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February 7, 2007

TO:

Members, State Board of Education

FROM:
Lucille E. Davy



Commissioner

SUBJECT:
Englewood Cliffs v. Englewood 



Interim Report to the State Board

In its April 2, 2003 decision on the motions brought before it in the matter of Englewood Cliffs v. Englewood, seeking to vacate the State Board’s 1990 directive prohibiting all public school districts in New Jersey from accepting high school age students from Englewood and Englewood Cliffs on a tuition basis or otherwise, the State Board required that the Commissioner report formally to the State Board semi-annually “to ensure that progress continues and to avoid the possibility of regression.”  

In addition, in its June 1, 2005 decision on motions brought in the instant matter, the State Board directed the Commissioner to develop benchmarks to measure the progress being made toward “achieving a racial balance in the composite student body at Dwight Morrow High School.”  

As requested by the State Board of Education, this report is submitted to provide an update regarding the degree of progress made by the Englewood School District since the August 2, 2006 memorandum and August meeting with State Board.  The November 16, 2005 Englewood Report included recommendations with benchmarks to encourage continuous, specific and timely progress towards realizing the goals of addressing racial isolation and educational equity in Englewood’s Dwight Morrow High School (DMHS).  Acknowledging the complexity of the issue and the challenges to be overcome, the department invited the district to contract with the Southern Regional Education Board (SREB) to assist the district’s capacity to effectively accelerate improvements in the racial balance and the educational outcomes for all the students in the district.  In addition, the Acting Commissioner established a Department of Education (DOE) team to provide ongoing support for this effort: Chief of Staff Penelope Lattimer; Northern Region Acting Assistant Commissioner William King; Bergen County Superintendent Aaron Graham; Director of the Office of Vocational-Technical, Career and Innovative Programs (OVTCIP) Rochelle Hendricks; Interdistrict Choice Program Coordinator (OVTCIP) Anne Casale; and High Schools That Work Coordinator (OVTCIP) Marie Barry.  


The August 2, 2006 memorandum reported the department’s satisfaction with the plans and progress in implementing the recommendations from the November 2005 report.  Consistent with the commitment to promote cooperation and communication between the DOE and Englewood, on November 13, 2006, Penelope Lattimer and Rochelle Hendricks conducted a site visit to the district.  During the visit, Dr. Lattimer and Ms. Hendricks met with the following Englewood School District representatives: Superintendent Carol Lisa; Deputy Superintendent Susan Mullins; Director/Principal of Dwight Morrow High School/Academies@Englewood (A@E) Jim Smith; Supervisor of Dwight Morrow High School Garry Dennis; District Executive Director Richard Segall; and Director of Innovative Programs and Strategic Planning Michael A. Polizzi. 


In addition to the meeting with the leadership team, the visit included a walk-through of the Dwight Morrow High School, conversations with students and staff, and classroom observations.  We are pleased that this report includes first-hand observations which corroborate other information sources regarding the progress underway in the Englewood Public Schools.  The initial signs of progress reported in the few months between the issuance of the May 2006 report and the August 2006 report have not only continued, but have picked up momentum.  There is a dramatic, qualitative difference taking root in Englewood.  

STATUS OF THE DISTRICT’S PROGRESS IN IMPLEMENTING THE DEPARTMENT’S RECOMMENDATIONS AND BENCHMARKS

The Commissioner’s November 16, 2005 report to the State Board of Education asserted the critical connection between the need for structural changes and the capacity to effectively address equity issues, particularly instructional improvements by the fall of 2008.  The November 2005 report also made recommendations with benchmarks to encourage continuous, specific and timely progress towards realizing these goals.  

To demonstrate the progress in implementing the recommendations with benchmarks, the initial timelines are maintained in the format that follows.  The format presents the original recommendations with benchmarks in regular font and the current status of their implementation in bold.  
ACCOMPLISHMENTS

· Initiate an aggressive and purposeful effort to advance the achievement of under-performing DMHS students so they can succeed in the academy program.  Offer students, at the end of each school year, an opportunity to transfer to the Academies program.  Communicate to DMHS students that the Academies will accept students on a yearly basis beginning with the 2005-2006 school year.
For the 2006-2007 school year, the district has introduced the School for Performing Arts, a partnership program with bergenPac, and the School for Communications and New Media, two new career focused majors.  Three additional programs are being developed for implementation in September 2007.  An open house, introducing these options for incoming ninth graders, will be held on January 24, 2007.
The expansion of the successful Advancement Via Individual Determination (AVID) program has contributed to an increase in student and teacher confidence in the merits of the program to improve academic performance.  Enrollment in the program has increased, and it is anticipated that more students will be prepared for honors and AP classes, as well as the academy programs.  Because of the flourishing AVID program for high school students, the district expects these numbers to continue to increase.  The guidance department will continue to ensure that DMHS students are informed about honors classes and academy transfer options; statements will also be placed in student-centered publications such as the student handbook and/or course catalog that are used to communicate to students regarding honors classes and academy transfer options. 

The focus on raising academic standards, improving student performance and creating small learning communities to prepare students for college and careers is yielding positive results.  Approximately 38 percent of DMHS students have been placed in honors and AP classes, and all students have access to the array of electives that has been a hallmark of A@E. 

· Offer 10th and 11th grade students a “Pre-Academy” extended day program aimed at strengthening their language arts and mathematics skills so they can enter the Academy program in the fall of 2006.

The district offers special programs to 10th and 11th grade students aimed at strengthening their language arts and mathematics skills in order to improve their performance on the New Jersey HSPA and participate in Academy honors and campus AP classes. These options include HSPA preparation classes, SAT preparation classes, longer class times for English and mathematics classes (additional 50 minutes per week), and tutorial support and assistance through the district’s special revenue projects.  Further, the creation of a grade 10 house will facilitate close monitoring of students and their academic development.  

A common student management plan for the campus has been developed and successfully introduced this fall. 

· Re-assess the current leadership at DMHS and the Academies by creating one principal for the entire campus.  
Subsequent to the approval of the district’s collective bargaining agreements, the administration held a two-day school improvement planning/collaboration meeting for faculty from DMHS, A@E and Janis E. Dismus Middle School (JDMS).  This session was conducted with representatives from the SREB on September 5-6, 2006, just prior to the first day of school.  The action plan for high school campus improvement and unification was submitted to the DOE in June and approved with modifications after discussions between the department and district teams.  The plan is designed to promote continuous improvement and will continue to be re-evaluated and modified as needed.
The district has appointed a single principal to provide leadership for the high school.  The principal of A@E now brings his considerable experience, energy and expertise to the unified high school campus.  This appointment has helped to facilitate discipline, order and a culture of teaching and learning at Dwight Morrow.  From all reports and observations, this new academic year is off to a positive start with engaged faculty and students.  In addition, the campus guidance director/assistant principal was recently hired and has already contributed to helping to transform the school climate, reinforcing high expectations and standards for students.  Another step forward includes having the A@E manager for the Biomedicine Academy program serve as the program’s supervisor, with responsibility for the expansion of this academy to include the Medical/Health Services programs in the second trimester. 

The district’s pro-active, collaborative policies bring the high school and middle school faculty together to create a consistent, articulated curriculum.  The middle school principal, with a background in English and humanities, and the assistant principal, with a background in mathematics, are spearheading instructional improvement at JDMS using SREB’s Making Middle Grades Work program.
· Integrate pre-algebra into existing seventh grade curriculum for the remainder of this school year and concepts of algebra in eighth grade.  This will facilitate the goal of enrolling 50 percent of incoming freshmen from JDMS in the Academies program by September 2006.

A JDMS summer initiative offered two four-week programs, July 5, 2006 to               August 3, 2006, to get students ready for rigorous high school classes.  The programs included GEPA remediation for students who did not pass the 8th grade test and Algebra/Pre-Algebra for students who did not complete the Algebra or Pre-Algebra course in 8th grade.  Both of these programs were designed by high school staff in order to facilitate the students’ transition to grade nine.  

A four-week pre-algebra summer program, July 5, 2006 to August 3, 2006, was conducted for 7th graders who did not complete the Pre-Algebra course during the school year.  At the end of that program, students who demonstrate Algebra readiness will be placed in an 8th grade algebra course.  Currently, 38.6 percent of the current year’s 8th grade students are enrolled in Algebra I Readiness as determined by a recognized testing instrument.  Three-week science and writing workshops were conducted for rising 8th graders who were accepted into an academy program or placed in one or more academy honors classes.

This school year, 100 percent of the 7th grade students are taking Pre-Algebra.  All mathematics classes at JDMS are taught in an extended timeframe (double period).

· Design a special 9th grade initiative aimed at getting the remaining 50 percent of incoming freshman from JDMS ready to enter an academy program by the fall of 2007.  

A 9th grade team was selected early in the spring and given the charge of developing a transition program from post-GEPA in 8th grade through the entry of students into the 10th grade.  The program is intended to address the academic preparation of students for more rigorous courses and, concurrently, expects to establish better student work habits, foster positive and constructive student-faculty relationships, and assist students with the first stages of creating a college application portfolio.  The program is designed to remove some of the common barriers to success: poor daily attendance, high number of late arrivals, substandard grades, and poor attitudes toward schooling and school staff.  Further, a special leadership elective exists to help promote and develop both the academic and affective skills students’ need for success in high school and beyond. 

· The district should move toward the following goals:
· by the fall of 2007, enroll 75 percent of 9th graders in an Academies program at DMHS;
· by the fall of 2008, enroll all high school students in an academy program; and 

· by the fall of 2009, integrate all the Academies program clusters into a “unified” campus facility.  
In order to actualize these goals, the district will be required to develop a three-year contract with SREB to provide the technical assistance and coaching to the middle school, high school and administrative staff.
The district entered into the initial contract with SREB, effective February 1, 2006 to secure the assistance needed to meet these goals.

For the 2006-2007 school year, 59 Englewood 8th graders (28.2 percent) and nine Englewood Cliffs 8th graders (32.1 percent) were accepted into academy program.  When participants from the career ladder/small learning community programs are added (30 students or 14.4 percent), the percentage of Englewood students enrolled in the academy program rises from 28.2 percent to 42.6 percent. 

By the fall of 2008, the district expects to enroll at least 50 percent of its 9th graders in an academy or career ladder/small learning community program, including placement of 9th graders in honors classes.
The district agrees to develop a three-year contract with SREB to provide technical assistance and coaching to the middle school, high school and administrative staff.  The first-year contract was approved by the Board of Education in January of 2006 for a February 1, 2006 implementation date.  To date, the terms and conditions of the contract are being implemented as scheduled.
· Relocate one cluster of the academies into the main building of DMHS by the summer of 2006.  Orient assigned DMHS staff to the academy culture and ways of teaching and learning as more DMHS students enroll in the academy programs.  Make each academy leader responsible for creating a support system to assist struggling DMHS students to meet academy standards through extended day, week and year efforts and through student study teams.  The intent is not to lower standards but provide students the assistance they need to meet standards.
The district has set forth the following goals for its students:  Beginning in the fall of 2006, integrate a minimum of 10 percent of honors and academy classes in the high school’s north building and 10 percent of other high school programs in the south building.  The district’s overall aim is to continue to maintain a specific location for all grade nine core programs.  It is the district’s further aim to offer upper level honors/academy classes in both buildings in equal proportions, with the exception of special classes that are facilities dependent.  Activities to support these goals are currently being implemented, with more students than ever taking honors and AP courses across all programs.

To unify the high school campus and establish it as a single school with multiple programs, the district has introduced the following operational changes for the 2006-2007 school year:
· one daily class meeting schedule;

· one campus calendar;

· one Back-to-School Night;

· one campus representation on communications;

· honors classes, grades 10-12, taught in both buildings with students from all campus programs participating;

· ninth grade initiative for non-A@E students to prepare them for rigorous high school classes and to train students in necessary school success behavior and study patterns;

· campus enrollment in art, music, physical education and most career path electives;

· expansion of the district’s successful AVID program from a 6-10 program to a 
· 6-12 program;

· sports teams and clubs operate as representatives of Dwight Morrow High School campus;

· campus supports unified publications (one yearbook, for example); 

· class trips are organized on a school-wide basis; 

· campus-wide end of year high school events (e.g., prom, awards ceremony, graduation); and
· one guidance department under the leadership of a campus director/assistant principal.

These actions by the district have contributed to the change in school culture and further demonstrate the district’s ever-increasing commitment and capacity to implement a meaningful, sustainable education reform agenda.
· Create within the academy structure appropriate course modifications utilizing teaching and learning strategies for students whose academic achievement data and/or individualized education plans specify them.  Students with special needs and English Language Learners can be accommodated within the existing five academies. 
· Emphasize and acknowledge academic success and hard work.  Work with the local media to highlight student and school successes. 

· Require the high school to increase by 10 to 20 percent each year the number of students who complete the HSTW-recommended academic core and either an academic or career concentration for graduation until 85 percent of the high school graduates have met this requirement.  The recommended academic core for high school completion for 85 percent of the students would include:

· four years of college-preparatory/honors English; 

· four years of mathematics, Algebra I and higher;
· four years of lab science including biology, physical science, chemistry and one additional lab science course; 
· completion of the state-required social studies sequence of courses;
· completion of at least one computer course or demonstrate proficiency in computer technology beyond simple keyboarding; and
· completion of either an academic concentration or a sequence of at least four courses of career studies taught in one of the academies. 
Student work, once absent at DMHS, is prominent throughout the building and the unified campus (which is now bright, cheery and immaculate).  The district is pro-active in promoting student and school/faculty successes and sharing information with the public as evidenced by the district’s newsletter, ongoing coverage of the district by the local media, improvements to the district website which led to being awarded “Site of the Month” by eChalk, and recently, selected to be featured on NJN’s Classroom Close-up.  Other public engagement efforts include an Adopt-A-Class program, Parents Empowered through Technology program, and the Dwight Morrow Alumni - Student Network to help current students achieve their goals.
The district is committed to the three-year SREB contract and to staff and program development in order to strengthen instruction and differentiate teaching styles to reach all learners.  In addition to the HSTW initiative, the district will continue to engage the middle school in the SREB training and school improvement planning in order that the number of students who come to the high school prepared for high level work continues to increase. 

The district is implementing a support program to catch students before they falter in studies.  Further, the 9th and 10th grade house models will assure continuity and a greater attention to the individual learning needs of students.  

The district is committed to upgrading high school graduation requirements to mirror the HSTW recommendations enumerated above.  To date, decisions regarding the recommended academic core are the following: 
Four years of college-preparatory/honors English.

Four years of English is required for graduation, all students, all classes.

The district expects to increase the participation in honors classes by at least 10 percent per year.
Four years of mathematics, Algebra I and higher.

Four years of mathematics will be required for all students, beginning with the class of 2009.  It is recommended for the classes of 2007 and 2008. 

Four years of lab science including biology, physical science, chemistry, and one additional lab science course.

Four years of lab science will be required for all students, beginning with the class of 2010.  It is recommended for the classes of 2008 and 2009.  

Completion of the state-required social studies sequence of courses.


Three years are required for graduation – no change.

Completion of at least one computer course or demonstrate proficiency in computer technology beyond simple keyboarding.

Requirement for all students beginning with the Class of 2007.

Completion of either an academic concentration or a sequence of at least four courses of career studies taught in one of the academies.

Student participation will increase by 10 percent per year until at least 85 percent of the students are enrolled in an academy or small learning community program.
Increase in world languages graduation requirement, from 5 units to 10, beginning with the class of 2008. 

· Upgrade the Mathematics curriculum to offer pre-algebra to all seventh-graders and a full course in Algebra I to eighth-graders.  Immediately integrate pre-algebra into the existing seventh grade curriculum for the remainder of this school year and concepts of algebra in eighth grade.  
· In 2006-2007, put all seventh-grade students into a solid pre-algebra course and as many eighth-grade students as possible into Algebra I; all other eighth-graders into the solid pre-algebra.  The following year, 2007-2008, place all eighth-grade students in mastery Algebra I.

· Provide teacher training in content and best instructional practices to ensure that teachers are able to teach the higher-level mathematics in the middle grades courses.

· In the fall of 2006, schedule all ninth-graders into Algebra I or a higher-level course such as Geometry or Algebra II.  Enroll students who are not ready for Algebra I into a 90-minute block aimed at catching them up and getting them successfully through Algebra I by the end of grade 9.  Assign the district’s best mathematics teachers to teach this class.
The district continues to make significant progress in addressing the mathematics curriculum and providing the appropriate professional development using the SREB math consultant.

· Strengthen the use of reading and writing for learning across the curriculum to advance reading achievement and to advance achievement in all core academic areas.  Implement the following literacy practices:
· Over the next three years, move incrementally toward requiring students from grades 6 through 12 to read the equivalent of 25 books a year across the curriculum. 
· Have students in every course, in grades 6 through 12, complete an independent research paper each year.  Appoint a team of teachers to develop appropriate scoring guides to be used at different grade levels. 
· Train all teachers in all subject matter areas on how to use a series of teaching strategies that engage students in reading and writing for learning in their subject matter area.  The reason reading achievement is declining in the school district is that most teachers in the middle grades and high school do not engage students in reading the content of the subject matter they are teaching.   

· Make college-preparatory/honors English the only English course for students in grades 6 through 12.  Eliminate all low-level language arts classes.  
· Although there is currently not a media center at the middle school, explore other options and creative strategies to develop classroom libraries that include a range of resources to encourage reading and develop research skills.

During the 2006-2007 school year, the district is implementing a literacy plan for the high school and continues to refine the existing literacy plan for the middle school, recording benchmarks, strategies and accomplishments:
· Over the next three years, move to require students, from grades 6 through 12, to read the equivalent of 25 books a year across the curriculum.  For the middle school, 12 books will be required for the 2006-2007 school year.

· Have students in every course, in grades 6 through 12, complete an independent research paper each year.  Appoint a team of teachers to develop appropriate scoring guides to be used at different grade levels.  For the 2006-2007 school year, the middle school has established a trimester class to accomplish this objective.  An English teacher will provide the instruction in collaboration with a social studies teacher.  Standard rubrics will be utilized for scoring. 

· Engage the services of the SREB literacy coach at the middle school with follow-up provided by the district literacy coach.  Process writing instruction for teachers (Columbia Teachers College) will continue at the middle school.  Both of these practices will inform the middle school literacy plan.  Begin the high school literacy plan with the support of literacy strategies training for high school teachers.

· Make college-preparatory/honors English the only English course for at least 80 percent of the students in grades 6 through 12.  This will be accomplished as follows:  Reduce low-level language arts classes by at least 10 percent each year until at least 80 percent of all students are enrolled in high level classes.

· A new media center for the middle school was completed in the early fall, 2006, and a librarian was hired.  The library was equipped with print and electronic resources to support and enrich the curriculum, encourage reading and develop research skills.  Material and resource selection was accomplished through committee work undertaken last year by middle school teachers, principal and deputy superintendent.  With the new library in place, all students in grades 6-8 now take a trimester course in research skills which culminates in the writing of a research paper.
· Provide for hands-on science instruction.  Provide teacher training and classroom materials and equipment to allow for hands-on instruction in science.  
Science labs in the middle school and high school were renovated during 2005-2006 as part of the district referendum project.  These renovations now facilitate hands-on science instruction.  Planning for teacher training and new equipment purchases will be completed during the 2006-2007 school year.  Implementation will follow in 2007-2008 according to availability of budget resources.  In addition, a fourth year of science will be required for graduation, commencing with the class of 2010.

· Provide teacher training in instructional strategies and setting high expectations with specific attention given to strategies related to developing the struggling learner.  
· Staff development program was offered for all JDMS, DMHS and A@E staff members-September 5-6, 2006. 
The Englewood School District has been actively involved in professional development and network meetings provided by the Office of Vocational-Technical, Career and Innovative Programs as part of the HSTW network of schools.  Teams from the middle and high school attended the following meetings and workshops on the following topics, as part of their involvement with the state HSTW network:

NJDOE HSTW Network of Schools Activity Since the August 2006 Report 

September 26, 2006

State Network Meeting:





Developing Effective Leadership Teams

October 24, 2006 

Professional Development Workshop:

Raising Teacher Assignments to Proficient or Advanced Levels to Actively Engage Students

November 21, 2006

Network Meeting:  

Using HSTW Assessment Data 

November 28, 2006

Professional Development Workshop:





Engaging Instructional Strategies I

The participating attendees have been engaged in each meeting and have been working with their SREB school improvement coach for follow-up activities. 

Additionally, the following are specific dates and activities that support the work that Englewood is doing to move the change process forward:

September 6, 2006

The entire faculty of the middle and high school participated in a full day site development workshop.  This workshop was designed to have the teachers and faculty identify their strengths and challenges in relation to the HSTW key practices.  As a result of this workshop, there is ongoing discussion with teachers and school leaders regarding recommended research strategies to move the agenda forward.

September 25-28, 2006

This SREB coaching visit included reviewing the action steps developed at the Site Development Workshop.  Additionally, there was an opportunity to review the guidance and advisement indicators that HSTW recommends and to discuss the implementation of a five-year plan for all students along with guidance strategies to support students in scheduling for extra help.

October 23-26, 2006
The SREB coaching visit included focused walkthroughs of classrooms and discussion of the walk-through process with district administrators and the principals and supervisors from the middle and high schools.  A suggestion was made to establish the practice of a 10-minute walk- through in classrooms.  A team from the middle, high and alternative schools has been identified and meets regularly.  This group utilizes the challenges and recommendations identified at the Site Development Workshop, and are charged with planning dissemination to the entire faculty.
November 29, 2006

The SREB consultant facilitated the beginning of a series of professional development sessions on “Literacy Across the Curriculum” for teams of teachers.

December 12-13 and December 19-20, 2006
The SREB consultant met various staff to facilitate implementation of instructional strategies that have been modeled and taught in the math professional development workshops throughout the project.


School leaders were provided with a structure for utilizing the co-teaching model as a way to continue teachers’ professional growth as well as introduce it as a possible structure for use in the collaborative classrooms.

Classroom observations showed that changes have indeed been taking place as a result of the mathematics professional development work.  There was evidence of a more student-centered environment where students were working collaboratively to solve real-world problems.  There was a greater emphasis on higher-order thinking questions and the relevancy of the material.  Teachers were modeling taking risks and stepping outside of their own comfort zones to teach in different ways.  Real growth was also noted in some teachers’ ability to set higher expectations for their students and to challenge them to try new strategies.  Teachers have expressed a renewed sense of excitement for teaching and learning, as a result of having time to collaborate with their peers to share teaching ideas.

The mathematics coach also noted strong administrative support, district and building levels, for the co-teaching professional development opportunity.  Without providing substitutes for teachers to be released to plan and implement the lessons, this experience would not have been possible.  This commitment and support has been present throughout the entire math professional development series of workshops and coaching.  The ongoing support has given the teachers confidence that the training they are receiving is part of the larger professional development plan and that they will continue to receive assistance, as they make changes in their own teaching and learning practices. 

SREB Professional Development/Coaching Since the August 2006 Report

Mathematics 

October 3-5 and October 15-17, 2006:  All middle and high school math teachers attended, followed by coaching site visits.

December 19-20, 2006:  Training included observations and feedback to teachers.

Literacy 

November 2006 

January and later in the spring 2007:  Training is planned for teams of teachers who are expected to redeliver it to other teachers. 

Freshman Academy 

The May 23-24, 2006 planning sessions resulted in the implementation of the Ninth Grade Academy, one of the most successful efforts in Englewood.  

HSTW Summer Conference:  A team of 14 from the high school (including the executive director of secondary schools, the middle and high school principals and five staff from the middle school) attended the conference.  This team met with the SREB coach for guidance during the conference.

January 30, 2007
Scheduled site visit from Dr. Gene Bottoms to Englewood School District.  Dr. Bottoms and his staff will attend a special Board of Education meeting on the evening of January 30 to discuss district progress and continued challenges.
· Continue the partnership with the DOE to secure Advanced Placement training for all teachers in the core areas. 
At the present time, the district has qualified AP teaching staff, and recognizes the value of participating in these workshops for future teacher development.
· Strengthen relationships with the parent community.  Develop faculty study teams to develop a plan to forge a strong partnership with parents and business community.  Recruit parents to participate in the development of the school’s improvement plan. 

The district is redefining the role of parents in the education of their children through revitalized parent organizations, a parent handbook, program-specific sub-groups with liaisons to the larger parent organization(s), hospitality, administrative support, networking and training/enrichment.  In the fall of 2006, an all-district Parent Advisory Council was convened by the Superintendent.  This council meets monthly and increasing parent participation is among its goals.  A Latino summit is being planned by district personnel in the coming months.
· Implement practices that provide supportive relationships to all students, including the development of a teacher advisory program.  
Practices that promote supportive relationships to students include the house models for grades 9 and 10 and student tutoring.  The district initiated a “drop-in center” in September allowing school-based youth services and community interaction via tutoring and counseling.  Called The Zone, this grant-funded program is open after school and on the weekends with a student participation rate to date of over 300.
· Create in the high school a culture of high expectations for all students.  Creating a culture of high expectations starts with each teacher defining clearly for the student for each unit and grading period the quality and amount of work that the student must do to earn an A or a B grade. 

· The faculty and the school need to develop a set of criteria for what grades mean.  Based on the IEP of some students, it may require faculty to develop a modified version of what acceptable work would be for those students; and
· Develop a set of standards for dress code, attendance and tardiness. 
The purpose of the September 2006 meeting was to develop the transition/unification plan for A@E/DMHS to act as one school, to develop a common set of expectations for high school and middle school students, to develop a common set of understandings regarding high expectations for all students, to address standards-based grading to which all faculty must subscribe, and to create/improve strategic working relationships among faculty for the common good of all students.  This retreat has helped to set a new direction for the year and serves as a springboard for continued faculty and program development to ensure the successful implementation of the school improvement plan.  
· Take steps to strengthen the senior year and to improve the transition from high school to the student’s next step. 

· Create opportunities for students to earn at least nine semester hours of college credit the senior year through AP and dual credit opportunities;
· Partner with the local community college to prepare students to take college credit-bearing courses upon high school graduation; and
· Enroll students not pursuing a postsecondary education in a career/technical program that will lead to an employer’s certification that has value in the workplace.  For many of these students, certification will require that they continue to study in that field beyond high school. 
To date, there are no specific actions to report although EPSD has identified several colleges that they would like to “engage more actively.”  We encourage the district to continue this engagement and to work with the SREB consultants and DOE team to facilitate the articulation process.  The DOE applauds the current partnership between the district and NJ SEEDS, and encourages similar support for promising scholars with other organizations.
MAJOR CHALLENGES
First, while the district has provided comparable levels of opportunity and expectations between students who attend the Academy program and those at the comprehensive high school, there remains the challenge of equalizing the level of performance for all students.
The bell schedules have been coordinated for the high school.  The A@E program still offers one additional period of the school day, giving A@E students the option for one additional course.  However, the Ninth Grade Academy also offers one additional period. 
There is the ongoing need to continuously examine and refine policies and programs, as well as instructional strategies that are aimed at increasing the number of Englewood students, DMHS and JDMS students, who meet criteria for entry into the most rigorous academic programs.  The following recommendations are under consideration:

· Review eighth grade assessment data to determine which students meet state proficiency levels in reading, language arts and mathematics.  Give these students and their parents an overview of the requirements and expectations for enrollment in a program at A@E.  

· For students who are close to state requirements, offer a well-planned six-week summer program to bridge 8th and 9th grades in mathematics, reading and language arts, taught by effective teachers.  This will enable more students to achieve at a level that, with support, would make them qualify for entry into A@E.

· Some 40 students have been enrolled in an AVID program in grade 9.  Provide support to prepare and encourage these students for enrollment in an academy program.

· Identify opportunities for present DMHS students to advance to academy programs.

The tenuous status of the Interdistrict Public School Choice Legislation threatens the success of the A@E and the continuation of the program.

IN CONCLUSION, the board of education and the administrative team of the Englewood Public School District have demonstrated their commitment to continuous progress in effectuating desegregation and educational improvement for the students it serves, to remedy the recalcitrant issue of desegregation, and to accelerate the implementation of policies, programs and practices that will dramatically close the achievement gaps and eliminate the racial isolation in the district. 


The DOE and SREB look forward to strengthening this partnership and collaboration to support the bold vision and diligent efforts made by the district board and administration to ensure educational excellence and equity for the children of Englewood.  The DOE will continue to monitor the improvement plan submitted by the district and to report to the State Board of Education regarding the benchmarks.


The department acknowledges and appreciates the exceptional efforts and substantive improvements currently underway in the district to facilitate a more inclusive, comprehensive and aggressive response to Englewood’s long-standing challenges.  We commend the administrative team and the board members for taking on this important, complex work for their community, and for understanding its implications for the state and the nation.  
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