
Classroom Application of The Read Aloud Research
A Quick Summary with Guiding Questions

A.  Preparation


It is important to access students’ prior knowledge before reading a book.  Students can be guided in vocabulary and concept.  In addition, students may generate questions about what may be in the book.  This sets the purpose for reading.  It also aids in comprehension.  If students do not have sufficient background knowledge about the content or setting, this must be built into the lesson.
QUESTIONS
1. What are the guidelines you would use in selecting a book for the Read Aloud?

2. Select a grade level K-3 and identify:

a.  Which standards in the New Jersey Core Curriculum Content Standards for Language Arts Literacy (NJCCC LAL) are being met by conducting a Read Aloud? 
b.  How many others are specific to the story you have chosen, and the goals and the objectives you have set?
c.  Which strands within the NJCCC LAL standards are being met?
3. Does the teacher always choose the book for the Read Aloud?

4. Do you read different types of books at different times of the day or at different days of the week or unit?

5. How would the same selection and preparation process for “native” English speakers differ from that for English Language Learners?
6. Describe how the preparation steps would vary with mixed ability students, or the genre of the book (fiction versus non-fiction)?  

7. If you have a question with regard to the Read Aloud, to whom or where would you go for answers?

8. Do you have a system (such as the KWL chart) for keeping track of student questions?  Provide an alternative to the KWL chart.
9. Do you have a set-up in your classroom that is conducive for conducting a Read Aloud? (Suggestions are: carpeted area, easel, and so forth.)
B. Pre-Reading


An examination of the cover, the title, the author, the illustrator’s name, the copyright (for older students, or non-fiction) and a cover picture aids in focusing students on the book.  Students should be encouraged to make predictions about the content, establishing a purpose for reading.

QUESTIONS
1. Do your questions about the title, author, and illustrator’s name, and picture assist in your objectives for the lesson?  Think about vocabulary (several words for a single object), concept, importance of an object, and so forth.

2. Are your questions at differing levels of Bloom’s taxonomy?  Do you use the type of vocabulary that you will use on assessments?

3. Do you listen before you respond?

4. Are you engaging all students?  Are the students sitting in different places each time (not the same students always sitting in the back, or the front, in a large group setting)?

5. If it is a new book to the class, are you guiding when you ask students to make predictions? Are you fostering the development of oral language?
6. If the book is a different version of a familiar book, what questions will you ask? Would compare and contrast questions be appropriate here?  With older students, perhaps copyright and/or publication dates?

C. During Reading

It is essential to know the book before you read it to the class.  You will have “marked” places to stop, if that is your program for the day.  Remember, if a teacher chooses to focus on the features of print, shared reading would be more appropriate than reading aloud.   Don’t forget that you can read a book for pure enjoyment of the story or the sounds.

QUESTIONS

1. Do you want to stop to ask questions about vocabulary, concepts, character, illustration, emphasis, pronunciation?  Make sure you have the objective(s) in mind.
2. What skills are you modeling during reading?  (Inflection and intonation; fluency; thinking aloud, and comprehension, and how to handle a book). Can you think of others?
D. After Reading


A good teacher has several areas of instruction in mind for the discussion after reading.  Comprehension, of all students, at their own levels, is important.  Questions will move from questions on a knowledge and comprehension level, toward higher order thinking involving analysis and evaluation (Bloom’s taxonomy).  Re-emphasis on vocabulary and choice of words will be achieved by guided questioning.  Questions will be about characters, kind of writing, setting, and genre.  For non-fiction books, questions will be about concept, from prior knowledge to new knowledge.  Some of the techniques you use after reading are the same as those used for pre-reading.
QUESTIONS

1. Are your questions at differing levels of Bloom’s taxonomy?  Do you use the type of vocabulary that you will use on assessments?

2. Do you listen before you respond?

3. Are you engaging all students?  Are you cognizant of their level of understanding and their need for scaffolding? Are the students sitting in different places each time?

4. Have students understood the main characters and their role in the story, if this is a fiction book?  
5. Have the students understood the story structure (beginning, middle/end)?

6. Do students understand the reason for the setting in the book?

7. Have you enabled a continuum between the questions before reading and student understanding after reading?

8. How are you recording answers to student questions, as well as their questions?

9. What follow-up activities in learning centers or content classes have you planned? (Remember to differentiate the activities and be cognizant of learning styles.)

10. Have you assessed the standards?

E. Teacher Reflection


It is important to reflect on the success of the Read Aloud, in terms of the processes you used, as well as the learning for all of the students.  The Read Aloud consists of the pre-reading exercises through the follow-up activities.  

*******************

Levels of Reflection

Reflection is not an innate skill possessed by all those in the teaching profession, nor is it uniformly achieved (Baratz-Snowden, 1995). And merely writing reflective narratives without feedback from mentors and peers will not make you more reflective. In order to understand and improve upon your skills in the process of reflection, it is important to understand the levels of reflection: technical, contextual, and critical. The Technical Level is where those reflecting are only concerned with refining teaching strategies. Reflective practitioners working at the Contextual Level concentrate on the relationship between the problematic situation and their actions. At the Critical Level narratives exhibit deep contemplation and commitment to social justice. These levels are developmental, and initial studies show that not every person will progress through the levels until they reach critical reflection. But by sharing with you the components of each level, we hope you can work to assess your own level of reflection. 

The Collaborative Nature of Reflection

The opportunity to share with colleagues and friends is important in becoming a more reflective practitioner.  Feedback, comments, and discussion about your reflections might come from your mentor or supervising teachers, your university supervisor/coordinator and/or your peers in the program. Reflection, as a method of inquiry into teaching, can be collaborative.  For example, questions from a friend can help clarify an issue for you, just as a probe or comment from a university supervisor can help you look deeper into the situation.  Collaboration when developing a portfolio includes requesting feedback from you mentor, university supervisor, or colleagues and peers.  It can also take the form of discussion with colleagues who will assist you in identifying appropriate artifacts or to help you clarify your beliefs and dispositions. The feedback option on the Electronic Portfolio provides opportunities for peer evaluation and editing as part of this collaborative process.

The Role of Critical Reflection in the Portfolio Process http://www.sitesupport.org/module1/teacherreflection.htm 
Professional Development from the Online Module
A. Pre-Reading

Guidance
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Practice
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Self-Assessment

B.  Book Cover

Guidance


Practice

Self-Assessment


C.  During Reading
Guidance


Practice


Self-Assessment


D.  After Reading

Guidance


Practice


Self-Assessment


APPENDIX

Why Read Aloud? - Quotes

“The single most important activity for building the knowledge required for eventual success in reading is reading aloud to children.”

“It is a practice that should continue throughout the grades.”

Richard C. Anderson, Elfrieda H. Heibert, Judith A. Scott, Ian A.G. Wilkinson, Becoming a Nation of Readers:  The Report of the Commission on Reading, California Department of Education, 1985.

“Reading is an accrued skill. That means reading is like riding a bicycle, driving a car, or sewing:  in order to get better at it you must do it.”

“The more you read, the better you get at it; the better you get at it, the more you like it; and the more you like it, the more you do it.”

Jim Trelease, The Read-Aloud Handbook, Penguin Books, 4th ed., 1995.

“Reading Comprehension is improved as students listen to and discuss events, characters and motivation.  They learn to predict what will happen.  They increase their vocabulary. Primarily, however, the read-aloud time will cause children to want to read.”

Huck, Charlotte S., Susan Hepler, and Janet Hickman.  Children’s Literature in the Elementary School, 4th ed. New York: Holt, Rinehart and Winston, 1987.
*********************

Simple Strategies For Creating Strong Readers
Without a doubt, reading with children spells success for early literacy.  Putting a few simple strategies into action will make a significant difference in helping children develop into good readers and writers.

By reading aloud, providing print materials, and promoting positive attitudes about reading and writing, you can have a powerful impact on children's literacy and learning.
· Invite a child to read with you every day.

· When reading a book with large print, point word by word as you read. This will help the child learn that reading goes from left to right and understand that the word he or she hears is the word he or she sees.

· Read a child's favorite book over and over again.

· Read many stories with rhyming words and lines that repeat. Invite the child to join in on these parts. Point, word by word, as he or she reads along with you.

· Discuss new words. For example, "This big house is called a palace. Who do you think lives in a palace?"

· Stop and ask about the pictures and about what is happening in the story.

· Read from a variety of children's books, including fairy tales, song books, poetry, and information books.
Reading well is at the heart of all learning.  Help make a difference for a child.
From: U.S. Education Department
http://www.ed.gov/parents/read/resources/readingtips/part_pg4.html#4
For the Spanish versión, see: Estrategias Sencillas Para Convertir A Los Ninos En Buenos Lectores
U.S. Education Department
http://www.ed.gov/espanol/parents/read/resources/sobrelecture/part_pg4.html#4

KWL Chart

Date________________________________________

Book________________________________________

What I Know  - about the information in the book 
[image: image4]
What I Want to Know  - about the information in the book and about the book itself 
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What I Learned  - about the characters, the story, the author and illustrator, the kind of book… 
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KWL Chart (for students)

Date________________________________________

Book________________________________________

What I Know  - about the information in the book 
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What I Want to Know  - about the information in the book and about the book itself 
[image: image8]
What I Learned  - about the characters, the story, the author and illustrator, the kind of book… 
[image: image9]
Ms. Neuman prepares the class before reading aloud. This may be done a day before, or the same day. The steps are based on the KWL method. K = What I Know, W = What I Want to Know, and L = What I have Learned. Before reading the story, Ms. Neuman creates charts for K and W:


K chart - children brainstorm ideas based on prior knowledge of the story; 


W chart - children's ideas and questions are prioritized (by the teacher and the group). This helps: 


set the purpose for reading and focus on key ideas, and 


students to be active listeners. 


The KWL structure is often used for non-fiction. Additional pre-reading strategies include looking at the illustrations; anticipation of "what do you think comes next?” and the involvement of prior or background knowledge. Just before reading aloud, make sure you give "listening advice," as well as vocabulary words to listen for. 








You are about to read aloud a book such as Arthur's Pet Business by Marc Brown. How should you prepare? �PRIOR TO READING �• Supplies needed�• KWL charts�WORK WITH THE STUDENTS�• Prior Knowledge�• Vocabulary�FOLLOW-UP EXERCISES AFTER READING THE BOOK�• Follow-up vocabulary sheets�• Story organization/characters�• Videos and tapes�• Learning Center materials








1. Do you have all necessary supplies and charts for the read aloud?


2. Are there concepts for which you need to check your students' prior knowledge?


3. Do you have questions that will develop: 


vocabulary


story comprehension�(questions that will be asked before, during, and after the read aloud) 


4. Are follow-up activities and learning centers ready for the students after the story has been read and reviewed?








A. For reading,�   • use the cover to engage students in both text and illustrations,�   • encourage students to make predictions based on the cover; and the predictions set the purpose for reading,�   • foster the development of oral language by initiating conversation about what they have already learned in the classroom,�   • allow students to make connections to the new text,�   • provide a high degree of support for children in order to access the text, and �   �B. For management,�   • give time to the students to respond to questions,�   • guide questions and move the topics along,�   • wait for the student to finish speaking, and �   • listen.





You are about to read Arthur's Pet Business by Marc Brown. Sit down, with the book on an easel at your side. You can't see it.�• Now describe it!


OK - now take another long look at it: the author's name, the illustrator, and everything you can possibly see in the illustration on the cover and the title page.�• Now describe it again.�• Did you do better?





1. Before you begin to read the book aloud, how should you prepare the class? 


2. Before reading to the class, how should you prepare yourself?


3. Give at least three reasons why you should focus the class on the cover and title page.








The teacher has selected a favorite text, and one that is rich in language. This teacher reads different versions of the same story throughout the year.  Notice the teacher's: 


Use of inflection and intonation as she engages the students in the story, 


Frequent pauses - to monitor the students' comprehension by 


addressing vocabulary, 


asking questions, and 


encouraging students to make predictions. 


A full level of support is provided for students. Children have opportunities to respond to:


Pictures 


Meaning 


Language, and 


Teacher's questions. 


Students may join in the reading during the Read Aloud, but usually there is not a focus on print concepts.








You are about to read Arthur's Pet Business by Marc Brown.


• Before reading the book aloud, prepare questions that:


Activate prior knowledge,


Foster vocabulary development �(vocabulary necessary for story comprehension),


Allow students to recall events in the story and talk about the characters, 


Allow students to explain events happening in the story. Use questions that begin with the words "how" and "why," and 


Make connections from text to self and from self to text.








1. Did you develop questions that address:


Prior Knowledge


Vocabulary, 


Story events, and/or 


Characters? 


2. Did you include questions that will allow students to explain events and use high order thinking skills (remember Bloom's taxonomy)?








In order to assess students' comprehension, the teacher:


Begins with questions on a knowledge and comprehension level, and


Moves toward higher order thinking questions involving analysis and evaluation.


The teacher, Ms. Neumann, summarizes the content and the vocabulary in the book by asking (in guided fashion) questions. She asks questions about the: 


Characters, 


Kind of writing (in this case, fantasy), 


Setting, and 


Genre.


Don't forget the L = What I have Learned, on the KWL chart created prior to reading. An emphasis on "What I have Learned," may clear up misunderstandings and misconceptions about the story which might have shown up in the K stage. 








How well do you know Arthur's Pet Business by Marc Brown?


Language Arts Literacy:�• Create a story-board sequence of events from memory. Check yourself by paging through the book.


Cross-Curricular References:�• How might you relate this story to other content areas? (Look at the New Jersey Core Curriculum Content Standards and cumulative progress indicators for cross-content connections.)








1. Did you review:�    • The main characters and character traits, and/or�    • The story setting and writing genre (fantasy)?


2. Ensure that the essential indicators of the New Jersey's standards for reading have been included? See LAL Matrix http://www.njpep.org/standards/revised_standards/LAL_newstandards/TOC.html.


3. List at least standards and strands (or even cumulative progress indicators) from other content areas that could be incorporated in follow-up activities?


4. Did you engage all of the students? Did you allow all students to answer and ask questions and provide ideas?
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