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FFY 2013 Part B State Performance Plan {SPP)/Annual Parformance Report (APR)
Introduction to the State Performance Plan (SPP)/Annual Performance Report (APR)

General Supervision System:

The syslems that are in place to ensure that IDEA Part B requirements are mat, e.g., monitoring, dispute resclution, etc.

New Jersey's general supervision system is designed to ensure that LEAs meet federal and state
requirements related to the SPP indicators, as well as facilitate positive outcomes for students with |IEPs,
General supervision includes monitoring, due process, complaint investigation, technical assistance, and
training. These mechanisms monitor compliance and assist districts in making progress toward SPP
targets.

Components of the NJDOE General Supervision System

Monitoring

The framework for New Jersey's monitoring system has become the SPP indicators and targets. The
monitoring system provides districts the opportunity to review their progress toward performance indicators
and review compliance with those requirements of IDEA that are specifically related to the SPP priority areas
and indicators. Local education monitoring serves as one mechanism within the NJDOE to identify
noncompliance with the related requirements at the local level and provide assistance for correction and
progress toward targets. The special education monitoring system operates in conjunction with the
complaint and due process systems for identification and correction of noncompliance and with program
development initiatives to improve results for children.

New Jersey's monitoring system consists of two components: Comprehensive Monitoring and Targeted
Review.

Comprehensive Monitoring:

Beginning with the 2011-2012 school year, special education monitoring is conducted in collaboration with
the Office of Fiscal Accountability and Compliance, as part of a comprehensive monitoring activity. A team of
monitors reviews federal programs simultaneously in order to facilitate efficient use of local district staff time
and reduce any negative impact on instruction. Monitors from the NJOSEP monitor compliance with federal
and state special education regulations and the use of IDEA-B funds. This allows special education
monitors to review how LEAs use their IDEA funds to provide required special education programs and
services. Fiscal IDEA B monitoring is also being conducted by fiscal staff as part of this consolidated
monitoring process. The requirements related to the SPP and other IDEA compliance indicators reviewed in
prior years continue to be monitored through desk audit, onsite file review, data review and interviews with
staff and parents; however, districts no longer conduct a self-assessment and develop an improvement plan
prior to the onsite visit. Districts are required to create a corrective action plan following receipt of a
consolidated monitoring report of findings of noncompliance. Verification of correction is conducted by the
NJOSEP in accordance with the USOSEP 09-02 memo.

Findings of noncompliance are issued in writing by the NJOSEP following the completion of monitoring
activities. Monitors review compliance with IDEA requirements, including those related to SPP indicators.
Districts are required to correct noncompliance identified during monitoring activities within one year of
identification. If noncompliance is not corrected, state-directed corrective action plans are required that
include specific activities, timelines and documentation to demonstrate correction. Corrective action
activities include the development or revision of policies and procedures, training, activities related to
implementation of procedures and/or oversight of implementation of procedures, In addition to requiring
corrective actions that address any root causes of noncompliance, the NJOSEP verifies correction consistent
with USOSEP Memorandum 09-02 by reviewing files with individual noncompliance that could be corrected
and reviewing subsequent data collected following the implementation of the corrective actions that
demonstrate 100 percent compliance with regulatory requirements. Technical assistance is provided as
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needed to assist districts in timely correction, training of staff and/or development of oversight activities to
ensure implementation of IDEA. Technical assistance documents (e.g., state notice and IEP sample forms,
discipline requirements power point presentation) are disseminated to assist districts with establishing or
revising procedures that comply with federal and state special education requirements.

Targeted Reviews:

The NJOSEP monitors all districts each year through NJSMART, New Jersey's student level data system.
Findings of noncompliance with Indicators 48, 11 and 12 and with requirements relafed to Indicators 4A and
4B are identified through review of data from NJSMART and the Electronic Violence and Vandalism Report.
Once districts are identified as noncompliant with Indicators 11 and 12 through written notification, a review
of subsequent data or an onsite targeted review is conducted to ensure correction of noncompliance. For
Indicators 4A and 4B, a self-review is conducted in districts that demonstrate a significant discrepancy in
their rate of suspensions and expulsions over 10 days and/or a significant discrepancy in
suspension/expulsion rate by race and ethnicity, Compliance with IDEA requirements related to discipline
procedures, and positive behavioral supports, is reviewed.

For Indicators 4A and 4B, a self-assessment of discipline requirements, including policies, procedures and
practices regarding development and implementation of IEPSs, the use of positive behavioral interventions
and supports and procedural safeguards is conducted by the LEA. Following the self-assessment, a written
report of findings is generated. Corrective action aciivities are included in the report if noncompliance is
identified and are based on any identified root causes of the noncompliance. Corrective action activities may
include: the revision of procedures, staff training, and activities related to implementation of procedures,
and/or oversight of implementation of procedures.

Findings of noncompliance with Indicator 13 are identified through a targeted desk audit review. Districts
and charter schools are selected for the targeted review based on a schedule that ensures that each district
and charter school, with students ages 16 and above enrolled will participate once during the SPP period.
The selection of districts is aligned with the selection for Indicator 14, so that districts participate in the
Indicator 13 targeted review 2 years prior to their participation in the outcome study. The intent is to ensure
that appropriate transition planning will lead to better outcomes for the students in each cohort.

IEPs and other documentation regarding individual students, ages 16 and above, are reviewed by the
NJOSEP monitors using the revised questionnaire developed by the National Secondary Transition
Technical Assistance Center. Directors of special education are interviewed, if necessary. Following the
targeted review, a written report of findings is generated for each participating district and charter school.
Corrective action aclivities to address any root causes of the noncompliance are included in the report if
noncompliance is identified. Corrective action activities include the revision of procedures, staff training,
aclivities related to implementation of procedures and/or oversight of implementation of procedures. In
addition to requiring corrective actions that address any root causes of noncompliance, the NJOSEP verifies
correction consistent with the OSEP Memorandum 08-02, by reviewing files with individual noncompliance
that could be corrected and reviewing subsequent data collected following the implementation of the
corrective actions that demonstrate 100 percent compliance with regulatory requirements.

The monitoring of approved private schools for students disabilities is conducted by NJOSEP monitors and
staff from the NJ County Offices of Education. The focus of receiving school monitoring is improving student
outcomes while ensuring schools are compliant with state and federal regulations. Monitoring activities are
centered on instructional strategies, provision of services, teacher trainining, placement in the LRE, IEP
requirements as well as state and federal regulations related to opening and maintaining a receiving school
for students with disabilities.
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Findings of noncompliance and program improvement recommendations are issued in writing by the
NJOSEP following the completion of monitoring activities. Schools are required to correct noncompliance
identified during monitoring activities within one year of identification. Corrective action activities include the
development or revision of policies and procedures, training, activities related to implementation of
procedures and/or oversight of implementation of procedures. In addition to requiring corrective actions that
address any root causes of noncompliance, the NJOSEP verifies correction consistent with USOCSEP
Memorandum 09-02 by reviewing files with individual noncompliance that could be corrected and reviewing
subsequent data collected following the implementation of the corrective actions that demonstrate 100
percent compliance with regulatory requirements. Technical assistance is provided as needed to assist
schools in timely correction, training of staff and/or development of oversight activities to ensure
implementation of IDEA.,

Mediation/Due Process

The State identifies noncompliance with respect to mediation and due process hearings in two ways. When
a pattern related to particular issues in a district is discerned, the information is conveyed to the monitoring
team for review of policies and procedures. [n addition, the NJOSEP enforces the district's compliance with
mediation agreements and due procsess hearing decisions including any findings of noncompliance
identified through a hearing regardless of the outcome of the hearing. In addition, parents may request
enforcement of a state mediated agreement or a decision of an administrative law judge (ALJ) by writing to
the NJOSEP when the parent believes the district has failed to implement the decision.

State Complaint Process

Noncompliance is also identified through the State complaint investigation process. When an investigation
identifies noncompliance, a report is sent to the complainant and to the school or school district. When
appropriate, each finding of noncompliance is accompanied by a directive for corrective action that, as
appropriate, may require the school or district to review and revise current policies/procedures, conduct staff
training in the new procedures, and verify that the revised procedures have been implemented. Corrective
action may also require the provision of compensatory services, when those services have not been
provided in accordance with a student's [EP. Verification of correction is conducted by the NJOSEP in
accordance with the USOSEP 09-02 memo.

Technlcal Asslistance System:

The machanisms that the State has in place {o ensure the timely delivery of high quality, evidenced based technical essistance and support to
LEAs.

Please see attached narrative.
Professional Development System:

The machanisms the State has in place io ensure that service providers have the skills lo effactively provide services that improve results
for students with disabilities.

The Office of Special Education Programs

The New Jersey Department of Education (NJDOE), Office of Special Education Programs (OSEP) provides
professional development, technical assistance, resources, and instructional materials to teachers,
administrators, staff, and parents across the state to ensure that service providers have the skills to
effectively provide services that improve results for children with disabilities, Central office staff and staff
based at four Learning Resource Centers, strategically located around the state, provide services to local
school districts, service providers and families. The OSEP also has contracts with The Boggs Center at
Rutgers University and the State Parent Advocacy Network for technical assistance and fraining for educators
and families.

An Integrated System of Support
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OSEP professional development is designed to support the NJDOE focus on preparing all New Jersey
students for college, career, and life after high school. OSEP initiatives are aligned with State Performance
Plan/Annual Performance Report (SPP/APR) priority areas and indicators. Through the New Jersey
Elemenary and Secondary Education Act (ESEA) waiver, seven Regional Achievement Centers (RACs) were
established by the NJDOE to provide professional development and support in priority and focus schools.
The RACs are guided by Eight Turnaround Principles; 1) School Leadership, 2) School Climate and Culture,
3) Effective Instruction, 4) Curriculum, Assessment and Intervention System, 5) Effective Staffing Practices, 6)
Enabling the Effective Use of Data, 7) Effective Use of Time, and 8) Effective Family and Community
Engagement. OSEP coordinates with RAC efforts, based on data from schooi performance reports and
walkthroughs, with a goal of reducing the achievement gap between general and special education
students. Specific OSEP initiatives such as Implementing the Common Core State Standards using
Universal Design for Learning, Positive Behavioral Supports in Schools and coaching for teachers in
mathematics have been targeted to RAC schools.

The OSEP is within the NJDOE Division of Student Services and Career Readiness. Other offices in the
division coordinate implementation of: health services; interventions for struggling learners; services for
English Language Learners, services for migrant and homeless students; career education; culture and
climate; and grants under Title 1 of the No Child Left Behind Act. The Division uses a ‘universal’ approach to
technical assistance by designing technical assistance and professional development initiatives that
address the needs of all student subgroups.

With a goal of gathering stakeholder input, the OSEP conducts monthly meetings with the State Special
Education Advisory Council (SSEAC) which represents families, school districts and other entities that serve
or advocate on behalf of people with disabilities. The SSEAC discusses data from the APR and other
sources, and offers input regarding technical assistance and professional development initiatives.

The OSEP collaborates with all divisions in the NJDOE to facilitate the inclusion of students with disabilities
in all NJDOE priorities.

Standards Driven Professional Development

All professional development is based on the New Jersey Department of Education’s Standards for
Professional Learning. Effective May 5, 2014, the New Jersey Professional Standards for Teachers were
updated to incorporate current research on teaching practice, new understandings of learners and the
learning process, and align to the 2011 the Interstate Teacher Assessment and Support Consortium
(INTASC) Mode! Core Teaching Standards. The New Jersey Standards for Professional Learning include:

Standard One: Learner Development. The teacher understands how learners grow and develop,
recognizing that patterns of learning and development vary individually, within and across the cognitive,
linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate
and challenging learning experiences.

Standard Two: Learning Differences. The teacher uses understanding of individual differences and diverse
cultures and communities to ensure inclusive learning environments that enable each learner to meet high
standards.

Standard Three: Learning Environments. The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in
learning, and self motivation,

Standard Four: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and
structures of the discipline(s) he or she teaches, particularly as they relate to the Common Core State
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Standards and the New Jersey Core Curriculum Content Standards and creates learning experiences that
make these aspects of the discipline accessible and meaningful for learners to assure mastery of the
content.

Standard Five: Application of Content. The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to
authentic local and global issues.

Standard Six: Assessment. The teacher understands and uses multiple methods of assessment to
engage learners in examining their own growth, to monitor learner progress, and to guide the teacher's and
learner’s decision-making.

Standard Seven: Planning for Instruction. The teacher plans instruction that supports every student in
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary
skills, and pedagogy, as well as knowledge of learners and the community context.

Standard Eight: Instructional Strategies. The teacher understands and uses a variety of instructional
strategies to encourage learners to develop deep understanding of content areas and their connections, and
to build skills to apply knowledge in meaningful ways.

Standard Nine: Professional Learning. The teacher engages in ongoing individual and coilaborative
professional learning designed to impact practice in ways that lead to improved learning for each student,
using evidence of student achievement, action research, and best practice to expand a repertoire of skills,
strategies, materials, assessments, and ideas to increase student learning.

Standard Ten: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to coilaborate with learners, families, colleagues,
other school professionals, and community members to ensure learner growth, and to advance the
profession.

Standard Eleven: Ethical Practice. The teachers acts in accordance with legal and ethical responsibilities
and uses integrity and fairness to promote the success of ail students.

The OSEP is utilizing the principles of implementation science to ensure fidelity and successful delivery of its
professional development. The framework utilized by the NJOSEP includes the use of implementation
drivers (i.e. competency drivers, organization drivers, and leadership drivers) on an ongoing basis toc ensure
fidelity across the system and the sustainability of the overall professional development system.

Through the OSEP tiered sysiem of assistance, OSEP staff conduct center-based and school-based
professional development activities. Applying the standards of professional development, the OSEP, in
support of NJDOE initiatives and SPP/APR priority areas and indicators, is focusing professional
development on the following areas:

Implementing the Common Core State Standards through the Principles of Universal Design for Learning;
Enhancing Parent and Family Involvement;

Strategies for Differentiated Instruction in Mathematics and Language Arts Literacy;

Collaborative Teaching;

Positive Behavioral Supports in Schools;

Person-Centered Planning;

Community-Based Instruction;

improving Achievement of the Early Learning Standards for Preschoolers;

Improving Instruction for Students with Autism Spectrum Disorder;
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improving Effective Transition Planning;

implementing compliant pre-referral services, identification, evaluation and |IEP development;

Reducing disproportionate identification of students in specific racial-ethnic groups for special education;
and

Facilitating the inclusion of students with disabilities in general education settings.

Stakeholder Involvement:
The mechanism for soliciting broad stakeholder Input on targets in the SPP, including revisions to targets.

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council (SSEAC). The group discusses NJDOE priorities
and initiatives and strategies and provides input regarding the initiatives and additional areas of concern.
SPP indicators and initiatives targeted to improving results are aiso discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the iast year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators. The following organizations
were represented at the stakeholder meetings:

The State Special Education Advisory Council {SSEAC)
Disability Rights New Jersey

The Search Day Program

New Jersey Council on Developmental Disabilities
New Jersey Coalition for Inclusive Education

New Jersey Principals and Supervisors Association
irvington Public Schools

ASAH

The Statewide Parents Advocacy Network

New Jersey City University

New Jersey Juvenile Justice Commission
Riverbank Charter School of Excelience

First Cerebral Palsy of New Jersey

Haddonfield Public Schools

East Windsor Public Schools

Ramapo College

New Jersey Council for Exceptional Children

New Jersey Association of School Psychologists
Piscataway Board of Education

New Jersey Council of Administrators of Special Education
West Milford Public Schools

The College of New Jersey

The Boggs Center

Hamilton Township Public Schools

Family Support Center of New Jersey

Family Voices
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Atlantic City Special Services School District

Positive Behavior Supports in Schools/Rutgers University
Camden City School District

Township of Ocean School District

SEARCH Day Program

New Jersey Department of Children and Families
Learning Disabilities Association of New Jersey

Eden Services

Alliance for Betterment of Citizens with Disabilities
Brookfield Schools

New Jersey Department of Health & Senior Services

New Jersey Department of L.abor and Workforce Development

Albert Elias Residential Community Home
Reporting to the Public:

How and where the State reported to the public on the FFY 2012 performance of each LEA located in the State on the targets in the SPP/APR
as soon as practicable, but no fater than 120 days following the State's submission of its FFY 2012 APR, as required by 34 CFR §300.602(b)
{1){1)(A); and a description of whera, on its Web site, & complele copy of the State’s SPP, including any revision If the Stale has revised the
SPP that it submitted with its FFY 2012 APR In 2014, is avallabla.

NJOSEP posted the 2012-2013 local district profiles on May 27, 2014 and notified USOSEP of the posting
(see hitp://www.state.nj.us/education/specialed/sppi1213/ for district profiles). NJOSEP will prepare a profile
of each local agency that details its performance in relation to the SPP targets for FFY 2013. The profile will
be posted on the NJDOE website at: http://www.state.nj.us/education/specialed/sppi1314/.

The local district profiles will be made available to the media, through the posting on the NJOSEP website at
http://www.nj.qov/education/specialed/ and http.//www.state.nj.us/education/specialed/sppi1314/.

NJOSEP will distribute a mailing to school districts, agencies, organizations and individuals concerned with
special education, in accordance with the NJDOE's broadcast procedures. The memorandum will announce
the posting of the profiles of each local education agency on the NJOSEP website.

Consistent with the requirements established in the Individuals with Disabilities Education Act (IDEA 2004),
NJOSEP made New Jersey's FFY 2012 State Performance Plan/Annual Performance Report available to the
public as indicated below. The NJOSEP will use the same mechanisms to report annually to the public on

the FFY 2013 SPP/APR regarding the State’s progress in meeting the measurable and rigorous SPP targets.

Public Means, including posting on the Website of the State Education Agency (SEA): The SPP and APR
were posted on the New Jersey Department of Education’s website immediately following their submission
to USDE on February 3, 2014 and again on April 30, 2014 following the submission to USDE with the
requested clarifications. The SPP and APR were posted at: hitp://www.nj.qov/education/specialed/info/spp/.
The SPP and APR will be posted at the same website after the submission to USDE on February 2, 2015,
and again after the submission of Indicator 17 on April 1, 2015 and finally after the submission to USDE with
any requested clarifications.

NJOSEP aiso posted the USDE response to the SPP/APR FFY 2012 submission that inciuded USCSEP's
determination regarding the State's compliance with the requirements of Part B of the IDEA. The USOSEP’s
response to the NJOSEP's SPP/APR FFY 2013 submission will again be posted at: hitp://www.nj.qov

{education/specialed/info/spp/ .

Distribution to the Media: Annually, upon submission to the USOSEP, the NJOSEP makes the SPP/APR
available to the media through the NJDOE website and refers the press to the SPP/APR website when press
inquiries are relevant to the SPP indicators.
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Distribution to Public Agencies: As was reflected in the October 16, 2014 minutes of the State Special
Education Advisory Council, the Council was informed of the posting of the SPP/APR on the NJOSEP
website (see minutes at http://www.state.nj.us/education/sseac/minutes/ ). The Council was informed of the
USOSEP determination regarding the FFY 2012 SPP/APR submission and the posting of the determination
letter from the USOSEP (see minutes from October 16, 2014 at http://www.state.nj.us/education/sseac
Iminutes/ ). The USOSEP Response table was discussed in detail with the members of the SSEAC at the
October 16, 2014 meeting. Information regarding the submission of the SPP/APR and the state's
determination is also annually discussed with county supervisors of child study who communicate the
information to local special education directors at their monthly meetings.

With regard to the FFY 2013 APR, NJOSEP will distribute a memo to school districts, agencies,
organizations and individuals concerned with special education, in accordance with the NJDOE's broadcast
procedures. The memorandum will provide information regarding posting of the SPP/APR, the federal
determination regarding the State's implementation of the IDEA, the requirements for State determinations of
local districts, and the requirements for annual public reporting of local districts’ performance and the
posting of local district profiles.

OSEP Response

Required Actions
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Indicator 1: Graduation

Monitoring Prioriy: FAPE in the LRE
Rasults indicator: Percent of youth with IEPs graduating from high school with a regular diploma. (20 U.S.C. 1416 (a){3)(A))

Historical Data
Bassiina Data; 2011

| Targetz 77.00% I 78.00% 7900% | 7900% BOOO% | T500% | 7500%
= el e . , _ !
| Data 75.80% 7B.00% 78.30% BO43% |L B0.43% 82.30% 73.00% 7447% |

Key: [] Gray—DataPriorioBasetine | | Yakow —Baseline

Targets; Dascription of Stakeholdar Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSERP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data

Source Data Description Data Crvarwrite Data
SY201243Cohortsfor | ' '
B P D b 9152014 | Numberof youth with IEPs graduating with a regular diploma 13,041

Graduation Rate (EDFacls fle |
spec C151; Data group 696) |

SY 2012-13 Cohorts for
Regulatory Adjusted-Cohort
Graduation Rate (EDFacls fle |
spac C151; Data group 6886)

8152014 | Number of youth with IEPs eligible lo graduate 17,182 nuli

SY 2012-13 Regulatory Adjusted
Cohert Graduation Rate
(EDFacis file spec C150; Dala 91232014 2012-13 Regulatory four-year adjusted-cohort graduation rate table 75.90% Calculate l-

group 635) . I
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FFY 2013 SPP/APR Data

Number of youth with IEP2 In the current Number of youth with |[EPs In the
yoar's adjusted cohort graduating with a current year's adjusted cohort it AR AL FAgdik

regular diploma oligible to graduate S st Dt

Graduation Conditions Field

Provide the four-year graduation cohort rate. The four-year graduation rate follows & cohort, or a group of studentis, who begin as first-time 9th
graders In a particular school year and who graduate with a regular high school diploma in four years or less. An extended-year graduation rale
follows the same cohort of studants for an additional year or years. The cohort is "adjusted” by adding any students transferring into the
cohort and by subtracting any students who transfer out, amigrate to another country, or die during the years covered by the rate.

Under 34 C.F.R. §200.18(b)}{1){iv}, a "regular high school diploma” means the standard high school diploma awarded to students in a State that
is fully aligned with the State's academic content standards and does not include & GED credential, certificata of atlandance, or any
alternative award. The term “regular high school diploma” also includes a "higher diploma” that Is awarded to students who complete
requirements above and beyond what Is requirad for a regular diploma.

There is only one State-endorsed high school diploma in New Jersey for all students, including students
with disabilities. in order to graduate with a State-endorsed diploma in New Jersey, students must satisfy
several requirements. Students must participate in a course of study consisting of a specified number of
credits in courses designed to meet all of New Jersey's Common Core State Standards.

State regulations at N.J.A.C. 6A:8-5.1(a)1 delineate minimum required credit totals for language arts,
mathematics, science, social studies, health and physical education, visual or performing arts, world
languages, technological literacy and career education. Methods for meeting the minimum credit
requirements are also set forth at N.J.A.C.6A:8-5.1. Local attendance and other locally established

requirements must also be met in order to receive a State-endorsed diploma, as well as all statutorily
mandated graduation requirements.

In addition, students must satisfy the statewide assessment requirements in order to receive a State-
endorsed diploma. State law requires that students with IEPs must meet all of the graduation requirements
detailed above, unless sxempted from a specific requirement through the IEP process. In such an instance,

the student must satisfy such graduation standards through alternate proficiencies as specified in his or her
IEP.

Actions required in FFY 2012 response table
None

Responses to actions required in FFY 2012 response table

OSEP Response
The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Required Actions
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Indicator 2: Drop Out

Monitoring Priority: FAPE in the LRE
Resulis indicator: Percent of youth with |[EPs dropping out of high school. {20 U.S.C. 1416 (a}{3){(A))

Historical Data
Bassiine Data; 2011

4.80% 4.70% 4.70%

|
443% i 443%

| Data 500% | 4B0% 470% | 390% 1536% | 1496%
L E | — Jx — | I - i p——

Key: [_] Gray—Data Priorto Baseline [ _| Yellow - Bassiine

FFY 2013 - FFY 2018 Targets

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthiy with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data

Source Date Description Data Overwrite Data
012-13 Exiting Dats Groups | . |
S(ESF; 21 sp’;’; Dala SIOUPS |t | Number of youth it IEPs (ages 14-21) who exied special education by | p— -
Group 85) ’ | graduating with a regular high school diploma (a) ! |
SY 2012-13 Exiti
(euraiéiﬁ’éiﬁ?:’o‘?g‘?;ﬁ’ o | Number of youth with IEPs (ages 14-21) who exted special educalion by il i
! | racaiving a certificate (b)
Group 85) I |
S};ﬁlﬁﬁﬁmgﬁ‘?g&s | geaore | Number of youth with IEPs (ages 14:21) who exil special oducatin by s i
Group B5) ' | reaching maximum age (c)
| 8Y 2012-13 Exiting Data éruups | g ) , -
| (EDFacs fil spec C00S; Data — dNumberofyou:mmlsps{aga 14-21) who exiled spacial education due 1o e ol
abindel et ST PRI LR e e _ e S —
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Source Date Description Ovarwrita Data

SY 2012-13 Extting Data Groups -
(EDFacts file spec C00%; Data Number of youth with |IEPS (agas 14-21) who exiled spacial educationasa

Group 85)

result of death (s }

FFY 2013 SPP/APR Data

Number of youth with IEPs {(agas 14-21) Total number of all youth with FFY 2012 FFY 2013 FFY 2013

Data® Target® Data

who axlted speclal education due to IEPs who left high schocl (ages
dropping out [d] 14-2f)[a+b+c+d+e]

2,142 16,433 14.96% 14.00% 13.03%

Actions raquired in FFY 2012 response table
Nons

Responses to actions required in FFY 2012 response table

OSEP Response
The State pravidad targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those tagets.

Required Actions
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Indicator 3A: Districts Meeting AYP/AMO for Disability Subgroup

Monitoring Priorily: FAPE in the LRE
Results indicator: Participation and performance of children with IEPs on Statewide assessments:
A. Parcent of the districts with a disabllity subgroup that meets the State’s minimum “n" size that mest the State's AYP/AMO targets for the disabiilty subgroup.

B. Participation rata for chlidren with IEPs.
C. Proficiency mte for children with |IEPs against grade leval, modified and alternate acadamic achievament standards.

{20 U.8.C. 1416 (a}{3}{A))

Historical Data
Bassiing Deta: 2005

il N fark 1L S SO0 'l 1

Target 2 100% | 100% 100% 100% 00% | 100% 100%
Dta B3.00% 8490% | B950% 84.07% 76.01% 6745% | 5388% 29.18%

Key: [ | Gray-DataPriortoBaseina [ _| Yellow - Basakine

FFY 2013 - FFY 2018 Targets

FFY 2013 2014 2015 2016 2017 2018
Target 2 | 100% 100% 100% | 100% | 100% 100%

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data
Does your State have an ESEA Flexibility Waiver of detarmining AYP?

Yes No
Are you reporting AYP or AMO?
are ' AMO

Number of districts that Number of districts that

the Stata met the minimum “n" meet the minimum "n" slze FE;Y:;:}Z F.:.:: 20:,3 FF; 1:13
stze AND met AMO rge -

Number of districts Iin

656 498 o3 29.18% 100% 1867%
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Explanation of Slippage

Targets for proficiency in each grade and content area were higher for all districts in FFY 2013 while the rigor
of the assessments increased to align with the Common Core State Standards and the type of tasks that
students will be required to complete on the PARCC assessments. The number of districts that met AMOs
for all students decreased as well indicating that the changes to the assessment and higher targets may
have resulted in slippage for both groups. The NJDOE has worked diligently over the last year to provide
numerous resources to districts and parents on aligning current district curricula with the new assessment.

Additonal information including an FAQ for parents is available here: hitp://www.state.nj.us/education
{assessment/.

Actions required in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table

OSEP Response

The State provided targets for FFYs 2013 through 2018 for this indicatar, and OSEP accepts those targets.

Required Actlons
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Indicator 3B: Participation for Students with IEPs

Monitoring Prionty: FAPE in the LRE
Results indicator; Participation and performance of children with IEPs on Statowide assessments:
A Percent of the districts with a disabiiity subgroup that meets the State’s minimum “n" size that meet the Stats’s AYP/AMO targets for the disabllity subgroup.

B. Participation rate for chlldren with |EPs.
C. Proficiency rate for children with IEPs against grade level, modified and aternate academlc achlievement standards.

(20 U.8.C. 1416 (a)(3){A))

Historical Data

2 A 86.50% 98.50% 57.00% 7.00% 97.00% 97.00% 97.00%
3 o) Data 87.80% g7.70% 98.80% 98.32% i 98.63% 98.60% 88.70%
g a s |2 B650% | 9650% | T00% | OTO0% | SI00% | GTO00% | 97O0%
Z | Overad Data | 95 55% 97.80% 9%7T% | 9825% 98.32% ' | 9856% 98.64% 98.64%

Key. [ ] Grey—DataPrortoBaseine | | Yelow-Bassine

FFY 2013 - FFY 2018 Targets

g | . .
3 O:Bz i 85.00% 95.00% l 95.00% 85.00% | 85.00% 87.00%
ralt | |
A2 |
S Overall 95.00% 95.00% 95.00% 95.00% | ©5.00% 97.00%

Targets: Description of Stakeholdar Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Would you lika to use the assassment data balow Lo automatically calculate the actual data reported in your FFY 2013 APR by the grade groups you provided on the
Reporting Group Selection page? yes

Would you like the disaggregeted data to be displayed in your final APR? yes
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Data Source: SY 2013-14 Assessment Data Groups - Reading (EDFacis file spac C188; Data Group: 568) Date: 12182014

a. Children with {EPs

5

&

7

Reading assessment pardicipation data by grade

b. IEPs in regular assessmant with no
accommodations

4783

2131

1704

| 1482

1181

. IEPs In regular assassment with
accormmodations

1118

13089

13584

14638

| 14533

12897

d. !EPs in altemate assessment
against grade-lavel standards

| @. |EPs in altemats assessment
| against modiiied standards

f. iEPs in altemnate assassment
against altemate standards

1272

1321

1383

1389

1358

1288

| m7

Data Source: SY 2013-14 Assessmant Data Groups - Math (EDFacis file spec C185; Data Group: 588) Date: 12/1872014

5

Math assessment participaticn data by grade

a. Children with IEPs

17360

17515

15508

b. IEPs in regular assessmant with no
accommodations

accommodations

4770

11124

1460

1

| 18478

12833

d. [EPs In altemate assessment
| against grade-lavet standards

o, |EPs in altemnala assessmant
| egeinst modified standards

{. IEPs in altemate assessment

| against altamats standards

| —

1296

1354

1305

k.

FFY 2013 SPP/APR Data: Reading Assessment

Number of Chifdran

Group Name with IEPS
A
Overll 123,141

Number of Childran with |EPs

Participating

121,451

FFY 2012 Data*

98.70%

FFY 2013
Target®

95.00%

FFY 2013 SPP/APR Data: Math Assessment

Numbar of Children

Group Name with IEPs

Number of Children with [EPs

Participating

FFY 2012 Data”

FFY 2013
Target®

Public Reporting Information

Provide links to the page(s) where you provide public reporis of assessment resulis.

7/6/2015
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Public reports of assessment results are provided here: hitp/iwww.state.n] usfeducation/schools/achievementindex.himl

Actions required in FFY 2012 response table
None

Responses to actlons required In FFY 2012 response table

OSEP Response
Tha State providad targets far FFYs 2013 through 2018 for this indicator, and OSEP accapts thosa targets.

Required Actions

TH62015
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Indicator 3C: Proficiency for Students with IEPs

Monitoring Priorly: FAPE in the LRE
Results indicator: Participation and performance of children with |EPs on Statewide assessmonts:
A. Percent of the districts with a disabllity subgroup that mests the State’s minimum “n* siza that meet the State's AYP/AMO targets for the disabllity subgroup,

B. Participation rate for children with |EPs.
C. Proficlency rata for childran with IEPs agalnst grade lavel, modifled and alternate acadamle achievement standards,

{20 U.S.C. 1416 (a){3)(A))

Historical Data

S a50s% | 4eT% | s100% | Sz | 4% | 4501%
G 8500% | 6500% | 8500% | 9200% | 4570% | 50.70%
a2 4AB8% | ATEE% | 54B1% 8251% | 6568% 8430% |
| B800% | 66.00% 66.00% 83.00% 53:30% 57.50%
LA w05 [ e L | T —
| Grade3 73.16% 55.12% 6268% 85.47% 6152% 66.47%
S 6000% | 6800% | 6600% | B300% | 5330% | 5750%
' Grade 4 2005 3 g
66.24% 54.00% 8552% | 6234% 5761% 57.60%
. 6900% | 66.00% 66.00% 83.00% 5330% 57.50%
2005 CE SRR (i
Sz b 4996% | 5305% 5260% 5830% | 5B.04% 53.58%
5 61.00% | 6100% 61.00% 8000% | 533% | 57.50%
] D 2005 — | e —
=1 [aGad=o 49.31% V6% | 39.10% 3991% 48.92% 47.43% 46.03%
. Targel 2 4900% | B100% | 6100% | ©1.00% B0.00% 5330% 57.50%
m P e — — ‘_ S
Gade 7 Data 3185% | 2788% N3W\Y% | BHM% 32.82% 30.16% 2753%
,’ . | Target 49.00% 61.00% | 61.00% 61.00% 8000% | 5330% 57.50%
1 2005 E_ i SRR ——f-- S
L l | Data 27.95% ] 31.90% 28.38% 33.06% N8P | MU% 3274% 20.75%
G Target2 64.00% 74.00% 74.00% T400% | B86.00% 5330% 57.50%
005 | — e :
HS Data | 33B0% | 3200% | 3255% | 3049% MOB% | IT4B% | 4039% | aLTE%

Key. [_| Gray-Data Prior to Baseline || Yollow—Baseline

FFY 2013 - FFY 2018 Targets

FFY 2013 2014 2015 Fiigl 2017 2018
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FFY 2013 2014 M5

Gradas e B0.50% I_ 8540% 040% 7040% | 70.40%
62;4 50.60% 55.50% 60.50% 6540% 70.40% 70.40%
Gr:; 5 50,60% 55.50% | 60.50% 6540% 7040% 7040%
g os
3 Grade 8 50.60% 55,50% 80.50% 65.40% 70.40% 70.40%
. 50.60% 55.50% 80.50% 6540% 70.40% 7040%
c;rs:aa 50.60% 85.50% _ 60.50% 6540% 70.40% 7040%
oz 50.60% 55.50% | 60.50% B5.40% 7040% 7040%
Gr:di . 61.80% 66.10% 7030% 74.60% 74.60% N 74,60%
oo d 57.60% 61.80% 86.10% 7030% 74.60% 74.60%
G,f;; " I 57.60% 61.80% 66.10% ! 70.30% 74.80% 74.80%
i e 57.60% 61.80% 86.10% J. 70.30% 74.60% 74.60%
G,E:e 7 57.80% 81.80% 86.10% 7030% I 74.80% 74.80%
= Gr';dza 8 57-50%_ | 61.80% B 86.10% 70.30% B I T 711_80% | 7480%
ﬁ;’ 57.60% | 61.80% 66.10% 70.30% : 74.60% 74 60%

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthiy with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data: Reading Assessment

Chitdren with [EPs

who recalved a valld
Number of Children with IEPs - FFY 2013
Proficlent FFY 2012 Data Target® FFY 2013 Data

! Group Name score and a
| proficiancy was
assigned
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Children with iEPs

who received a valid

Number of Children with IEPs

FFY 2013

Group Name . ;;odr: r::r;d waas Proficiant FFY 2012 Data* Target* FFY 2013 Data
assigned

Gra?ia 3 17151 6,847 41.34% 55.50% 3997%
G,:M 18,339 6207 R.10% 50.60% 3285%
Gmia 5 18,269 5497 3133% 50.60% 30.09%
Gm?,as 17514 5,485 3007% 50.60% 31.32%
Gr:, o7 17,700 4675 2724% 50.60% 2841%
sza 8 17,283 7467 4501% 50.60% 4320%

HGs L 10,884 64.39% 50.60% 7031%

Explanation of Group A Sllppag_am

Increased rigor of the assessments, shifts in item content and type aligned to the Common Core State
Standards and the PARCC may have contributed to the slippage in proficiency rates. This slippage reflects a
similar trend for grade 3 for all students in reading.

Explanation of Group C Slippage

Increased rigor of the assessments, shifts in item content and type aligned to the Common Core State
Standards and the PARCC may have contributed to the slippage in proficiency rates.

Explanation of Group F Slippage

Increased rigor of the assessments, shifts in item content and type aligned to the Common Core State
Standards and the PARCC may have contributed to the slippage in proficiency rates. This slippage reflects a
similar trend for grade 8 for all students in reading.

FFY 2013 SPP/APR Data: Math Assessment

Children with [EPs
who received a valid

Group Name scoreanda Number of Children with IEFs = ooy o000 pajge FRY2013 0 oy o013 Data
n Proflciant Target'
proficiency was
assignad

A

Grads 3 17,153 9443 5847% 61.80% 55.05%
B

Grada 4 18,358 9614 57.80% 57.80% 52.37%
c

Grade 5 18,278 8,872 53.58% 57.60% 54 01%
D

Grade § 17532 8,238 46.03% 57.60% 46.99%
E

Grade 7 17,683 5488 27.53% 57.60% 31.04%
F

Grade B 17,241 5914 29.75% 57.60% 34.30%
HGS 15,148 6,108 I7.75% 57.60% 40.33%

TI6/2015
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Explanation of Group A Slippage

Increased rigor of the assessments, shifts in item content and type aligned to the Common Core State
Standards and the PARCC may have contributed to the slippage in proficiency rates. This slippage reflects a

similar trend for grade 3 for all students in math.

Explanation of Group B Slippage

increased rigor of the assessments, shifts in item content and type aligned to the Common Core State
Standards and the PARCC may have contributed to the slippage in proficiency rates. This slippage reflects a

similar trend for grade 4 for all students in math.

Public Reporting Information

Provide links to the page(s) where you provide pubilc reports of assessment rasulls.

Public reports of assessment results are provided here: hiip./www.state.nj.us/education/schocls/achisvermentindsx.himl

Actions required in FFY 2012 responseé table
None

Responses to actions required in FFY 2012 response table

OSEP Response

Tha Stata provided targets for FFYs 2013 through 2018 for this indlcator, and OSEP accepts those targels.

Raquired Actions

7/6/2015
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Indicator 4A: Suspension/Expulsion

Moniloring Priorify: FAPE in the LRE
Results indicator: Rates of suspansion and expulsion:

A. Percent of districts that have a significant discrepancy in the rata of suspensions and expulsions of greater than 10 days In a school yaar for children with
|EPs; and

B. Parcent of districts that have: (a) a significant discrepancy, by race or ethnicity, in the rate of suspensions and expulsions of greater than 10 days in a schoot
year for children with IEPs; and {b) policies, procedures or practices that contribute to the significant discrapancy and do not comply with requiremants
relating to the development and implementation of IEPs, the use of positive behavioral Interventions and supports, and procedural safeguards.

{20 U.S.C. 1416{a)(3){A); 1412(a)(22))

Historical Data
Bassiine Data: 2005

i Target<

Data 4.30% | 380% 290% | 290% 2.58% | 158% 047% l 0.78%

Key: || Gray-DataPriorto Basetine | | Yollow~ Baseline

FFY 2013 - FFY 2018 Targets

FFY 2013

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targels, and engage in a coilaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data
Please indicels the type of denominalor providad
@ Number of districts in tha State

Number of districis that met the State’s minimum n-size
Number of districts that have a significant FFY 2012 FFY 2013 FFY 2013

discrepancy Number of districts in the State [rata* Target* Data

5 656 0.78% | 130% | 0.76%
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Choose one of the following comparison methodologles to determine whether significant discrepancles are accumring (34 CFR §300.170{g)):
{* Compere the rates of suspensions and expulsions of greater than 10 days in a school ysar for children with IEPs among LEAS in the State

{” The rates of suspensions and expulsions of graater than 10 days in & school year for children with IEPs in sach LEA comparsd to the rates for nondisabied childen In the same
LEA

State’s definitlon of “significant discrepancy” and methodology

"Significant Discrepancy” Is defined as a susupension rate of greater than 5 times the baseline stalewide average (l.e., a rate
of more than 3%)

Methodology: NJOSEP determined whether significant discrepancies were occurring in each LEA by comparing the rates of
suspensions and expulsions of greater than 10 days in a school year for children with IEPs among LEAs in the State. NJOSEP
used a set number of times above the state average to determine significant discrepancy. Data from the Report of Children
with Disabilities Unilaterally Removed or Suspended/Expelled for More than 10 Days of the Annual Report of Children Served
were used in the process.

Specifically, first, NJOSEP calculated the baseline state average (i.e., a rate of .6%) for the baseline year of 2004-2005 for all
districts in the stale. Second, NJOSEP used a multiple of the baseline statewide average {i.e., more than 5 times the state
average) to determine local districts demonstrating a significant discrepancy. For FFY 2005 through FFY 2012, NJOSEP
determined that a minimum enroliment of greater than 75 students with disabilities {i.e., 76 and greater) would be used as a
minimum n size to identify the districts with a significant discrepancy. A minimum number of more than 75 students with
disabilities was used since small numbers of students with disabilities were found to distort percentages. in calculating the
percent of districts with a significant discrepancy for this FFY 2012 APR, all LEAs were included in the calculation. No LEAs in
the state were excluded from this calculation based on a minimum cell size requirement. An LEA was determined to
demonstrate a significant discrepancy in the rate of suspensions and expulsions of children with disabilities for greater than 10
days in a school year if the LEA rate exceeded 3.0% {0.6% x 5 = 3.0%).

Actions required in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table, not including correction of findings

FFY 2012 Identification of Noncompliance

Review of Policies, Procedures, and Practices {completed in FFY2013 using 2012-2013 data)
Description of review
Districts identified as having a significant discrepancy in suspension/expulsion rates of children with disabilities for greater than
10 days in a school year participate in a targeted review process, The review includes a self-assessment of discipline
requirements, including peticies, procedures and practices regarding development and implementation of IEPs, the use of
positive behavioral inlerventions and supports and procedural safeguards. The targeted review may include: {(a) record
reviews; (b) interviews with genaral and special education staff members; (c) review of written policies, procedures and
practices; and (d) review of district discipline and suspension data, District data, reported through the EVVRS, are reviewed
and analyzed to identify the specific schools within the identified districts where most suspensions over 10 days occurred.
School-based discipline practices and tracking data are analyzed to identify noncompliance and patterns of suspension.
Districts where data, interviews and record review indicated that policies, procedures and practices were not consistent with
IDEA and N.J.A.C. requirements related to suspension and expulsion are identified as noncompliant, findings are issued, and
corrective action is required.

Technical assistance is provided, as needed, with regard to palicies, procedures, and practices relating to the development
and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. Districts are
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provided with resources, as needed, for additional information on compliant policies, procedures and practices related to
positive behavioral interventions and supports, school-wide behavioral systems and federal and state regulations. A brochure
outlining the IDEA and N.J.A.C. requirements related to suspension/expulsion, developed by NJOSEP, is also disseminated to
district staff. Districts are provided with additional training as described below (see discussion of improvement activities).

All 5 of the districts identified with significanl discrepancies in fheir suspension rates participated in the largeted review
process described above by completing a self-assessment of positive behavioral supports. The self-assessment was utilized to
determine compliance with the federal requirements related to this indicator.

{* Tha State DID NOT identify noncompliance with Part B requirements as & result of the review required by 34 CFR §300.170(b)

{ The Stats DID Identify noncompllance with Part B requiremants as a result of the review required by 34 CFR §300.170(b). if YES, selact one of the following:

Corraction of Findings of Noncompliance Identified in FFY 2012

Findings of Noncompliance Verifiad FindIngs of Nencompllance
as Corractad Within Ona Year Subsequently Comracted

FIndings of Nencompliance Identified Findings Not Yat Verifled as Corrected

OSEP Response
The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Required Actions
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Indicator 4B: Suspension/Expulsion

Monitoring Priorily: FAPE in the LRE
Compliance indicator; Rates of suspsnsion and expulsion;

A Parcent of districts that have a significant discrepancy in the rate of suspansions and expulsions of greater than 1¢ days In a school year for children with

IEPs; and

B. Parcent of districts that have: (a) a significant discrepancy, by race er ethniclty, In the rate of suspensions and expulsions of groater than 10 days in a achocl
yaar for children with IEPs; and {b} pclicies, procedures or practices that contribute 1o the significant discrepancy and do not comply with requirements
reiating to the development and Implementation of IEPs, the use of positive behavioral interventions and supports, and procedursl safeguards.

(20 L.S.C. 1416{a)(3)(A); 1412(a)(22))

Historical Data
Bassfine Data: 2009

0%
J 1.40% 0.32%

Data 031% 0%

Ksy' [[] ray-Deta Prior to Basaine [ | wm-w

FFY 2013 - FFY 2018 Targets

FFY 2013 SPP/APR Data

Please indicate the type of denominator provided
g Number of districts in the State

C Number of districts that met the State's minimum n-size

Number of those districts
that have paolicles,
procadures, or practices
Number of districts that that contribute to the

have a significant significant discrepancy and
discrepancy, by race or do not comply with Numbar of districts inthe  FFY 2012 FFY 2013 FFY 2013

athnicity requiremants State Data* Target* Data

I+ All races and ethnicities were included In the review

State's definition of “significant discrepancy” and methodology

State’s definition of “significant discrepancy”

An LEA demonstrates a “significant discrepancy” in their suspension rate for a specific racial/ethnic group
when the district's suspension rate for the specific racial/ethnic group is greater than three times the state
average suspension rate for all students with IEPs.

Methodology

NJOSEP determined whether there was a significant discrepancy in the suspension rate for each
racial/ethnic group in each LEA by comparing the rates of suspensions and expulsions of greater than 10
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days in a school year for children with IEPs among LEAs in the State. Specifically, for each LEA, the
suspension rate was calculated for each racialfethnic group by dividing the number of children with IEPs
suspended for greater than 10 days in a school year by the number of children with IEPs reported in the
specified racial/ethnic group.

In order to compare the district rate for each racial/ethnic group to other LEAs in the state, the state rate for
all children with |IEPs suspended was calculated by dividing the number of children of all racial/ethnic groups
suspended for greater than 10 days by the number of children with IEPs in the state. The district rate for
each racial/ethnic group was then compared to the state rate and if the district rate for a specific racial/ethnic
group was greater than three times the state rate (or greater than 1.23%), the district was determined to
demonstrate a “significant discrepancy” for the specific racial/ethnic group.

Actlons raquired In FFY 2012 response table
None

Responses to actions required in FFY 2012 responsa table, not including correction of findings

FFY 2012 Identification of Noncompliance

Review of Policies, Procedures, and Practices (completed in FFY2013 using 2012-2013 data)
Description of review

For FFY 2013, 23 districts identified for significant discrepancy by race or ethnicity in the rate of suspensions
or expuisions greater than 10 days in a school year participated in a self-assessment of policies,
procedures and practices to determine if the district demonstrated noncompliance with requirements related
to the discipline of students with disabilities. The self-assessment was aligned with the IDEA requirements
identified by the USOSEP as related to Indicator 4B and included a review of compliance indicators related to
the requirements of 34 CFR §§300.170{a) and 300.646(a)(3) as well as a review of policies, procedures or
practices that contribute to the significant discrepancy and do not comply with requirements relating to the
development and implementation of IEPs, the use of positive behavioral interventions and supports, and
procedural safeguards.

{* The State DID NOT identify noncompifance with Part B requirements as a result of the review required by 34 CFR §300.170(b)
{" The State DID identify noncompliance with Pari B requirarments as a result of the raview required by 34 CFR §300.170(b).

Findings of Noncompliance Verifled Findings of Noncompliance

as Corrected Within One Year Subsequently Corracted GRS

Findings of Noncompllance [dentifiad

QOSEP Response
The Slate provided targe!s for FFYs 2013 through 2048 for this indicator, and QSEP accepts those largets.
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Requilred Actlons
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Indicator 5: Education Environments (children 6-21)

Moniloring Friority: FAPE in the LRE
Results indicator; Percent of children with IEPs aged 6 through 21 served:
A. Inside the regular class 80% or more of the day;

B. Insida the reguler class tess than 40% of the day; and
C. Inseparata achoois, residential facllities, or homebound/mhospital placements.

(20 U.8.C. 1416(a)(3)(A))

Historical Data

U UG U U AL gld L i

| Terget 2 4210% | 4550% 43.00% 4350% | 44.00% 48.00% 48.00%
ol B 41.90% 4330% | 4500% 47.00% oo | a8ze% 48.00% 47.50%
Target s 1B00% | 1850% 19.00% 1900% | 1900% | 16.50% 16.50%

1 ** lom 17.80% 17.70% 16.20% 1580% | 1880% | 183% | fe20% | w7s0%
| Tamets 1000% | 850% e00% | BS% | 800% TBO% | Te0%
i e R vy | t020% 1010% 8.00% 8.00% 7.96% 770% | 7e0%

Kay: I:, Gray — Data Prior to Baseline I:IYelaw—Baseﬂna

FFY 2013 - FFY 2018 Targets

FFY 2013 2014 2015 ETEIE gy 2017 2018
| TargatAz : 43.00% 48.50% 49.00% 4950% ; 50.00% | 50.50%
TagelBs “—_!r_ 16.50% B00% | 1550% 15.50% 500% r  ts00% ‘
LTargat cs [ 750% 7.40% 240% 7.20% 7.40% | 6.90% |

Targets: Description of Stakeholder Input

The New Jarsey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern, SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data

Description

5Y 2013-14 Chiid
Count/Educational Envimnment

Total number of chiidren with IEPs aged 6 through 21 null
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Source Data Dascription

Data Groups (EDFacts fila spec |
C002; Data group 74) ;

SY 2013-14 Child I
Count/Educational Environment 772014 A Number of children with |IEPs aged 6 through 21 inside the regular class 96.746 nuill
Data Groups (EDFacts file spec 80% or more of the day '
C002; Data group 74)

SY 2013-14 Chiki

Count/Edycational Environment 72014 B. Number of childran with IEPs aged 6 through 21 inside the regular class
Data Groups (EDFacts file spec less than 40% of the day

C002; Data group 74}

SY 2013-14 Chikd
Count/Educational Envirenment
Data Groups (EDFacts file spec
€002; Dala group 74)

34,008 null

3204 1. Number of children with [EPs aged 6 through 21 in separate schools 14,974 null

SY 2013-14 Chid
Count/Educational Environment
Data Groups (EDFacts file spec
CO002; Data group 74)

TR2014 €2. Number of chiidren with IEPs aged & through 21 in residential facilities 501 null

SY 2013-14 Child
Count/Educational Environment
Data Groups (EDFacts file spac
C002; Data group 74}

t3, Number of chiidren with |IEPs aged 6 through 21 in homebound/haspial 67 nul

TIA2014
placements

FFY 2013 SPP/APR Data

Number of children with Tata) number of childron FFY 2012  FFY2013  FFY 2013

Data® Tanget™ Data

IEPs aged 6 through 21 with |EPs aged & through
served 21

A. Number of children with IEPs
aged 6 through 21 inside the
regular class B0% or more of the 98,746 211,023 47.50% 48.00% 4585%
&y ]
B. Number of children with IEPs |
aged 6 through 21 inside the
reguiar class lass than 40% of 34,008 211,023 17.50% | 16.50% 16.12%
the day ‘

C. Number of children with IEPs
aged 8 through 21 inside |
separate schools, residential 16,142 5 211023 7.80% 7.60% 7.65%
faciifies, or homebaundhospita) ]
placements [c1+c2+c3]

Explanation of A Slippage

New Jersey set rigorous targets for FFY 2013 and has continued to focus technical assistance, training and
monitoring activities on educating students in general education settings. Local districts have also
prioritized educating students in the least restrictive environment. Despite this continued focus, New Jersey
feli slightly below the targets set for LRE in two of the three categories. For students with disabilities
educated within general education settings for 80% or more of the day (Target A), New Jersey achieved
45.85% which was 2.15% below the target of 48%. New Jersey met the target for students educated within
general education programs for less than 40% of the day (Target B) and was only .05% above (Target C) for
students educated in separate settings.

Actions required in FFY 2012 response table
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None

Responses to actions required in FFY 2012 response table

OSEP Responss
The Siate provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Required Actlons
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Indicator 6: Preschool Environments

Monitoring Priority: FAPE in the LRE
Results indicator: Percent of children aged 3 through 5 with IEPs attending a:

A. Regular early childhood program and recelving the majority of special education and related services In the regular early chiidhood program; and
B. Soparsto special education class, separate school or rasidential facllity.

{20 U.S.C. 1416{a)(3){A))

Historical Data

Data . | | 3BES% 40.19%

Target < [ | I | 3800%
B 2011 _ L ) T

Data | i 40.08% 38.10%

Kay' |:| (;;y.—I-DaI.BPdortoBassﬂne [ ] Yetow - Baseine

FFY 2013 - FFY 2018 Targets

FFY
Target A2

TargetB =

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs {NJOSEP)} meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data

Description

SY 2013-14 Chid
Count/Educational Environment |
Data Groups (EDFacts file spoc

|

| 773018 | Tolal number of children with IEPs aged 3 through 5 17,821 null
COBY; Data group 613) |

1

|

SY 2013-14 Chid |
Count/Educational Environment
Dala Groups (EDFacts file spec |
€089; Data group 613)

— i. |
al. Number of children atlending a regular early chikihood program and
7132014 | recelving the majority of special education and relatad servicas in the regular 7,409 null
| early childhood program |
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Sourca Date Descrption

SY 2013-14 Chid

Count/Educational Environmient
Data Groups (EDFacts file spec
€089; Data group 613)

732004 b1. Number of children attending separate spedial education class 5T rull

SY 2013-14 Child
CountEducational Environment
Data Groups (EDFacts file spec
€089, Data group 613)

SY 201314 Chid
Count/Educational Envirohment
Data Groups (EDFacts file spec
C089; Data group 613)

204 b2. Number of children attending separate school a2 null

T/2014 b3. Number of children attending residential facility i null

FFY 2013 SPP/APR Data
AumDor of chilaron Wi Total number of children  FFY 2012 FFY2013  FFY2013
S Paec s LI with |EPs 2gad 3 through 5 Data® Targot* Data
attending
A_ A regular early childhood
program and recetving the
majorty of spacial education and 7109 1784 40.19% 4250% 30.8%%
related sarvices in the regular
early chiidhood program
B. Separate special education
ciass, separate school or 8741 a1 38.10% 38.00% 37.83%
residential facility

Actlons raquired In FFY 2012 responsa table

Nons

Responsas to actions required in FFY 2012 response table

OSEP Response

The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Required Actlons
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Indicator 7: Preschool Qutcomes

Monitoring Priority: FAPE in tha LRE
Resulis indicator: Parcent of preschool children aged 3 through 5 with IEPs who demonstrate improved:
A. Posltive social-emotional skiils (Including social relationships);

B. Acquisifon and use of knowladge and skills (including early language/ communication and sarty Itaracy); and
C. Use of appropriate behaviors to meet their needs.

{20 U.5.C. 1416 {a)(3)(A))

Historical Data

Data | 6970% 79.30% 78.10% 82.00% 81.90%
Target 2 6240% 63.40% 6340% 64.40%
B1 2013 S B L _
[ 6140% 61.90% 66.90% 6840% | BAT0%
48.80% 49.80% 4980% 50.80%
| B2 2013 _ 5 il Wik ki
; ; | 47.80% 79.30% 48.20% 57.50% 52.80%
Ei 70.10% 6200% £4.00% 70.00%
o1 2013 H | el
| 69.10% 5120% 5390% | 6280% 54.70%
| 57.20% 58.20% 58 20% 59.20%
lcz| 2013 L.—- | =R e R
! Data | : |  5820% B030% | 5300% | 6540% 59.60%

Key. [ ] Gray—DataPriortoBaseine | | Yellow - Baseline

FFY 2013 - FFY 2018 Targets

FFY 2013 2014 ; 2015 2016 2017 2018
Target Atz 72.60% 72.00% 72.00% T2.50% T2.50% 73.00%
Target A2 2 ) 7655;_ b 77.00% 77.00% 78.00% 78.00% 78.50%
TargetB12 66.67% 66.00% 67.00% 68.00% 69.00% 70.00%
—Targat B22 I § 4825% - 51.00% §1.00% 52.00% R 53.00% mﬂ ]
Target C1 2 70.29% 70,00% 70.00% 70.50% 71.00% 71.00%
Target C2 2 I = 5600% | 58.00% ) 58.00% 60.00% BN 60.00% 61.00%

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations o review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
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December 18, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data

Number of preschool children aged 3 through 5 with IEPs assassed

Outcome A: Positlve soclal-emotional skllis (including social relatlonships)

Number of
Children
1 ]

a. Praschool chikiren who did not improve functioning | P

b. Preschoal chikiren who improved functioning but not sufficient to move nearer to funt;,.ﬁ.c;nlﬁg comparable to same-aged peers i b

-4 Pms&ooldlildranwholm;_rt.;vadfundbnhg to a level nearer lo same-agad peers butdldnotread\ ll -;-m“-
d Preschool children who improved functioning to reach a lavel comparable to same-aged peers . - 113

&. Preschool children who maintained functioning a_t-aug;at comparable to same-aged peers 192

MNumarator Danominatar FF;Y':IJ‘.Z FTF;:‘E,E Fqﬂ“’
A1, Of those preschool children who entered or exited
the preschool program balow aga expectations in
Outcome A, the percent who substantially increased 151 208 65.20% 72.60% 72.60%

[ their rate of growth by the time they tumed 6 years of |
age or axited the program. (c+d)y(a+b+c+d) i

A2, The percent of preschoot children who werm

functioning within age expactations in Outcoma A by
the tima they tumed € years of age or exited the ¢ 400 Lk L) L)
program. (d+e){a+b+c+d+e)

Outcome B: Acquisition and use of knowlsdge and skiils {(including early language/communication)

a. Preschool children who did nat Impmva fundloning 16

h Praschool childran who improved funclioning but not au!ﬁmenl_k;_mwa nearer to funclioning comparable fo same-aged pears 88 .
| & Praschoof children who improved functioning to a level nearer o same-agad peers but did not reach It o 103 |
l_ d. Preschool children who improved funclioning to neach a-| leve-l.mmpalable o same-aged peers 105
i ' &. Praschool d1|ldrla;1dwho maintsined functioning at a level comparabla to same-aged peers - HI ....... 88

FFY2012  FFY2013  FFY2013
Numerator Danominator Data* Target® L)

B1. Of those preschool children who entered or exited
tha preschool program below age expectations in
QOuicome B, the percent whao substantially increased
their rats of growth by the time they tumed 6 years of
age or exited the program. (c+d)/(a+b+c+d)

‘82, The percart of preschol chidren whowere |

funclioning within age expeclations in Oulcome Bby | 183 400

the time they tumed 6 years of age or exited the
program. (d+e)/(atb+c+rd+a)

8
| F
&
%
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QOutcome C: Use of appropriate behaviors to meet their needs

Number of
Chliidren

a. Preschool children who did not Improve functioning 12
b. Praschool chiidren who improved functioning but not sufficient to move nearer to functioning comparable to samo-agadpeets 70
cPmsdaoo!dmnmlmpmadﬁmdimlnghalavalnaararbaama-agadpeembuldidmtmamn_ St o - 84
d Prasdwddﬂldranw}mmpmvedﬁmctionlngbmachaIavaluornpambletusan»—agadpem 100
. Prasdwoldﬂldranwiwmalntalnadmncﬁonlngatalawlcumparablebsame-agadpeem D 124 o

FFY 2012 FFY 2013  FFY 2013

Numeratar Denominator Data* Target* Data

CA. Of those preschool children whao enterad or exited
the preschool program below age expactations in
Outcome C, the percent who substantially increased 194 e 54.70% 7029% 70.29%
their rate of growth by the time they tumed & years of
age or exited the program. (c+d)/(a+b+c+d)

C2. The percent of preschool children who wera

functioning within age expectations in Outcome C by
the fime they '8 of age or exited the 224 400 59.60% 56.00% 56.00%
program. (d+e)/(a+b+c+d+e) |

Was sampling used? Yes
Has your previously-approved sampling plan changed? No

Describe the sampling methodology cutlining how the design will yleld valld and reliable estimates.

Instrument and Procedures used to Gather Data for this Indicator: NJOSEP uses the Battelle
Developmental Inventory 2 edition {BDI-2) to collect data for Indicator #7. This tool was cross-walked by the
Early Childhood Outcomes Center and considered to be an option for collecting outcome data related to
indicator #7. (See SPP for further detail).

Contract: The NJSOE, in fulfilment of its federal data collection responsibilities, contracts with each of the
selected Jocal education agencies (LEAs) participating in the Preschool Outcome Study to support the
implementation of the Battelle. The contract provides for assessment kits and manuals (English and
Spanish), test protocols and use of a web based system license for the district for a three year period.

The LEAs submit assessment data through a web based system for the purpose of providing entry and exit
preschool special education outcome data utilizing the New Jersey BDI-2 Data Manager web user license.

roved in New Jersey's sampling plan for this indicator , a representative sample of districts was
selected for the FFY 2013 study reflecting the following parameters: district enroliment (size), number of
preschool students with disabilities, % of minority students, gender and socio-economic status.

NJOSEP used the Sampling Calculator developed by the National Post-Secondary Outcomes Center
(NPSO) to select a representative sample of districts to be included in the study. The Sampling Calculator
developed by NPSO is based on a 5 way clustering process. Using the calculator, NJOSEP was able to
identify a representative sample of districts for FFY 2013.

Using the Sampling Calculator, data was entered for the sampling parameters listed above for all New
Jersey school districts serving preschool students with disabilities. The Sampling Calculator software
selected a representative sample reflecting the population of the State at a pre-set confidence level of plus or
minus 3%. NJOSEP established a 3% sampling error, i.e. the sample chosen was representative of districts
serving preschool students within the state at a fevel of error plus or minus 3% - an error band of 6%;

For FFY 2013, the tables below show the progress data for preschool children with disabilities ages three
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through five who were in preschool programs for a minimum of six months and exited between July 1, 2013
and June 30, 2014. The data provided below, include preschool students who entered the program in 2010,
2011, 2012 or 2013 and who exited the program during 2013-2014. A total of entry and exit records were
complete and analyzed, and are being reported for FFY 2013.

Did you use the Early Childhood Outcomes Center {ECO) Child Outcomes Surnmary Form (COSF)? No
Provide the criteria for defining “comparable to same-aged peers” and list the instruments and procedures used to gather
data for this Indicator.

The Criteria for Defining “Comparable to Same Age Peers”

NJOSEP is not utilizing ECO’s COSF for defining “comparable to same-aged peers.” Instead, the following
criteria were used to determine whether a child’s functioning was “comparable to same aged peers.”

The criteria for defining comparable to same age peers is based on a z score of -1.33 utilizing the tables
provided by the developer of the tool.

For reporting results, the criteria for defining comparable to same age peers is determined when a child
scores a standard score 2 80 or based on a z score of 2 -1.33 with consideration to the sub-domains and
domain of the Battelle Developmental inventory, 2nd Edition {BDI-2). The Standard Score of the BDI-2
indicates that a score of 100 is Average development. The Standard Deviation is 15. The standard score of
80 is equivalent to 1.33 standard deviations below the mean. A score of less than 80 places the child in a
category of developmental quotient score of low average. For purposes of the outcome study children

whose standard scores were 79 or below are included in the percentage of children not functioning with their
same age in the data set.

Actions required in FFY 2012 response table
The State must report progress data and actual target data for FFY 2013 in the FFY 2043 APR.

Responses to actions required in FFY 2012 response table

OSEP Response

The State revised its previously established baseline data for this indicator (from the FFY 2008 data to
the FFY 2013 data). OSEP accepts that ravision.

The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those
targets.

Requirad Actions
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Indicator 8: Parent involvement

Monitoring Priorily. FAPE in the LRE

Results indicator: Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of
Improving services and results for children with disabllities.

{20 U.S.C. 1416(a){3){A))

Do you use a separate data collection methodology for preschool children? No
Historical Data

Basefine Data: 2005
Target2 80.50% 81.60% 81.50% BRA0% | 8260% 84.00% 84.00%
Data | e0m% 81.10% B3.30% 8340% | 8a20% 84.20% 85.50%

Key: [ ] Gray—DataPriorto Baseine [ | Yollow - Basaiine

FFY 2013 - FFY 2018 Targets

Target 2 84.00% 84.50% 85.00% 8550% 85.50% 88.00%

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data

Number of respondent parents who report
schoo!s facilitated parent involvement as a Total number of raspondent parants of FFY2012 FFY2013  FFY 2013

maeans of iImproving servicss and results children with disabilities Data* Targot* Data
for children with disabilities

5,758 6,760 B5.50% B4.00% 85,18%

Since the State did not report preschool children separately, discuss the procedures used to combine data from school
age and preschool surveys in a manner that is valid and reliable.

RETURNED SURVEYS: A combined total of 6,932 surveys - 544 preschool and 6,388 schoolage - were
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returned to the Bloustein Center at Rutgers University.

COMPLETED SURVEYS: Returned surveys were excluded from the response rate calculation for two
reasons: (a) if parents did not complete a majority of the 25 items. A total of 48 surveys were eliminated from
the response rate calculation for this reason. (b} an additional 64 surveys were eliminated because of
incorrect student age; that is, for example, if a preschool student was reported to be seven years or older, or
a school-age student was reported to be four years old or younger.

As such, a total of 6,820 completed preschool and school-age questionnaires were processed for a
combined response rate of 19.0%. Response rate was calculated by dividing the number of completed
surveys by the number of surveys mailed. This year's combined response rate of 19.0% was slightly lower
than last year's response rate of 19.5%, a decrease of 0.5%. The overall rates from prior years range from a
low of 15.4% in 2008 to a high of 21.7% in 2010. A total of 1,127 of the surveys were completed on-line, with
a slightly higher percentage of families with preschool students selecting this option (18.6% of completions)
versus families of school-age students (16.1% of completions.)

This year, 544 preschool surveys were returned. Of those returns, 17 were ineligible, so the response rate
was determined to be 23.6% (527 divided by 2,233). For preschool, the response rates range from a low of
23.1% (2008) to a high of 31.7% (2009). This year's preschool return rate of 23.6% is down 3.7% from last
year.

A total of 6,388 school-age surveys were returned. Of those returns, 95 were ineligible, resuiting in a
response rate of 18.7% (6,293 divided by 33,667.) This year's school age response rate is down slightly by
0.2% from last year. The school age response rates range from a low of 14.9% (2008) to a high of 21.2%
(2010).

The number of ineligible surveys remains low. The rate of returned surveys that are not considered
completes is 1.6% this year compared to a range of 1.1% to 1.9% in prior years. Letter returns are higher
overall this year in the full sample (5.17%) compared to the previous two years (3.74% and 4.3%). The top 5
districts with the highast letter return rates among larger districts (greater than 500 parent addresses) seem
responsible for this jump in 2014, NJDOE will be following up with these districts to determine the causes
for address problems and develop improvment strategies fr the next collection.

The issue of return rate was addressed in a teleconference to administrators who manage this project in
each district. Additionally, support staff who provided the addresses were offered trainings on the input
process. All of the disricts in this cohort had participated previously in the survey, so the return rates from the
first survey sent were shared with administrators as a way to ecourage an increase in the return rate.
Additionally, strategies on how to encourage survey return were shared with administrators. The strategies
included. posting on district websites, announcements at district meetings and through a parent letter sent
prior to the survey mailing. This resulted in an overall return rate that was higher than in previous years.

ANALYZED SURVEYS: Of the 6,820 completed surveys, 6,760 are analyzed in this report. The NJ
questionnaire includes a “does not apply” response code for all 25 items. If the parent does not answer or
uses “does not apply” for a majority of items, their survey is not analyzed. Overall 60 more compieted
surveys are eliminated from the analysis for this reason — 57 schoolage and 3 preschool surveys.
Therefore, 6,236 school age surveys and 524 preschool surveys are the basis of the analysis to follow.

Describe how the State has ensured that any response data are valid and reliable, including how the data represent the
demographics of the State.

Please see the discussion below regarding valid and reliable data and state demographics.

Was sampling used? Yes
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Has your previously-approved sampling plan changed? No

Was a collection tool used? vYes
Is it & new or revised collection tool? No

g Yes, the data accurately represent the demographics of the State
No, the data does not accurately represent the domographics of the State

Describe the sampling methodology outlining how the design will yleld valld and refiable estimates.

NJOSEP uses the Sampling Calculator developed by the National Post-Secondary Qutcomes Center
(NPSO) to select a representative sample of districts to be included in each year of the study. Characteristics
used to select each sample of districts included: district size, number of students with disabilities, disability
type, gender, race/ethnicity and Abbott* status. Each year, one sample (or cohort) of districts is participating
in the survey. Over the life of the original SPP (2006-2010), all districts and charter schools in New Jersey
participated once during the five year period. In preparation for subsequent cohorts, the sampling calculator
was again used in 2011 to resample districts throughout New Jersey into representative cohoris so that all
districts would once again participate once in a new five year period.

The Sampling Calculator developed by NPSO is based on a 5§ way clustering process which has as its basis
a probability model Using the Sampling Calculator, data were entered for the sampling parameters listed
above for all New Jersey school districts serving students with disabilities. The Sampling Calculator
software selected a representative sample for each of five years reflecting the population of the State at a
pre-set confidence level of plus or minus 3%. NJOSEP established a + 3% sampling error, i.e. the sample
that is chosen will be representative of districts serving students with disabilities within the state at a level of
error that will be plus or minus 3% -- an error band of 6%. Through the establishment of the £ 3% sampling
error and the use of the NPSO sampling calculator, selection bias should be prevented.

During FFY 2013, 95 districts were selected to participate in the cohort 8 data collection. Because all districts
and charter schools participated in the survey once between FFY 2006 and FFY 2010, the group of districts
selected for the FFY 2013 survey participated for a second time.

(NOTE: * Abbott refers to districts formerly designated by the New Jersey Supreme Court as in need of
assistance due to the preponderance of children from low income families.}

Actions reguired in FFY 2012 response table
None

Responses to actlons required in FFY 2012 response table
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OSEP Response
The State provided targets for FFY's 2013 through 2018 for this indicator, and OSEP accapts those targets.

Required Actions

71612015 Page 42 of 70




FFY 2013 Part B State Parformance Plan (SPP)/Annual Performance Report {APR)

Indicator 9: Disproportionate Representations

Monitoring Priority: Disproporiionafe Reprasentalions

Compliance indicator: Percent of districts with disproportionate representation of raclal and ethnic groups in special education and related services that Is the result
of Inappropriate Identification.

(20 U.8.C. 1418{n)(3}C))

Historical Data
Baseline Data: 2005

Key. [ ] Grmy—Daia PriortoBaseine [ | Yelow - Bassine

FFY 2013 - FFY 2018 Targets

FFY 2013 2014 2015 2016 2017 2018
Target 0% 0% 0% ] 0% | 0% | 0%

FFY 2013 SPP/APR Data
Pleass indicate the type of denominator provided
o Number of districts in the State
Number of districts that met the Siete's minimum n-size
Number aof districts with

Number of districts with disproportionata
disproportionate represantation of raclal and

roeprasentation of raclal and ethnic groups In speclal
ethnic groups in speclal aducation and refated
education and relatad services that is the resuitt of ~ Number of districts in the FFY2012 FFY20M3 FFY 2013
servicas Inappropriate identification State Data* Target® Data

t 38 | 1 856 0% 0% 0.15%
Explanation of Slippage

The data for this indicator indicate slippage from 0% in FFY 2012 to .15% (1 LEA) in FFY 2013, representing
an increase of 1 district in the state that demonstrated disproportiocnate representation of racial ethnic
groups in special education and related services that is the result of inappropriate identification. The number
of findings with requirements related to this indicator is insufficient to identify statewide trends or patterns
regarding the root cause of the inappropriate identification. NJOSEP will verify that the finding of
noncompliance made in FFY 2012 is corrected, consistent with OSEP Memorandum 09-02, as described
below.

v All races and ethnicities were included in the review

Define “disproportionate representation” and describe the method(s) used to calculate disproportionate representation

NJOSEP defined disproportionate representation and examined data for over-identification from both a
functional and statistical perspective:
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Functional Definition:

Implementation of policies, procedures, and practices in the general education instructional, behavioral, and
intervention process and/or the special education identification, referral, evaluation or eligibility determination
process that results in a systemic, pervasive, persistent pattern of inappropriate over-identification of
students with disabilities of a specific racial/ethnic group as eligible for special education and related
services or in a specific eligibility category.

Statistical Definition/ Methodology:

Step 1: How the Siate calculates disproportionate representation

NJOSEP, with technical assistance provided through the USDOE, Office for Civil Rights, developed a process
for determining disproportionate representation. NJOSEP's process involved the use of multiple measures
to statistically determine disproportionate representation. In this way, NJOSEP was able to use a statistical
process that was consistent with the functional definition.

The measures included three descriptive statistics:

unweighted risk ratio

risk rate comparison

a measure of impact comparing expected vs. observed numbers of students identified as
eligible for special education (systemic, pervasive)

The measures included a statistical test of significance — chi square.

In order to determine persistence, districts were ranked on each of the three measures (risk ratio, risk rates,
and a measure of impact [i.e. number of students impacted by the disproportionate representation for a
consecutive three-year period, including the FFY being reported in the SPP/APR]). Ranks for the three-year
period were totaled and those districts with the lowest ranks (e.g. Ranks of 1 to 50) and an impact number of
more than 25 students were identified as having a dispreportionate representation.

NJOSEP chose to include all districts in the denominator for this indicator.

Data were analyzed for all three measures described above for all required racial/ethnic groups in each
district in the state, for children aged 6 through 21 served under IDEA.

Actions raquired in FFY 2012 rasponse table

Nona

Responses to actions required in FFY 2012 response table, not including correction of findings

Correction of Findings of Noncompliance identified in FFY 2012

Findings of Noncompliance Verifiad Findings of Noncompliance

as Corrected Within One Year Subsequantty Comrected AL N L T Y T i

Findings of Noncompliance [dentified
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OSEP Response
The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Becausa the Siate reported less than 100% complance for FFY 2013 (greater than 0% actual target data for this indicator), the State must report on the status of comection of
noncompliance idantified in FFY 2013 for this indicator, The State must demonstrate, in the FFY 2014 APR, that the district identified in FFY 2013 with disproportionate
representation of racial and ethnic groups In special education and related services that was the result of inappropriate identification is in compliance with the requirements in 34
CFR §§300.111, 300201, and 300.201 through 300.311, Including that the State verified that sach district with noncompliance: (1) is comectly implemanting the spedific regulatory
reguirement{s) {i.e., achieved 100% compliance) based en a review of updated data such as data subsequenily collected through on-site monitoring or a State data system; and
{2) has comrecled each individual case of noncompliance, uniess the chiid is no longer within the jursdiction of the district, consistent with OSEP Memo 09-02, In the FFY 2014
APR, the State must describe the spacific actions that wera taken to verify the comection.

Required Actions
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Indicator 10: Disproportionate Representations in Specific Disability Categories

Monitoring Prionty: Disproportionate Represeniations
Compliance indicator: Percent of districts with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of
inappropriate identification.

(20 U.5.C. 1416{e)(3)(C))

Historical Data

Baseline Data; 2005

0% _
1.90% % | 129% 0d8% | 156% %

0.16%

Key [ Gray— Detn Prior o Basaine || Yetlow — Baseine

FFY 2013 - FFY 2018 Targets

FFY 2013 SPP/APR Data

Pleass indicate the lype of denominator provided
g Number of districts in the State

Numbar of districts that met the State’s minimum n-size

Number of districts with
disproportionate
Number of districts with represantation of racial and
disproportionate athnic groups in specific

ropresentation of raclaiand  disabliity categories that is
ethnic groups in specific the result of inappropriate Number of districts Inthe | FFY 2012 FFY 2013 FFY 2013
disabllity categories identification State Data* Target* Data

7 0 856 0.16% 0% 0%

v All races and ethnicities were included in the raview

Define “disproportionate representation” and describe the method(s) used to calculate disproportionate representation

NJOSERP defines disproportionate representation, i.e., over-identification, from both a functional and
statistical perspective:

Functional Definition:

Implementation of policies, procedures, and practices in the general education instructional, behavioral, and
intervention process and/or the special education identification, referral, evaluation or eligibility determination
process that results in a systemic, pervasive, persistent pattern of inappropriate over-identification of
students with disabilities of a specific racial/ethnic group as eligible for special education and related
services or in a specific eligibility category.

Statistical Definition: How the State calculates disproportionate representation
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NJOSEP, with technical assistance provided through the USDOE, Office for Civil Rights, developed a process
for determining disproportionate representation (over-identification). NJOSEP's process involved the use of
multiple measures to statistically determine disproportionate representation. In this way, NJOSEP was able
to use a statistical process that was consistent with its functional definition.

The measures include a statistical test of significance — chi square and a measure of impact comparing
expected vs, observed numbers of students identified as eligible for special education.

Data are analyzed using the measures described above for each district, for all required racial or ethnic
groups in the district, for children aged 6 through 21 served under IDEA.

For the purpose of identifying districts with disproportionate representation of racial-ethnic groupsin specific
disability categories, NJOSEP:

« applies the chi-square, to this pool of districts (regardiess of rank) determined to
statistically demonstrate disproportionate representation, for each racial-ethnic group and for the
disability categories of specific learning disability mental retardation, other health impaired,
emotionally disturbed, language impaired, and autism; and

- applies a measure of impact comparing expected vs. cbserved numbers of

students identified as eligible for special education.

Districts in which the impact was greater than 10 students were identified as having a "disproportionate
representation” of racial and ethnic groups in specific disability categories .

NJOSEP chose to include all districts in the denominator for this indicator.

Actions required in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table, not including corraction of findings

Correction of Findings of Noncompliance Identified in FFY 2012

Findings of Noncompliance Verified Findings of Nencompliznce

T e AT A L A B T as Comected Within One Year Subsequently Corrected

Findings Not Yet Verified as Corrected

FFY 2012 Findings of Noncompliance Verified as Corrected
Describa how the Siate veniied thal each LEA with noncompliance is comactly implementing the regulatory requirements

To verify correction of noncompliance, NJOSEP monitors reviewed individual child files or school records to
ensure correction of each individual case of noncompliance, unless the child was no longer within the
jurisdiction of the school district. In the case of policies and procedures, the NJOSEP verified the presence
of revised policies and procedures prior to ensuring that they were implemented. NJOSEP also reviewed
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subsequent data in the school district to ensure that the district was currently demonstrating compliance
with the specific applicable regulatory requirements. These data are reviewed through additional desk
audits, data and record submissions, and in some cases, onsite reviews.

The NJOSEP continues to ensure correction of noncompliance in accordance with the OSEP 09-02 memo,
in collaboration with districts. NJOSEP monitors provide technical assistance to districts to assist with the
development of compliance policies and practices, the identification of the root cause of noncompliance and
strategies to address the cause of noncompliance and implement the specific IDEA requirements.

Describe how the State verified thet each LEA comected each ndividual casa of noncompliance

To verify correction of noncompliance, NJOSEP monitors reviewed individual child files or school records to
ensure correction of each individual case of noncompliance, unless the child was no longer within the
jurisdiction of the school district. In the case of policies and procedures, the NJOSEP verified the presence of
revised policies and procedures prior to ensuring that they were implemented. NJOSEP also reviewed
subsequent data in the school district to ensure that the district was currently demonstrating compliance
with the specific applicable regulatory requirements. These data are reviewed through additional desk
audits, data and record submissions, and in some cases, onsite reviews.

The NJOSEP continues to ensure correction of noncompliance in accordance with the OSEP 09-02 memo,
in collaboration with districts. NJOSEP monitors provide technical assistance to districts to assist with the
development of compliance policies and practices, the identification of the root cause of noncompliance and
strategies to address the cause of noncompliance and implement the specific IDEA requirements.

OSEP Response
The State provided targets for FFYs 2013 through 2018 for this Indfcator, and OSEP accapts those targats.

Required Actions
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Indicator 11: Child Find

Monituring Priority: Effective General Supervision Part 8/ Chiid Find

Compliance indicator: Percent of childran who were evaluated within 80 days of receiving parental consant for initial evaluation or, if the State establishes a timeframe
within which the evaluation must be conducted, within that timeframe.

{20 U.S.C. 1418{a}{3)(8))

Historical Data
Baseline Data: 2005

Key: | | Gray—Data Priorto Baseine || Yelow—Baseine

FFY 2013 - FFY 2018 Targets
FEY 2013 2014 2015 2016 2017 2018
Target 100% | 100% ] 100% 100% I 100% 100%
FFY 2013 SPP/APR Data

(b} Number of children whose ovaluations

FFY2012 FFY2013  FFY 2013

{a) Number of children for whom parental wara completad within 60 days (or State-

consent to ovaluate was recelved established timeline) Data* Target® Data
201 20,138 0%0% | 100% | s1am
Number of children included in (a), but net included in (b} [a-b] | 1,893 I

Account for children included in {a) but not included in {b). Indicate the range of days beyond the timeline when the
evaluation was completed and any reasons for the delays.

Between Between Between Between Betwean 91- Mora than

Delay Reason | Between1-5 { 6-15 16-30 31-60 61-80 120 120 Total

Incomplete

residency 3 1 3 2 2 i 2 14 | mndicate the
evaluation timeline

Additional used

Evaluations (-s

Needed 91 75 S8 81 32 10 8 355 The State used
the 60 day

Specialized timeframe within

Evajuations which the

Needed 51 55 63 52 18 11 6 263 | gvaluation must be

7 o conducted.

acandc

Child Study g The State

Tear or established a

Related timeline within

ﬁe"”“’ | 31 29 26 22 16 1 1 126 | which the

S evaluation must be
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conducted.
Child Study
Team or What is the source
§='a§=°‘ of the data
P:rr:a::el provided for this
were Indicator?
Unavafiable 143 89 79 70 20 9 4 414 | £ gtate monitoring
S & State database
receipt of that includes data
consent to for the entire
implement reporting year
the initia! IEP. 3 4 3 1 o 1 0 12
No Reason or
No Valid Describe the
Reason 188 219 144 82 34 17 25 709 method used to
collect these data,
Total 510 472 376 317 122 50 a6 1893 | and if data are from
the Stata's
monitoring,

describe the procedures used to collect these data,

Statewide census data for this indicator are collected through the Annual Data Report which is now
reported to NJDOE through the New Jersey Standards Measurement and Resource for Teaching

(NJSMART) student level database on October 15 of each year. LEAs report dates of consent and
dates for the completion of evaluations, by student. Reasons for any delays in meeting evaluation
timelines are also reported by student. Data are aggregated to the district and state level for reporting
in Indicator 11 and for analysis to identify and verify correction of noncompliance. Data for Indicator 11
represent evaluations conducted for the entire reporting year — July 1, 2013— June 30, 2014 as
reported by districts on October 15, 2014.

Actions required in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table, not including correction of findings

Correction of Findings of Noncompliance Identified in FFY 2012

Findings of Noncompllanca Verifisd Findings of Noncompliance

gadinye biNorcombiance tcantifie)] as Corrected Within One Year Subsequantly Comacted

Findings Not Yet Verified as Corrected

151 51 I (] : 0

FFY 2012 Findings of Noncompliance Verified as Corrected
Describe how the State verified that each LEA with noncomplisnce is comrectly implementing the reguiatory requirements

As required by OSEP Memorandum 09-02, NJOSEP aggregates data for this indicator for the full reporting
period at the district level to determine which LEAs demonstrate noncompliance. Individual instances of
noncompliance are grouped by finding to make findings at the district level. Districts with findings are
required to determine the root cause of the noncompliance, as appropriate, and to implement corrective
actions to address any root causes identified and to correct any noncompliant policies, procedures or
practices that may have contributed to the noncompliance.
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To verify correction of noncompliance, the NJOSEP monitors determined, through desk audit and/or
interviews, that each LEA with a finding of noncompliance: (1) Was correctly implementing 34
CFR §300.124(b), (i.e., achieved 100% compliance) based on a review of updated data such as data
subsequently collected through on-site monitoring or a State data system; and (2) had developed and
implemented the IEP, although late, for any chiid for whom implementation of the IEP was not timely, unless
the child is no longer within the jurisdication of the LEA, consistent with OSEP Memo 09-02.

Dascribe how the Stale verified that each LEA comacled each individuel case of noncompliance

The specific actions taken to verify correction included review of data submitted by the districts indicating the
dates of completion of IEP implementation, although late, and the review of updated data submitted by the
districts regarding referrals conducted subsequent to FFY 2012. Interviews conducted with special
education directors indicated that root causes of delays continue to be vacancies and the unavaitability of
child study team or related services personnel. Districts reported that, consistent with prior year findings,
delays were at times due to difficulty scheduiing specialists for additional evaluations. NJOSEP has
provided technical assistance regarding communication with referring early intervention programs,
registration strategies, maintaining and using data for oversight and reallocation of staff to meet district
needs.

NJOSEP analyzes subsequent data submitted through NJSMART to determine whether each LEA with
identified noncompliance is cormrectly implementing the regulatory requirements. The data must
demonstrate 100% compliance. The amount of data reviewed varies based on the level of the
noncompliance and the size of the LEA.

FFY 2011 Findings Not Yet Verified as Corrected
Actions taken if noncompiiance nol cormecied

The remaining uncorrected FFY 2010 finding is a monitoring finding that is part of a lawsuit and
subsequent settlement agreement in a large, urban district. The settlement agreement required the
placement of a special monitor in the district, redeployment of district staff, training for district staff,
regular submission of district data, verification activities conducted by the special monitor and
NJOSERP staff, creation and implementation of a Corrective Action Plan, and provision of compensatory
services to students. NOSEP receives regular reports from the district and special monitor and
continues to work with the district to oversee development and implementation of policies and
procedures to eliminate causes for delays.
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OSEP Response
The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Because the State reporied less than 100% compliance for FFY 2013, the State must report on the siatus of comection of noncompliance identified in FFY 2013 for this indicator,

In addition, tha Stata must demonstrate, in the the FFY 2014 APR, that the ona remaining finding of noncompliance Identified in FFY 2010 was comected. When reporting on the
correction of noncompliance, the State must report, in its FFY 2014 APR, that it has vesified that each LEA with noncompliance identified in FFY 2013 and the LEA with the
remaining finding of noncompliance in FFY 2010: (1} is comectly implementing the specific regulatory requirements (1.6, achieved 100% compliancs) based on a raview of
updated data such as data subsequently coliected through on-site monltoring or a State data systam; and {2) has comected sach individual case of noncompliance, unless the chikd
is no longer within the jurisdiction of the LEA, consistent with OSEP Memo 03-02. In the FFY 2014 APR, the State must describe the specific actions that were taken to verify the
comraction.

Required Actions

7i6f2015 Page 52 of 70




FFY 2013 Part B State Performance Plan (SPP)/Annual Performance Report (APR)
Indicator 12: Early Childhood Transition

Monitoring Prioriy: Effective General Supervision Part B / Effective Transition

Compliance indicator: Percent of childran referred by Part € prior to age 3, who are found eligible for Part B, and who have an |EP developed and implemented by
thelr third birthdays.

(20 £.8.C. 1418(n)(3)(B))

Historical Data
Bassline Data: 2005

g00% | 9000% 88.00% 91.00%

key: [_| Gray-Data PriortoBassine [ | Yelow—Baseline

FFY 2013 - FFY 2018 Targets

FFY 2013 SPP/APR Data
a. Number of children who have bean served in Part C and refermad to Part B for Part B;ll‘;i;ilit;:at:n;;\aﬁcn 2200
b. Number of those refermed datermined to be NOT eligible and whose eliglbility was delermined prior to third birthday. 1 -
€. Number of those found efigible who have an IEP developed and implementad by thelr third birthdays. 1,601
d. Number for whom parent refusals to provide consent caused delays in evaluation or inliial services or fo whom exceptons under 34 CFR §300.301(d) applied. = ;7 o
o, Number o chlkiren who wers referred fo Part  less then 90 deys before thelr i birhays., 128

Mumerater  Denominater FFY 2012 FFY 2013 FFY 2013
{a) {a-b-d-a} Data* Target® Data
Percent of children referred by Part C prior to aga 3 who are '
found eligible for Part 8, and who have an |EP developed and 1,601 1,724 90.60% 100% 9287%
implemanied by their third birthdays. [c/{a-b-d-a)}x100 |
Number of children who have bean sarved in Part C and referred to Part B for eligibility determination that are not I 2
includedinb,c, d, e I'

Account for children included in (a), but not included in b, ¢, d, or . Indicate the range of days beyond the third birthday
when eligibility was determined and the |IEP developed, and the reasons for the delays.

Range of Days beyond the Timeline

Dalay Reason

Betweean
15

Between
6-15

| Batwsen
| 1630

Betwaen
31-60

Between
61-90

Between
‘81 and'
120

" More
than
120

Total

7i6/2015

What is the
source of the data
provided for this
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lot:
| Incomplets
residency

2 35

1 02:

: Additional

| Evaluations
“Needed

1 20

oS
. Specialized
I Evaluations
i Needed

o 13

06:
Vacancies of
Child Study
Team or
Related
Sarvicas
Personnel

'07: Child
Study Team
or Related
Services
Personnel
were
Unavailable

2 28

. 08. Wrong

| Code and No
| Reason

i {Blanks)

5

4

4

0 24

Total

24

2,

24

22

16

5( 123

indicator?
= State
monitoring

State database
that includes data
for the antire
reporting year

Describe the
method used to
collact these data,
and If data are
from the State's
monitoring,
daescribe the
procedures used
to collect these
data.

Statewide
census data for
this indicator for
the full
reporting period
are collected
through the
Special
Education
Collection
which is
reported to
NJDOE through
the New Jersey
Standards
Measurement
and Resource

for Teaching (NJSMART) student leve! database on October 15" of each year. LEAs report if the child was
receiving services through the early intervention system (EIS), the date of IEP implementation and the
reasons for any delays in implementing the IEP beyond the third birthday. Reasons for any delays in
meeting evaluation timelines are also reported by student. Data are aggregated to the district and state level

for reporting in Indicator 12 and for analysis to identify and correct noncompliance.

Actlons raquired in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table, not including correction of findings

Correction of Findings of Noncompliance ldentified in FFY 2012

Findings of Noncompilance [dentified

7612015

Findings of Noncompllance Vorified

Findings of Noncompliance

Findings Not Yet Verified as Corrected
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as Corracted Within One Year Subsequently Corectsd
2 | 2 I 0 0

FFY 2012 Findings of Noncompliance Verified as Corracted
Dascriba how the State verifiad that each LEA with noncompliance is comectly implementing the regulatory requiremsnts

As required by OSEP Memorandum 09-02, NJOSEP aggregates data for this indicator for the full reporting
period at the district level to determine which LEAs demonstrate noncompliance. individual instances of
noncompliance are grouped by finding to make findings at the district level. Districts with findings are
required to determine the root cause of the noncompliance, as appropriate, and to implement corrective

actions to address any root causes identified and to correct any noncompliance policies, procedures or
practices that may have contributed to the noncompliance.

To verify correction of noncompliance, the NJOSEP monitors determined, through desk audit and/or
interviews, that each LEA with a finding of noncompliance: (1) Was correctly implementing 34
CFR §300.124(b), (i.e., achieved 100% compliance based on a review of updated data such as data
subsequently collected through on-site monitoring or a State data system; and (2) had developed and
implemented the IEP, although [ate, for any child for whom implementation of the IEP was not timely, unless
the child is no longer within the jurisdication of the LEA, consistent with OSEP Memeo 09-02.

Dascriba how the Stale verified that sach LEA correctad each individual case of noncompliancs

The specific actions taken to verify correction included review of data submitted by the districts indicating the
dates of completion of IEP implementation, although tate, and the review of updated data submitted by the
districts regarding referrals conducted subsequent to FFY 2011. Interviews conducted with special
education directors indicated that root causes of delays continue to be vacancies and the unavailability of
child study team or related services personnel. Districts reported that, consistent with prior year findings,
delays were at times due to difficulty scheduling specialists for additional evaluations. NJOSEP has
provided technical assistance regarding communication with referring early intervention programs,

registration strategies, maintaining and using data for oversight and reallocation of staff to meet district
needs.

NJOSEP analyzes subsequent data submitted through NJSMART to determine whether each LEA with
identified noncompliance is correctly implementing the regulatory requirements. The data must

demonstrate 100% compliance. The amount of data reviewed varies based on the level of the
noncompliance and the size of the LEA.
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OSEP Response
The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Because the State reported fess than 100% compliance for FFY 2013, the State must report on the siatus of comeciion of noncomplianca identified in FFY 2013 for this indicaior,
When reporting on the comection of nancompliance, the State must report, in its FFY 2014 APR, that it has verified that each LEA with noncompliancs identified in FFY 2013 for
this indicator: (1) is coreclly frplementing the specific regulatory requirements (l.e., achieved 100% compliance) based on a review of updated data such as data subsequently
coflacted through on-sits monitoring or a State data system; and (2) has comected eachindividual case of noncompliance, unless the child is no longer within the jurisdiction of the
LEA, consistent with OSEP Mamo 09-02. In the FFY 2014 APR, the State must describe the specific actions that wera taken to verify the commaction.

Required Actions
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Indicator 13: Secondary Transition

Monitoring Prionty: Effective Ganeral Supervision Part B / Effective Transilion

Compliance indicator: Percent of youth with IEPs aged 16 and above with an |EP that includes appropriate measurzble postsecondary goals that are annually updated
and basoad upon an age appropriate fransition assessment, transition services, Including courses of study, that wili reasonably enable the studant to meet those
postsecondary goals, and annual |IEP goals related to tha student’s transition services needs. There alse must be evidence that the student was Invited to the IEP
Team meeting where transition services are to ba discussed and svidence that, I appropriate, a repressntative of any participating agency was Invited to the [EP Team
meeting with the prior consent of the parent or student who has reached the age of majority.

{20 U.8.C. 1416(a)(3}(B))

Historical Data

0% | 100% 100% 100% 100% 100%

99.90% ! 83.00% 90.00% 78.38% 82.00% 90.54%

Key. [_| Gray—Data PriortoBaseine [_| Yolow - Baseiie

EFY 2013 - FFY 2018 Targets
FFY 2013 2014 2015 2016 2017 2018
Target | 100% | 100% 100% | 100% | 100% 100%
FFY 2013 SPP/APR Data

Number of youth aged 16 and above with

IEPs that conta!n each of the required Number of youth with IEPs aged 16 and FFY2012 FFY 2013 = FFY 2013
components for secondary transition abova Data* Targat* Data

| 198 219 90.54% | 100% [ 0.41%

What is the source of the data provided for this indicator?
= State monitoring
e State database that includes data for the entire reporting year

Describe the method used to collect these data, and if data are from the State's monitoring, describe the procedures used
to collect these data.

Data for this indicator were obtained for FFY 2013 through a targeted review process. Districts and charter
schools that are selected for comprehensive on-site monitoring also participate in the transition targeted
review. A sample of student files was collected from each district/charter school representing a variety of
disability categories, racial/ethnic groups, grade levels and placements. The revised checklist, developed by
the National Secondary Transition Technical Assistance Center (NSTTAC), was used by state monitors to
review each student file. Files were determined noncompliant if one or more of the 8 questions on the
checklist received a response of “no.” Targeted technical assistance was offered to all districts/charter
schools in the cohort.
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Actions required in FFY 2012 response table
None

Responses to actions required in FFY 2012 response table, not including correction of findings

Correction of Findings of Noncompliance Identified in FFY 2012

Findings of Noncompliance Verified Findings of Nopcempliance

as Corrocted Within One Year Subsedquantly Comected Findings Not Yet Verified as Correctad

| Findings of Noncompliance Identifled

FFY 2012 Findings of Noncompliance Varified as Corrected
Dascribe how the State verified thal each LEA with noncompliance is comractly implementing the requlafory requiramenis

As required by OSEP Memorandum 09-02, NJOSEP aggregates all available data for this indicator for the full
reporting period at the district level to determine which districts/charter schools demonstrate noncompliance
and ensure that the all instances of noncompliance are addressed. Individual instances of noncompliance
are grouped by requirement to make findings at the district/charter school level. Districts/charter schools
with findings are required to determine the root cause of the noncompliance, as appropriate, and to
implement corrective actions to address any root causes identified and to correct any noncompliance
policies, procedures or practices that may have contributed to the noncompliance.

To verify correction of noncompliance, the NJOSEP monitors determined through desk audits and onsite
visits that each district/charter school with a finding of noncompliance: is correctly implementing the specific
relevant regulatory requirements by reviewing updated subsequent data for a period of time, based on the
level of noncompliance, that demonstrate compliance; and has corrected each individual case of
noncompliance, unless the child is no longer within the jurisdication, by reviewing a sample of the files
found to have noncompliance, consistent with OSEP memo 08-02.

Describa how the State venfied that each LEA comecled each individual casa of noncomplfance

Districts/charter schools where noncompliance was identified related to Indicator 13 were required to correct
the noncompliance as soon as possible, but in no case not later than one year from identification in
accordance with the USOSEP memo 09-02. Each district/charter school with a finding of noncompliance for
this indicator was required to either review and revise its procedures, including procedures for transition
assessment, review and revise its IEP form, conduct staff training regarding transition procedures, and
review and revise |EPs of students whose IEPs were determined to be noncompliant. NJOSEP reviewed
procedures, all or a sample of the revised files in each district/charter, and files of students whose |EPs were
developed subsequent to the monitoring, to verify the correction of each individual case of noncompliance.

Districts/charters were also required to submit updated subsequent data such as IEPs and/or other
documentation generated for students subsequent to the date of their targeted review report to demonstrate
current implementation of the requirements at 100% compliance. Districts/charters where oversight was a
root cause of noncompliance were also required to implement a system of oversight to ensure compliant
implementation of the specific regulatory requirements.

All findings of noncompliance with Indicator 13 identified in FFY 2012 were verified as corrected in
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accordance with OSEP memo 09-02 within one year of identification.

OSEP Response

The State providad targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targets.

Because the State reparted less than 100% compliance for FFY 2013, the State must report on the status of carrection of noncompliance identified in FFY 2013 for this indicator.
When reporting on the comection of noncompliance, the State must report, in its FFY 2014 APR, that it has verified that each LEA with nencompliance identified in FFY 2013 for
this indicator: (1) Is comactly implementing the specific regulatory requirements {l.e., achieved 100% compliance) based on a review of updated data such as data subsequently

callected through on-site monitoring or a State data system; and {2) has comected each individual case of noncompliancs, unlass the child is na longer within the jurisdiction of the
LEA, consistent with OSEP Memo 03-02. In the FFY 2014 APR, the State must describs the specific actions that were taken to verify the comection.

Required Actions
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Indicator 14: Post-School Outcomes

Monitoring Priority: Effective General Supervision Part B / Effective Transition

Results indicator: Percent of youth who are no longer in secondary school, had IEPs jn effact at the time they left school, and wars;
A. Enrolled in higher education within ene year of leaving high schoot.
B. Enrolled In highar aducation or compatitively amployed within one year of lsaving high school.

C. Enrolled In higher education or in some othar postsacondary education or training program; or compatitively empleyad or in somae other employmant within
ona year of leaving high school.

(20 U.8.C. 1418(a){3){B})

Historical Data

e | | |

Key. [} Gray- DetaProrioBaseline || Yetow—Bassiine

FFY 2013 - FFY 2018 Targets
FFY 2013 2014 2015 2018
Target A2 ; 46.00% 46.00% 46.50% 47.00% i 47.00% [ 47.50% |
Target 82 | 75.00% 75.00% 75.50% 7550% 76.00% | 76.00% |
Target G 2 B6.00% 86.00% 86.00% 86.50% B6.50% | 86.50% |

Targets: Description of Stakehoider Input

The New Jersey Qffice of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 18, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

FFY 2013 SPP/APR Data
Number of respondent youth who are no longer in secondary school and had IEPs In effect at the tima they left school r 1915
4. Number of respondent youth who enrofled in higher education within one year of leaving high school 943
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zNunMdmspoMaMyaummmpeﬁﬁvalymbyadMoneywdmngwghsdm 475

3. Number of raspondent youth enrclled in soms other pestsecondary education or training progtamwiﬂlinum year of leaving high school (but not enrolied In 110

higher educstion or competitively employed)

4, Number of respondent youth who are in some other employmeant within one year of leaving high school (but not enrolladln higher education, some other &
i postsscondary education or training program, or competiivaly employed).

Number of
respondent
youth who ara no

Number of langer.in FFY2012 FFY2013  FFY2013

Data* Target* Data

respondent secondary
youth school and had
IEPs In affect at
the time they left

schoo!
A. Enrolled in higher education (1) 543 1915 44.30% 46.00% 4924%
B. Enrofled in higher education or compelitively
employad within one year of leaving high schoo (1 +2) 1418 1815 73.10% 75.00% 74.05%

C. Enrolied in higher education, or in some other
e e 1610 1915 | sudo% | seoo | saoms
(1+2+3+4)

Was sampling used? Yes
Has your previously-approved sampling plan changed? No

Describe the sampling methodology outlining how the design will yleld valid and reliable estimates.

NJOSEP used the guidelines established by the National Post School Ouctcomes Center for the sampling
methodology, data collection procedures and data analysis for the purpose of developing and implementing
a study to yeild valid and reliable data.

Actlons required in FFY 2012 response table

None

Responses to actions required in FFY 2012 response table

OSEP Response

The Stale provided targets for FFYs 2013 through 2018 for thls indicator, and OSEP accepts those targels.

Required Actions
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Indicator 15: Resolution Sessions

Monitoring Priority: Effactive General Supervision Part B/ General Supervision
Results indicator: Percent of hearing requests that went to resolution sessions that were resolved through resolution sesslon settlement agresmants,

{20 U.S.C. 1418(a)(3(8))

Historlcal Data
Bassline Data: 2005

a1 [ o) £ L e A b oul

Target2 45.00% 45,00% 45.00% | 50.00% 50.00% 5§5.00% 55.00%

Data 77.00% 51.20% ! 50.00% 69.00% | 57.00% 61.00% ! 85.00% 86.00%

Key. [ | Gray—DataPriortoBaseine | | Yellow - Baseine

FFY 2013 - FFY 2018 Targets

Targetz 55.00% 58.00% 57.00% 58.00% §8.00% 60.00%

Targets: Description of Stakeholder input

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving results are also discussed throughout the year,

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve resuits. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data

EMAPS IDEA Part B Dispute |
Resolution Survay; Saction C: 11452014 | 3.1(a) Number resclution sassicns resolvad through settement agreemants 15 riutll
Due Procass Complaints i |

EMAPS IDEA Part B Dispute |
| Resolution Survay; Section C: 11752014 3.1 Number of resolution sessions 16 ' nult
! Cue Process Complaints !

FFY 2013 SPP/APR Data

3.1(a} Number resclution sessions FEY 2012 FFY 2013

Data

resolved through settlement 3.1 Number of resolution sessions FFY 2013 Target®

agreemants Dats
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I : -:-‘;-;1.(:;)."N|..:rr‘1-bar ;;oldion st.ualor'xs i o 7 . 7
resolved through settlemant 3.1 Number of resolution sessions LY, 2012 FFY 2013 Target® FF;:.:I:S

-
agreements et

16 1w 88.00% §5.00% 9.75%

Actions required In FFY 2012 response table

None

Responses to actions required in FFY 2012 response table

OSEP Response

The State provided targets for FFYs 2013 through 2018 for this indicator, and OSEP accepts those targels.

Required Actions
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Indicator 16: Mediation

Moniforing Priority: Effective General Supervision Part B / General Suparvision
Results indicator: Percent of mediations held that resulied in mediation agraements.

(20 L1.S.C. 1418(2){3({B))

Historlcal Data
Baseline Data: 2005

36.00% 34.00%

Data 38.30% 37.00% 32.00% 3.70% 30.04% 2947% 35.13%

Key: [_] Gray-DataPrior o Baselina | | Yellow —Baseline

FFY 2013 - FFY 2018 Targets

Targets: Description of Stakeholder Input

The New Jersey Office of Special Education Pregrams (NJOSEP) meets monthly with stakeholders who are
members of the State Special Education Advisory Council. The group discusses Department priorities and
initiatives and strategies and provides input regarding the initiatives and additional areas of concern. SPP
indicators and initiatives targeted to improving resuits are also discussed throughout the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members of
the SSEAC are invited as well as stakeholders from various other organizations and affiliations to review
indicator data and provide input on targets and efforts to improve results. For the FFY13 APR and SPP, the
OSEP conducted several targeted meetings over the last year. Meetings were held on October 17, 2013,
December 19, 2013, May 15, 2014, September 4, 2014 and January 26, 2015. Stakeholders worked with the
NJOSEP to review current data, discuss suggested improvement activities, identify meaningful and rigorous
targets, and engage in a collaborative dialogue about the SPP/APR indicators.

Prepopulated Data
Source Date Description Data Overwrite Data
EMAPS IDEA Part B Dispute

Rasolution Survey; Section B: 152014 2.1.a.i Mediations agreamants related lo due process complaints 105 nult
Mediation Raquests

EMAPS |IDEA Part 8 Dispute
Resolution Survey; Section 8: 11752014 2.1.b.| Madiations agreements not ralated to due process complalnts 124 null

Medialion Requests

EMAPS IDEA Part B Dispula
Resoluton Survey, Section B: 1152014 2.1 Mediations heid 599 il
Mediation Reguests

FFY 2013 SPP/APR Data

.4 fati .1.b,
2.1.a.i Mediations 2,1.b.| Mediations 2.1 Mediations held FFYZD.‘IZ FFY 2013 Target* FFY 2013
Data Data

agreements related to  agreements not related
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due process complaints o dus process

complalnts

Actions required In FFY 2012 responsa table
Nona

Responsas to actions required in FFY 2012 rasponse table

OSEP Response

Tha Stata provided targets for FFY's 2013 through 2018 for this indicator, and OSEP accepts those targats.

Requlred Actions

Ti6f2015
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Indicator 17: State Systemic Improvement Plan

Monitoring Priorly: Gensral Supervision
Results indicator; The Stats's SPP/APR includes a State Systernic Improvement Plan (SSIP) that meets the requirements sat forth for this indicator.

Baseline Data

FFY 2014 - FFY 2018 Targets

Description of Measure

The State will report using a five-year adjusted cohort graduation rate for students with disabilities. Student data are
collected annually on all students who exit high school through the New Jersey Standards Measurement Resource for
Teaching (NJSMART). The New Jersey Department of Education (NJDOE) will use an adjusted cohort formula for calculating
cohort graduation rate which is the number of 5-year graduates (I.e., those students receiving a diploma) by the number of
first-time ninth graders who entered the cohort five years earlier. The five year graduation raie for students with disabilities
submitted in the SSIP is calculated using the foliowing:

§-Year Graduates in Year X
[First Time gt graders in year X-5] + [Transfers in] - [Verifled Transfers out)-[Excluded from cohort}

Exclusions are aligned with federal requirements

Targets: Description of Stakeholder Input

The New lersey Department of Education (NJDOE) engages stakeholders for all major initiatives. The New
Jersey Office of Special Education Programs (NJOSEP) conducts meetings monthly with parents representing
parent organizations, educators, public and private agencies and individuals with disabilities who comprise
the State Special Education Advisory Council [SSEAC). The purpose of these meetings is to both share
infarmation and gather input regarding NJDOE initiatives, student, and school and district data and proposed
and enacted legislation pertinent to students with disabilities and their families. SPP/APR indicators and
initiatives to make progress toward targets are also discussed at monthly SSEAC meetings. SSEAC members
are the core of the larger SPP/APR stakeholder group convened annually to review SPP/APR data and set
targets. Both the SSEAC and the SPP/APR stakeholder group provided significant input in the development of
the SSIP and the SIMR. Additionally, the SSEAC has selected transition to adult life as one of its priorities for
the 2014-2015 school year. They are contributing to the improvement strategies by developing a toolkit on
transition to adult life for educators, families and students.

The SPP/APR stakeholder group includes additional district slaff, representatives fram a variety of public and educatianal
environments, parents and NJDOE staff. For the FFY '13 SPP/APR, which includes Indicator 17, the NJOSEP conducted a
series of slakeholder meetings beginning in October of 2013. Additional meetings were held on December 19, 2013, May 15,
2014, Seplember 4, 2014, January 26, 2015 and February 25, 2015. As detailed in the Data Analysis section below,
stakeholders worked with the NJOSEP to review current data, discuss suggested improvement activities, identify meaningful
and rigorous targets, and engage in a collaborative dialague about the SPP/APR indicators.
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Data Analysis

A description of how the Stata identified and analyzed key dats, including data from SPP/APR indicators, 618 data collections, and cther avallable data as appiicabla, to: (1) select the
State-identified Measurable Resuli(s} for Chidren with Disabilites, and (2) identify root causes contributing to low performance. The description must include information about how
the data were disaggregated by multiple variables (e.g., LEA, region, racefethnicity, gender, disabiity category, placement, etc.). As pert of its data analysis, the State shouk! also
consider compliance data ard whaether those data present potential barriers to improvement. In addition, if the State identifies any concems about the quality of the dala, the
dascription must Inchude how the State will addrass these concema, Finally, if additional data are needed, the description shouid Include the methods and timefines to collect and
analyza the addiional data.

The Stale began the process of reviewing and analyzing key data lo selec! the SIMR in October 2013 at & mesting of the SPP/APR stakehcider group. (A complets list of the
staksholder participants is provided in the stakeholder iInvelvernent section of this document). The purposa of the October meating was to begin the discussion of the focus of the
State Systemic Improvement Plan (SSIP). Stakeholders participated in an activity to identify priority areas and bagin to form consensus on some potential areas for a SIMR.

NJOSEP prasentad historical data from the SPP/APR, This data are culled from a variety of sources including 618 dala, CSPR data, and EDFACTS data. The discussicn at
this meeting included a review of all the SPP/APR Indicators. Stakeholders used the data to generate a list of possibla focus areas for the SSIP. Stakeholders also identified
additional dala disaggregated by various studant factors for review at the next stakeholder mesting. See the attached document for a summary of the aresas identified and discussed
at this meeting.

Throughaut this procass, an intemal NJOSEP working group met on a regular basts to debrisf and discuss the stakeholder input. Following sach stakeholder meeting, the
intemal working group would convene and determine what, if any, additional data was needed to continue the work towards identifying a focus area. Data were disaggregated by
disability category, race/ethnicity, socio-economic status, English Language Learners, county and placement {in-district as compared to out-of-district).

The SPP/APR group met again in Decembaer 2013. The abjective for this meeting wes to discuss the strengths and weaknesses of the possible focus areas. This meeting also
included a presentation from the Office of Student Support Services regarding the NJDOE's new dlimate and culture survey and plans for district support. Stakeholders identified
placamant in the laast restrictive anvironment aa a priority area and requested more information on the cimate and cultura work as a potential improvement strategy. Trend data
was also reviewed at the meeting. Where possible, the data were also disaggregated by disability category, race/ethnicity, socio-economic status, English Language Leamars,
county and placement (in-district as compared to out-of-district).

Following receipt of additional guidance from the USDE on the parameters for development of the SSIP and SIMR, the SPP/APR stakeholder group met again on May 15, 2014.
To faciitate the data review and discussion at this meeting, & represantative from the NERRC attended and prasented to the stakeholders, The prasentation focused on the nead
for a State ldentified Measurable Result {SIMR) which will have a student-fevel outcome. The stakehelders utiized an “SSIP Measurable Result Worksheet” to assist in
summarizing conclusions from the data to detemnine if an identified focus area will lead to @ meaningful student outcome. (see attached sampla worksheet) Stakeholders worked in
small groups on laptops with access to all available NJDOE dats.

Subsequent to the May stakehoider meeting, the NJOSEP intemal working group reviewed the stakeholder Input and available data and tentatively identified increasing the five-year
graduation rate of students with disabilites as the SIMR. This focus area was reviewed in-depth on September 3 and 4, 2014 with represantatives from the USDE and with the
stakeholders. As part of the two-day meeting, staff from the NJOSEP met with representatives from the USDE to review the State’s progress in identifying the SIMR. The agenda
for the meeting with the USDE included a review of proficiency rates and graduation rates for studants with disablfities disaggregated by disability category, race/etinicity, English
Languags Leamers, and socig-economic status. The foflowing day, the NJOSEP and the representatives from the USDE met with the stakeholders. Tha stakshoiders again
utiized an "SSP Measurable Result Worksheet” to guide the data analysis and discussion. The stakeholders were given access fo all avallable data via laptops.

The discussion at this meeting included a deeper analysis of the strengths/Aweaknesses of the four ideniified areas for focus (Post-school Outcomes, Assessment, Preschool
Quicomes and Graduation Rate) (see the altached PowerPoint). As a result of this discussion, increasing the graduation rate was identified as the most likely area of focus for the
SIMR. This was supporiad by feadback from the stakehokier group and by an analysis of the available data. Although stakeholders indicated a prefarence for focusing on
graduation rate, thers was concam that a SPP/APR and NCLB focus on the four-yaar graduation rate provided a disincentive for educating students with IEPs bayond four yaars of
high school. Stakeholders articulated that students with IEPs might not receive appropriate transition services and make the necessary connections to adult service agencies if the
four-year rate continued to be a benchmark of parformance for school districts. Although stakehelders prioritized academic achievement in addition graduation rate, the transition
to a new genaration of state assassmaents, the PARCC and the DLM, prasented a barier to establishing baseline and reasonable targets, Stakehoiders also prioritized
post-school outcomas; however, amployment and envaliment in postsacondary education ane factors that are dependent upon the job market and the abiity of families to provide
support for college or ather postsecondary education — factors that are bayond the control of schoals.

The final stakeholder meeling was held on February 25, 2015, The purpose dof this meeling was to review the most rscent SPP/APR submission, discuss the identified SIMR and
gather stakeholder input on improvement strategies. The stakeholders reviewed the most recent data submitied as part of the FFY '13 APR. The NJOSEP data manager provided
insight on the data sources used and the acfual calculations in the APR. The data manager reviewad the most recent graduation dala by race, disabikty category and age to
determine if the SIMR would focus on a subgroup would foeus on a subgroup or all graduates with IEPs. Potential improvement strategies were also identified by the group. (see
attached PawerPoinl)

Throughout this process, the intemal working group reviewed compliance data such as the data from largeled raviews, Annually, largeled reviews are conductad in a sample of
local education agencies (LEAs) lo review the transition process and collect data for SPP/APR Indicator 13. New Jersey regulations exceed federal transition requirements by
raquiring 1EP teams 1o begin transition planning wilh a siudant at age 14. Compliance with both federal and state raquiremants are reviewad as parl of the targeted raview.
Although the overall compliance rate for Indicator 13 has been conslstantly high, tha NSJOSEP has identified the following ereas as in need of improvemant: a} transition
assessment; and 2) inviting students to IEP meetings where transition will be discussed. District level technical assistance has been provided o districts reganding these other
araas related to ransition. NJOSEP provides technical assistance to districts that are determined noncompliant through the consolidated monltoring process. Tha NJOSEPR will
continue o review compliance data on an ongoing basis and use this information to support implementation of the SIMR.

To date, NJOSEP has not identified any concems regarding the quallty of its data. The Department’s NJ Standards Measurement and Resource for Teaching {NJ SMART}is a
comprehengive stalewide longitudinal data system solution that serves multiple purposes: stafifstudent identification, data warehousing, data reporting and anglytics. The
Department has been utilizing this system for several years and continues to make improvements and changes as necessary. At this phase in the SSIP, the NJOSEP has not
identified the need for additional dala. As we move forward with the comprehensive improvemeni strategies we will need mechanism {or coflecling and evaluating the eflecliveness
of those Iniliatives.

In summary, the State underwent a serfes of data reviews and analysis beginning with an analysls of four and five year graduation rates for students with disabilities and for all
students disaggregated by disability categary, racefethnicity, socio-economic status, English Language Learners, county and placerment (in-district as compared to out-of-
district). We began the review looking at five, six and seven year graduation rates in order to determine the data set that would represant the majority of students with disabiities
graduating beyond four years. The State reviewed performance data acruss the categories listed above as well as all of the Annual Performance Plan indicators to identify the
result that would accurately measure whether we achieved the Depariment goets for all students. Stakeholder inpul was sought on a variety of platforms including a review of
available data, We also met with other offices within the Department lo review and analyze available dala.
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Analysis of State Infrastructure to Support Improvement and Build Capacity

A description of how the State anslyzed the capacity of its cument infrastructure to support improvemaent and build capacity in LEAs to implemant, scale up, and sustain the use of
evidence-based practices to improve results for children with disabilities. State systerns that make up is infrastructure Include, at a minimum; govemance, fiscal, quality standards,
professional development, data, technical assistance, and accountabilityimonitoring. The dascription must inclute current strengths of the systems, the extant the systams ars
coondinated, and arsas for improvemant of funcioning within and across the systems. The State must also idanify curment Siats-lavel improvement plans and initiatives, inclisding
special and general education improvemsnt plans and initiatives, and describe the extent that these iniiatives are aligned, and how they are, or could be, integrated with, the SSIP.
Finally, the State should identify representativas {e.g., offices, agencies, positions, individuals, and other stakeholders) that ware involved in developing Phase | of the SSiP and that
will ba involved in developing and implamenting Phass Il of the SSIP.

See the attached Analysis of State Infrastructure to Support Improvement and Build Capacity document

State-identified Measurable Result(s) for Children with Disabilities

A statemant of the resuli{s) the Steta intends to achieve through the implementation of the SSIP. The State-identified result(s) must be aligned to an SPP/APR indicator or a
component of an SPP/APR indicator, The State-identified resuli{s) must ba clearly based on the Data and State Infrastructure Analyses and must be a child-leve! outcome in contrest
{o a procass outcome, The State may select a single result (e.g., increasing the graduation rate for children with disabifities) or a cluster of retated rasults {e.g., increasing the
graduation rate and decreasing the dropout rate for chitdren with disabilities).

Statorment

The five-year graduation rate for students with IEPs will increase to 85% for the 2018-2019 school year.

Description

The IDEA entitles students with IEPs to a free, appropriate public education until they graduate from high school ar turn age
21. Although most students with [EPs graduate from high school with a diploma in New Jersey after four years, trend data
demonstrate an average gap between the rates for students with and without IEPs of 13.8% {based on 2012-2013 data).
Typlcally, an additional 4% (based on 2012-2013 data) of students with [EPs earn their diploma after 5 years in high school;
however, the gap between students with and without IEPs remains. Although New Jersey stakeholders indicated a preference
for focusing on graduation rate for the state’s SIMR they expressed concern that transition services could be compromised if
districts continue to focus only on a four-year rate.

As a result of this analysis, the Department selected the five-year graduation rate for its SIMR. The expected rate for the final
year of the SPP was set keeping in mind that some students with IEPs will continue their high school education for a sixth or
seventh year to learn the academic, employment and Independent living skills necessary to achieve paositive post-school
outcomes. Selection of the flve-year rate highlights the need for implementation of additional strategies for improving
programs and services for students between the ages of 18 and 21 to provide authentic employment and learning
opportunities in the community and establish linkages with employers, postsecondary educational opportunities and with
agencies that provide services to adults with disabilities.

Salection of Coharent Improvement Strategies

An explanation of how the improvement strategles were selected, and why they ame sound, logical and aligned, and will lsad to a measurable improvement in the State-dentified
result{s). The improvement strategies should include the strategies, identified through the Data and Stats Infrastructure Analyses, thal are needed to Improva the State infrastructure
and to suppart LEA implementation of evidence-based practices to improve the State-identified Measurable Result(s) for Children with Disabilities. The State must describe how
implementation of the impravement strategies will address identified root causes for low performanca and ullimately buikd LEA capacity to achieve the State-identified Measurable
Resuit{s) for Chiidran with Disabilities.

See the altached Selection of Coherent Improvement Strategies document.

Thaory of Action
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A graphic tlustration that shows the rationale of how Implementing the coharent set of improvemant strategles selectad will Increase the State’s capacity to lsad meaningful change
in LEAs, and achleve improvement in the State-identified Measurable Resuti(s) for Children with Disabilities.

NJ Theory of ActionNJ Theory of Action

I— Provide a description of the providad graphic Ilustration (optional)

OSEP Response

Required Actions
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Certify and Submit your SPP/APR

| certify that 1 am the Chief State School Officer of the State, or his or her designee, and that the State’s submission of Its IDEA Part B State
Performance Plan/Annual Performance Report is accurate,
Selected: Dasignated by the Chief State School Officer to certify

Name and title of the Individual certifying the accuracy of the State's submission of its IDEA Part B State Performance Plan/Annual
Performance Report.

Name: Peggy McDonald

Title: Director, Office of Special Education Programs
Emall: psaggymedonald@@dos.state.njus

Phone:  609-292-0147
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The State analyzed its current infrastructure by undergoing a detailed review of the NJDOE’s current
initiatives, the work being done by the NJOSEP, the use of evidence-based practices already in place, and
the ability of LEAs to implement and sustain evidence-based practices at the local ievel. As part of this
analysis, the State identified the strengths of the current systems, the manner in which the systems are
coardinated, and the potential for the systems to facilitate achievement of the SIMR. The first area of
review included Governance.

Governance

The Commissioner of Education is the chief Executive school officer of New Jersey and supervises all
public schools. The current Commissioner, David C. Hespe, is also a member of the Governor's cabinet,
appointed by the Governor with all the advice and consent of the New Jersey Senate. As education
leader of the state, the Commissioner recommends legislative initiatives and changes, suggests rules and
regulations for state board consideration, produces educational research, conducts initiatives to meet
the state’s educational needs, and serves as liaison between the local school districts and the federal
government.

The goal of the NJDOE, as stated in the No Child Left Behind waiver application, is to ensure that all
children, regardless of life circumstances, graduate from high school ready for college and career.

The State of New Jersey has a comprehensive strategy for achieving this goal. It includes an unwavering
commitment to the highest expectations for all students. The NJDOE intends to close the achievement
gap so student performance is no longer a function of demographics while simultaneously pushing New
Jersey’s highest performing students to compete with and exceed the accomplishments of their .
excelling peers in other States and across the globe.

Under the direction of the Commissioner, the NJDOE is organized to increase its capacity to implement
its new vision for accountability and bring about fundamental change in the most troubled schools.
Organizationally, the NJDOE is structured around four building blocks of reform—levers that the
Department believes are key to substantial and lasting improvement. They include Academics
(standards, assessments, curriculum, and instruction), Talent (educator effectiveness), Performance
(targets, measurement, and accountability), and innovation (high-quality, nontraditional methods of
delivering K-12 schooling}. Each building block has its own division, and each division is led by an
experienced executive with expert staff.

Among other things, these divisions are leading critical statewide reform initiatives, such as
implementing the Common Core State Standards (CCSS) and Partnership for Assessment of Readiness
for College and Careers (PARCC) and Dynamic Learning Map (DLM) assessments to ensure successful
transitions to more rigorous standards and assessments and, installing a statewide framework for
teacher and principal evaluations that supports educators and improves policies related to recruitment,
training, development, tenure, and compensation.

The New Jersey Department of Educatian includes an additional 5 divisions to support the building
blocks. The NJDOE organizational chart is available at:

http://www state.nj.us/education/genfo/overview/OrganizationChant.pdf). The Office of Special
Education Programs is part of the Division of Student Services and Career Readiness along with the
Office of Student Support Services, the Office of Career and Technical Education and the Office of
Supplemental Education Programs (Title 1). These offices form a network that supports the inclusion of
struggling students in all Department initiatives. Additionally, the Division includes the Office of Career




and Technical Education which oversees career preparation programs and implements the career ready
practices which align with the CCSS. The NJOSEP collaborates with the Office of Career and Technical
Education collaborates with NJOSEP to facilitate implementation of transition services including
community-based work experiences.

Relationship to the SIMR: The NJOSEP SIMR aligns with the overall NJDOE goal of preparing all students
for college and career. The focus on the four building blocks of reform, along with the support structure
in place in other NJDOE divisions for students who need assistance provide added incentives and
support to districts to achieve the SIMR.

Fiscat

Within the Division of Field Services, the Office of School Facilities and Finance is responsible for the
development and administration of the school funding formula, and the state aid payment system for
schools in accordance with applicable statutes; the development and maintenance of fiscal policy for all
public schooi districts, charter schools, and private schools for the disabled; the development and
administration of fiscal standards and other initiatives to promate or achieve efficiency within schools;
and the development and maintenance of procedures for safe and efficient student transportation
services.

Federal entitlement funds {IDEA-Basic and Preschool, Perkins, Title 1 and Race to the Top grant funds)
are distributed to local education agencies through the Office of Project Grants Management in the
Division of Student Services and Career Readiness. Priorities are established by senior Department staff
in alignment with the Department’s goal of preparing students for college and career. Funded initiatives
are monitored through the consolidated monitoring process and through the electronic grant
application process, the System for Administering Grants Electronically (SAGE). Additionally, the NJOSEP
allocates state level IDEA funds for improvement activities based on student-level data related to the
State Performance Plan priority areas and indicators. Four of these indicators, graduation rate, dropout
rate, transition planning and postsecondary outcomes are directly refated to the identified SIMR.

Relationship to the SIMR: Coordination across the NJDOE regarding funding supports NJOSEP's
improvement strategy to create integrated frameworks in schools to improve achievement, growth and
ultimately, graduation rates. To improve coordination of funds at the local level, the Department will
further explore the use of federal funds across grant programs ta identify strategies for supporting an
integrated system of support in schools.

Quality Standards

School Standards: As detailed in the ESEA waiver, the State has identified Eight Turnaround Principles as
its framewaork for achieving the Department goal of preparing students for college and career. The Eight
Turnaround Principles include: 1) School Leadership, 2) School Climate and Culture, 3) Effective
Instruction, 4} Curriculum, Assessment and Intervention System, 5} Effective Staffing Practices, 6)
Enabling the Effective Use of Data, 7) Effective Use of Time, and 8) Effective Family and Community
Engagement. The NJOSEP coordinates with RAC efforts, facilitating implementation of the turnaround
principles with a goal of reducing the achievement gap between general and special education students.

Content Standards: The Department has adopted the Common Core State Standards in English
Language Arts/Literacy and Mathematics and utilizes the Core Curriculum Content Standards in other




content areas as the basis for the curriculum and instruction in all schools.

Professional Learning Standards: The Department also utilizes evidence-based professional learning
standards which incorporate current research on teaching practice and align to the 2011 Interstate
Teacher Assessment and Support Consortium (InTASC) Model Core Teaching Standards. The New Jersey
Standards for Professional Learning are described in detail below.

Professional Deveiopment

The NIDOE provides extensive professional development, technical assistance, resources, and
instructional materials to teachers, administrators, staff, and parents across the state to facilitate
achievement of the Department goal. Department staff members participate in professional
development to increase knowledge and skills in evidence-based practices through online research,
partnerships with technical assistance providers and agencies, participation in webinars, and attendance
at conferences and meetings. NIOSEP has also built internal capacity through assistance from the
National Center for Systemic Improvement (formerly the Northeast Regional Resource Center); the IDEA
Data Center; Rutgers University: Bloustein Center for Survey Research, Bloustein School of Public Palicy;
the Elizabeth M. Boggs Center, Rutgers University; and the SWIFT (Schoolwide Integrated Framework for
Transformation) Center at the University of Kansas.

Relationship to the SIMR: NJDOE standards support achievement of the SIMR. Designing instruction
aligned with grade level content standards that engage all students with disabilities has been a challenge
for many educators. NJOSEP will increase the scope and breadth of improvement initiatives to assist
educators in the implementation of Universal Design for Learning and an integrated, tiered system of
support to build capacity in this area.

An Integrated System of Support

NJOSEP professional development is designed to support the NIDOE focus on preparing all New lersey
students for college, career and life after high school. NJOSEP initiatives are aligned with State
Performance Plan/Annual Performance Report (SPP/APR) priority areas and indicators. Through the New
lersey ESEA waiver, seven Regional Achievement Centers (RACs) were established by the NIDOE to
provide professional development and support in priority and focus schools. The RACs are guided by
Eight Turnaround Principles; 1) School Leadership, 2} School Climate and Culture, 3} Effective
Instruction, 4) Curriculum, Assessment and Intervention System, S) Effective Staffing Practices, 6)
Enabling the Effective Use of Data, 7) Effective Use of Time, and 8) Effective Family and Community
Engagement. NJOSEP coordinates with RAC efforts, based on data from school performance reports and
walkthroughs, with a goal of reducing the achievement gap between general and special education
students. Specific NJOSEP initiatives such as Positive Behavioral Supports in Schools and coaching for
teachers in mathematics have been targeted to RAC schools.

The NJOSEP is within the NJDOE Division of Student Services and Career Readiness. Other offices in the
division coordinate implementation of: Health services; interventions for struggling learners; services
for English Language Learners, migrant and homeless students; career education; culture and climate;
and grants under Title 1 of the No Child Left Behind Act. The Division uses a ‘universal’ approach to
technical assistance by designing technical assistance and professional development initiatives that
address the needs of all student subgroups.




Standards Driven Professional Development

All professional development is based on the New lersey Department of Education’s Standards for
Professional Learning. Effective May 5, 2014, the New Jersey Professional Standards for Teachers were
updated to incorporate current research on teaching practice, new understandings of learners and the
learning process, and with align to the 2011 the Interstate Teacher Assessment and Support Consortium
(InTASC) Model Core Teaching Standards. The New Jersey Standards for Professional Learning include:

Standard One: Learner Development. The teacher understands how learners grow and develop,
recognizing that patterns of learning and development vary individually, within and across the cognitive,
linguistic, social, emotional, and physical areas, and designs and implements developmentally
appropriate and challenging fearning experiences.

Standard Twe: Learning Differences. The teacher uses understanding of individual differences and
diverse cultures and communities to ensure inclusive learning environments that enable each learner to
meet high standards.

Standard Three: Learning Environments. The teacher works with others to create environments that
support individual and collaborative learning, and that encourage positive social interaction, active
engagement in learning, and seif-motivation.

Standard Four: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and
structures of the discipline(s) he or she teaches, particularly as they relate to the Common Core
Standards and the New lersey Core Curriculum Content Standards and creates learning experiences that
make these aspects of the discipline accessible and meaningful for learners to assure mastery of the
content,

Standard Five: Application of Content. The teacher understands how to connect concepts and use
differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving
related to authentic local and global issues.

Standard Six: Assessment. The teacher understands and uses muitiple methods of assessment to
engage learners in examining their own growth, to monitor learner progress, and to guide the teacher’s
and learner’s decision-making.

Standard Seven: Planning for Instruction. The teacher plans instruction that supports every student in
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as weli as knowledge of learners and the community context.

Standard Eight: Instructional Strategies. The teacher understands and uses a variety of instructional
strategies to encourage learners to develop deep understanding of content areas and their connections,
and to build skills to appiy knowledge in meaningful way.

Standard Nine: Professional Learning. The teacher engages in ongoing individual and collaborative
professional learning designed to impact practice in ways that lead to improved learning for each
student, using evidence of student achievement, action research, and best practice to expand a
repertoire of skills, strategies, materials, assessments, and ideas to increase student learning.




Standard Ten: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families,
colleagues, other schoal professionals, and community members to ensure learner growth, and to
advance the profession.

Standard Eleven: Ethical Practice. The teachers acts in accordance with legal and ethical responsibilities
and uses integrity and fairness to promote the success of all students.

The NJOSEP is utilizing the principles of implementation science to ensure fidelity and successful delivery
of its professional development. The framework utilized by the NJOSEP includes the use of
implementation drivers (i.e. competency drivers, organization drivers, and leadership drivers) on an
ongoing basis to ensure fidelity across the system and the sustainability of the overall professional
development system.

Through the NJOSEP tiered system of assistance, NJOSEP staff conduct center-based and school based
professional development activities. Applying the standards of professional development, the NJOSEP,
in support of NJDOE initiatives and SPP/APR priority areas and indicators, is focusing professional
development on the following areas:

Impiementing the Common Core Standards through the Principles of Universal Design for Learning;
Enhancing Parent and Family Involvement;

Strategies for Differentiated Instruction in Mathematics and Language Arts Literacy;

Collaborative Teaching;

Positive Behavioral Supports in Schools;

Person-Centered Planning;

Community-Based Instruction;

Improving Achievement of the Early Learning Standards for Preschoolers;

Improving Instruction for Students with Autism Spectrum Disorder;

Improving Effective Transition Planning;

Implementing compliant pre-referral services, identification, evaluation and IEP development;
Reducing disproportionate identification of students in specific racial-ethnic groups for special
education; and

Facilitating the inclusion of students with disabilities in general education settings.

Data

The Department of Education’s NJ Standards Measurement and Resource for Teaching (NJ SMART) is a
comprehensive statewide longitudinal data solution that serves multiple purposes: staff/student
identification, data warehousing, data reporting, and analytics. NJ SMART was initiated several years
ago for three primary reasons: New Jersey’s public education system is actively invested in developing
evidence based practices and solutions that measure and monitor progress towards instructional goals;
major regulatory changes such as the federal No Child Left Behind Act (NCLB) and the IDEA have
increased the need for states and districts to collect larger quantifies and types of data to meet
increasingly intensive reporting requirements; the NJDOE is committed to using technology as a means
for: providing better information to LEAs and other stakeholders; for simplifying complicated data
reporting requirements; and for increasing administrative efficiency.

Data collected through NJISMART include demographic data, placement data, assessment data, exit data




and eligibility status. Data-rich school-level performance reports are issued annually. These reports
provide clear, meaningful information on student performance and college-and career-readiness. These
reports provide numerous measures, targets, attainment and growth r'netrics, composite rankings, and
peer-to-peer comparisons to assist schools and stakeholders to fully understand performance and
customize supports and interventions,

The School Performance Reports were developed with the input of stakeholders across the state and
provide a significant amount of new data to present a more complete picture of school performance,
with the ultimate aim to help schools and stakeholders engage in focal goal setting and improvement.

The Electronic Violence and Vandalism Reporting System (EVVRS) collects information on incidents of
violence; vandalism; substance and weapons offenses; and harassment, intimidation and bullying
(HIB). School districts are required to report incidents in EVVRS that occur on school grounds and meet
the criteria of the EVVRS incident definitions. In addition, school districts must report incidents of HIB
that occur off school grounds, including electronic communication. Details on the incidents, the
offender, the victim, including those related to HIB, are collected on the Violence, Vandalism and
Substance Abuse (VV-SA) Incident Report form and entered into the EVVRS system.

In accordance with section 616(b)(2){C)(ii)(1) of the IDEA, the N!OSEP reports annually to the public on
the performance of each local school district in relation to state targets reported in the SPP/APR. These
reports, or local district special education profiles, are provided to each district and are available here:
http://www.state.nj.us/education/specialed/info/spp/. Profile data are collected through NJSMART
EVVYRS and other NJOSEP data collection systems.

School performance reports and profiles are used by districts to analyze their progress toward annual
measurable objectives under NCLB and SPP targets established in IDEA, identify strengths and develop
plans to address areas of need and their root causes. The reports, in addition to other data reviews, are
the basis for targeting assistance to schools and districts by NJOSEP and other NJDOE interventions.

NJOSEP has begun working with the IDEA Data Center to identify data needs and will continue to
collaborate and build internal capacity with their support.

Relationship to SIMR: The Department’s data collection systems are comprehensive and coordinated to
provide data needed to analyze root causes contributing to performance on the SIMR and other
SPP/APR indicators.

Technical Assistance

As discussed above, the NIDOE provides extensive professional development, technical assistance,
resources, and instructional materials to teachers, administrators, staff, and parents across the state to
facilitate achievement of the Department goal.

The NJOSEP aiso provides professional development, technical assistance, resources, and instructional
materials to teachers, administrators, staff, and parents across the state. Central office staff and staff
based at four Learning Resource Centers, strategically located around the state, provide services to local
school districts, service providers and families through online resources, materials for loan, center-based
sessions and school-based coaching and training.




An Integrated System of Support

NJOSEP technical assistance is designed to support the NIDOE focus on preparing all New lersey
students for college, career and life after high school. Additionally, NJOSEP coordinates technical

assistance with SPP/APR priority areas and indicators.
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The diagram above represents the relationship between NJOSEP’s SPP/APR priority areas and indicators
and the NIDOE goal of college and career readiness for all students.

NJOSEP currently has partnerships with the EIRC; Rutgers University: Bloustein Center for Survey
Research, Bloustein School of Public Policy; the Elizabeth M. Boggs Center, Rutgers University; and the
Statewide Parent Advocacy Network (SPAN) to provide technical assistance and training to educators
and families and data support for menitoring DOE progress in achieving annual SPP/APR targets.

In order to gather input from stakeholders on technical assistance needs from educators and families,
the NJOSEP conducts monthly meetings with the State Special Education Advisory Council (SSEAC),
which represents families, school districts and other entities that serve or advocate on behalf of people
with disabilities. The SSEAC discusses data from the APR and other sources, and offers input regarding
technical assistance and professional development initiatives.

NJOSEP coordinates with RAC efforts, based on data from school performance reports and
walkthroughs, with a goal of reducing the achievement gap between general and special education
students. Specific NJOSEP initiatives such as, implementing the Common Core State Standards using
Universal Design for Learning, Positive Behavioral Supports in Schools and coaching for teachers in
mathematics, have been targeted to RAC schools.

The NJOSEP collaborated with NJAchieve, the teacher evaluation initiative, to develop guidance on
development of Student Growth Objectives (SGQOs) for teachers of students with IEPs. NJDOE staff met
with professional organizatians to gather sample SGOs for service providers. Samples are posted on the




NIDOE web site.

The NJOSEP collaborates with the Office of Assessment regarding the participation of students with
disabilities in state assessments. NJOSEP and staff from the Office of Assessment developed a webinar
on the Partnership for Achievement of Readiness for College and Career (PARCC) assessments and IEP
decisions. The NJOSEP conducted training in collaboration with the Office of Assessment on the
Dynamic Learning Maps (DLM) assessment and participates in the ongoing DLM development process.

The NJOSEP collaborated with the Division of Academic Achievement to assist teachers Kindergarten
through grade 3 with differentiating instruction during the English Language Arts block and improving
mathematics instruction in middle school.

A Tiered System of Support

When identifying technical assistance needs, data from the following sources are analyzed: the
NISMART system; the Electronic Violence and Vandalism Reporting System; the NJOSEP End-of-Year
Report; School Performance Reports, Annual Performance Report data; and monitoring data.

The NJOSEP has created a tiered technical assistance model designed to strategically provide assistance
to schools and districts according to their level of need. Data are analyzed with input from other offices
within the Department and the SSEAC to determine which districts and schools are targeted for
assistance and the intensity of services needed.

Level | - Topical Strategies, Resources, and Information - The NJOSEP makes available to educators and
families information on new policies, regulations (state and federal) and effective practices through the
NJDOE web site, documents disseminated through the weekly NJDOE broadcast and through one or two
day training sessions.

Level Il - Moderate Intensity Interventions — Districts or schools demonstrating a need for targeted
support are given opportunities to participate in multi-day professional development with onsite
coaching.

Level Il — High Intensity Interventions — Districts or schools with pervasive and persistent difficulties are
provided more long term and intensive support which includes training and onsite coaching.




in summary, NJOSEP technical assistance, through a system integrated with NIDOE initiatives, facilitates
implementation of the practices, strategies and interventions necessary for students with IEPs to
achieve the NJDOE goals established for ail students. NJOSEP collaborates and coordinates efforts with
other offices within the Division of Student Support Services and Career Education, other divisions
within the NJDOE and other agencies to facilitate positive post-school outcomes for all New Jersey
students.

Relationship to SIMR: The NJDOE has established a comprehensive and data-based system of technical
assistance that has a high level of success in building local capacity to achieve the SIMR and other
SPP/APR indicators. Increased partnerships with national technical assistance centers will enhance that
capacity.

Accountability/Monitoring

The Department currently operates under two distinct accountability systems: the ESEA, in the current
form of the NCLB focuses on schools and districts, as evaluated by absolute student performance on
State exams. At the state level, New Jersey’s Quality Single Accountability Continuum (QSAC) evaluates
districts in five areas, with student performance comprising only one of them. As discussed in the ESEA
waiver application, the Department does not believe that QSAC, in its current iteration, advances the
efforts to prepare students for college and career. QSAC forces a district to evaluate itself in isolation,
requiring separate reviews for personnel, finance, and governance. QSAC also generates limited and
often unreliable information. Additionally, NCLB fails to give schools credit for making progress with
students. It also over-identifies schools and districts as underperforming and has not led to meaningful
change.

As a result, the Department has now built a unified accountability system that will streamline QSAC and
modify NCLB. This new unified accountability system will enable the NJDOE to measure and report on
metrics that truly reflects schools’ and districts’ success in preparing students for college and career; it
will allow the Department to categorize more schools more fairly and develop supports and
interventions aligned with identified needs; and it will enable the State to focus its resources on those
schools in a persistent state of underperformance and those where at-risk sub-groups are lagging far
behind.




The State is developing new performance reports that will be the main tenet of the new accountability
system. As detailed in the ESEA waiver, the NJDOE is producing a thorough collection of data across a
wide range of areas of each district and each school. The metrics, such as early childhood literacy,
chronic absenteeism, 8" grade reading and math proficiency, growth scores on State Assessments, AP
passing rates, ACT and SAT scores, and high school graduation rates will paint a full and accurate picture
of school and district performance.

Relationship to SIMR: The accountability system measures academic achievement and growth, program
quality and graduation which increases focus on efforts that will facilitate achievement of the SIMR by
all high school districts

Monitoring

General Supervision

New Jersey’s general supervision system is designed to ensure that LEAs meet federal and state
requirements related to the SPP indicators, as well as facilitate positive outcomes for students. General
supervision includes monitoring, due process, complaint investigation, technical assistance, and training.
These mechanisms monitor compliance and assist districts in making progress toward SPP targets.

Components of the NIDOE General Supervision System

Monitoring

The framework for New Jersey’s monitoring system has become the SPP indicators and targets. The
monitoring system provides districts the opportunity to review their progress toward performance
indicators and review compliance with thase requirements of IDEA that are specifically related to the
SPP priority areas and indicators. Local education monitoring serves as one mechanism within the
NJDOE to identify noncompliance with the related requirements at the local level and provide assistance
for correction and progress toward targets. The special education monitoring system operates in
conjunction with the complaint and due process systems for identification and correction of
noncompliance and with program development initiatives to improve results for children.

New lersey’s monitoring system consists of two components: Comprehensive Monitoring and Targeted
Review,

Consolidated Monitoring:

Beginning with the 2011-2012 school year, special education monitoring is conducted in collaboration
with the Office of Fiscal Accountability and Compliance, as part of a comprehensive monitoring activity.
A team of monitors reviews federal programs simultaneously in order to facilitate efficient use of local
district staff time and reduce any negative impact on instruction. Monitors from the NJOSEP monitor
compliance with federal and state special education regulations and the use of IDEA-B funds. This
aliows special education monitors to review how LEAs use their IDEA funds to provide required specia
education programs and services. Fiscal IDEA B monitoring is also being conducted by fiscal staff as part
of this consolidated monitoring process. The requirements related to the SPP and other IDEA
compiiance indicators reviewed in prior years continue to be monitored through desk audit, onsite file




review, data review and interviews with staff and parents; however, districts no longer conduct a self-
assessment and develop an improvement plan prior to the onsite visit. Districts are required to create a
corrective action plan following receipt of a consolidated monitoring report of findings of
noncompliance. Verification of correction is conducted by the NJOSEP in accordance with the USOSEP
09-02 memo.

Findings of noncompliance are issued in writing by the NJOSEP following the completion of monitoring
activities. Monitors reviewed compliance with IDEA requirements, including those related to SPP
indicators. Districts were required to correct noncompliance identified during monitoring activities
within one year of identification. If noncompliance was not corrected, state-directed corrective action
plans were required that included specific activities, timelines and documentation required to
demonstrate correction. Corrective action activities included the development or revision of policies
and procedures, training, activities related to implementation of procedures and/or oversight of
implementation of procedures. In addition to requiring corrective actions that address any root causes
of noncompliance, the NJOSEP verifies correction consistent with USOSEP Memorandum 09-02 by
reviewing files with individual noncompliance that could be corrected and reviewing subsequent data
collected following the implementation of the corrective actions that demonstrate 100 percent
compliance with regulatory requirements. Technical assistance was provided as needed to assist
districts in timely correction, training of staff and/or development of oversight activities to ensure
implementation of IDEA. Technical assistance documents [e.g., state notice and [EP sample forms,
discipline requirements power point presentation) were disseminated to assist districts with establishing
or revising procedures that comply with federal and state special education requirements.

Targeted Reviews:

The NJOSEP maonitors all districts each year through NJSMART, New Jersey’s student level data system.
Findings of noncompliance with Indicators 4B, 11 and 12 and with requirements related to Indicators 4A
and 4B are identified through review of data from NJSMART and the Electronic Violence and Vandalism
Report. Once districts are identified as noncompliant with Indicators 11 and 12 through written
notification, a review of subsequent data or an onsite targeted review is conducted to ensure correction
of noncompliance. For Indicators 4A and 4B, a self-review is conducted in districts that demonstrate a
significant discrepancy in their rate of suspensions and expulsions over 10 days and/or a significant
discrepancy in suspension/expulsion rate by race and ethnicity. Compliance with IDEA requirements
related to discipline procedures, and positive behavioral supports, is reviewed.

For Indicators 4A and 4B, a self-assessment of discipline requirements, including policies, procedures
and practices regarding devefopment and implementation of |EPs, the use of positive behavioral
interventions and supports and procedural safeguards is conducted by the LEA. Following the self-
assessment, a written report of findings is generated. Corrective action activities are included in the
report if noncompliance is identified and are based an any identified roaot causes of the noncompliance.
Carrective action activities may include: the revision of procedures, staff training, and activities related
to implementation of procedures, and/or oversight of implementation of procedures.

Findings of noncompliance with Indicator 13 are identified through a targeted desk audit review.
Districts and charter schools are selected for the targeted review based on a schedule that ensures that
each district and charter school, with students ages 16 and above enrolled will participate once during
the SPP period. The selection of districts is aligned with the selection for Indicator 14, so that districts
participate in the Indicator 13 targeted review 2 years prior to their participation in the outcome study.




The intent is to ensure that appropriate transition planning will lead to better outcomes for the students
in each cohort.

IEPs and other documentation regarding individual students, ages 16 and above, are reviewed by the
NIOSEP maonitors using the revised questionnaire developed by the National Secondary Transition
Technical Assistance Center. Directors of special education are interviewed, if necessary. Following the
targeted review, a written report of findings is generated for each participating district and charter
school. Corrective action activities to address any root causes of the noncompliance are included in the
report if noncompliance is identified. Corrective action activities include the revision of procedures,
staff training, activities related to implementation of procedures and/or oversight of implementation of
procedures. In addition to requiring corrective actions that address any root causes of noncompliance,
the NJOSEP verifies correction consistent with the OSEP Memorandum 09-02, by reviewing files with
individual noncompliance that could be corrected and reviewing subsequent data collected following
the implementation of the corrective actions that demonstrate 100 percent compliance with regulatory
requirements.

Relationship to SIMR: Targeted and consolidated monitoring ensures the implementation of the
frameworks, policies and procedures that |DEA and state regulations require to achieve positive
postschool outcomes and the SIMR. The NJOSEP is organized to both continue to ensure compliance
while focusing on student outcomes — an approach that is designed to achieve the SIMR.

Alignment with Current Department Initiatives

The NJDOE structure facilitates communication across divisions and offices to ensure the students with
disabilities are included within major Department initiatives and that consideration is given to how
these initiatives are, or could be, aligned with the SIMR. Detailed below are initiatives within the Office
of Student Support Services, Career and Technical Education, and the Division of Data, Research,
Evaluation and Reporting which will support the successful implementation of the SIMR.

New Jersey School Climate Survey

The Office of Student Support Services developed the New lersey School Climate Survey (NJSCS), in
collaboration with the Bloustein Center for Survey Research (Bloustein) at Rutgers, The State University
of New Jersey in 2012. The NISCS collects and analyzes responses from students, staff, and parents,
measuring conditions for learning in areas, such as emotional environment, relationships, morale in the
school community; to reinforce positive conditions and address vulnerabilities in local learning
conditions. Materials include an administrative guide, student, staff and parent surveys, and data
display tools. The NJSCS is posted on the NIDOE website and available for use by all schools free of
charge. In December 2014, the NJDOE revised the NJ5CS as a result of a validity/reliability study
conducted by Bloustein. While the NJDOE encourages schools to conduct a school climate survey as one
tool to assess school climate, the state does not require schools to use the survey, and it does not
monitor which districts decide to use it.

Electronic Vielence and Vandalism Reporting System {EVVRS)

The EVVRS is being redesigned for the 2016-17 school year and will potentially collect incident data on
suspensions for all students, rather than data on only incidents that meet specific requirements,
allowing a more comprehensive review of violations of school codes of conduct and discipline policies in
New Jersey schools. The NIDOE plans to focus on alternatives to suspension and expulsion and reduce
the school-to-prison pipeline. The system currently collects data on all suspensions and expulsions for




students with disabilities and allows student-level and school-level analysis of suspension trends.

Education Subcommittee

The New Jersey Department of Education is serving on the newly created Education Subcommittee, a
subcommittee of the New Jersey Council on Juvenile Justice System improvement (NJ ClJSt). The NI
Clis|, jointly appointed by the Administrative Director of the New Jersey Courts, the Honorable Glen A.
Grant, and the Executive Director of the Juvenile Justice Commission, Kevin M. Brown, represents a
formalized partnership between the Judiciary and the JJC. The N} CJJSI oversees the statewide
implementation of the Juvenile Detention Alternatives Initiative (JDAI), and uses the core strategies of
JDAI to examine juvenile justice in New Jersey systemically, and to promote strategies that improve
outcomes from arrest through adjudication and disposition. This broad scope provides the state the
ability to cultivate a comprehensive juvenile justice system that protects public safety while ensuring
that youth charged with offenses have their cases resolved expeditiously and in a manner that provides
the greatest promise for each youth’s rehabilitation. In so doing, it reflects New Jersey’s ongoing
commitment to a separate system of justice for children in this state.

One aspect of the NJ ClSI's work is taking up "cross-cutting” issues that may be affecting multiple, local
JDAI jurisdictions through the formation of subcommittees. Several local JDAI sites have been working to
strengthen partnerships between the juvenile justice and education systems, and to collaborate and
creatively problem-solve issues related to where these two systems meet. Given the multi-site interest
in this particular area, the NJ ClISt has formally established an Education Subcommittee to support
localities in their efforts and to consider statewide implications. The Education Subcommittee will use
data to identify the nature and scope of issues affecting the intersection of the juvenile justice and
education systems, and will then think creatively about solutions to any identified challenges with the
ultimate goal of keeping children and youth in school and out of the school-to-prison pipeline.

The New Jersey Department of Education (NIDOE), Office of Career and Technical Education, offers
multiple work-based learning opportunities to students attending high schools, county vocational school
districts, charter schools, and approved private schools for students with disabilities through its
Structured Learning Experience (SLE) Program. Opportunities include job shadowing, paid and unpaid
internships, community service, volunteering, service learning, school-based enterprises, cooperative
education experiences, apprenticeships, and the federal WECEP program. Local SLE programs may be
designed to promote career readiness skills, career and technical skills, and/or personal/social
development. All structured learning experiences must be co-curricular, aligned to the NJ Core
Curriculum Content Standards, include formative and summative assessments, and may be offered for
credit. Supervising teachers must complete classes on: Federal and State Wage and Hour and Child
Labor laws, regulations and hazardous orders; designing and implementing student training plans; and,
the federal OSHA 10 General Industry certificate training (workplace safety and health). The classes are
offered through the NJ Safe Schools program housed at The School of Public Health, Rutgers University.
Over 2,000 teachers have completed the required training during the past 10 years. The NJDOE
collaborates with the US Department of Labor-Division of Wage and Hour, federal OSHA, the NJ
Department of Labor and Workforce Development-Division of Wage and Hour Compliance, PEQSH, and
the NJ Safe Schools program, in the development and operation of the Structured Learning Experience
Program through an OSHA Alliance agreement. In support of the SLE Program, the NJDOE is currently:

» Expanding its SLE webpage to include a comprehensive SLE manual for school districts

e Dffering a refresher course for SLE trained teachers




* Offering special safety and health training for SLE teachers supervising students with special
needs

* Offering special safety and health training for cosmetology teachers whose students are
participating in internships

* Piloting an online OSHA 10 course for students to prepare them for SLEs in hazardous
occupations, e.g. construction trades

* Planning personal protection devise training for teachers in hazardous occupations to ensure
students are properly protected, e.g. dust masks, safety glasses, gloves

In collaboration with the NJ Department of Labor and Workforce Development, developing on online
employment certificate system (working papers) to increase oversight of student placements and minor
general employment.

The Department of Education’s NJ Standards Measurement and Resource for Teaching {NJ SMART} is a
comprehensive statewide longitudinal data solution that serves multiple purposes: staff/student
identification, data warehousing, data reporting, and analytics. N SMART was initiated several years
ago for three primary reasons: New Jersey’s public education system is actively invested in developing
evidence based practices and solutions that measure and monitor progress towards instructional goals;
major regulatory changes such as the federal No Child Left Behind Act (NCLB) have increased the need
for states and districts to collect larger quantifies and types of data to meet increasingly intensive
reporting requirements; the NJDOE is committed to using technology as a means for: providing better
information to LEAs and other stakeholders; for simplifying complicated data reporting requirements;
and for increasing administrative efficiency.

Major initiatives have been completed within NJ SMART to meet ever expanding demands and
expectations within the education landscape:

1. NJSMART's state assessment data warehouse has been populated with statewide test results
that date back to 1999,

2. In December 2006, NJ SMART initiated its first statewide data submission. Data provided by
districts through this data submission was used to create unique student identification (SID)
numbers. These SID numbers were issued to districts on March 21, 2007 and continue to be
issued for students who enter the NJ public school system today.

3. All districts have been offered training on EDanalyzer (a Web-based tool that allows districts to
view and analyze state assessment data) as well as assessment-related student demographic
information currently in the N] SMART data warehouse,

4. Asof 2009-2010, districts have the ability to create local data marts and access district-level
reports during their current school year to view the amalgamated results of their submitted data
in real time.

5. Beginning 2011-2012, NJ SMART began the collection of Staff level data. Since this collection,
over 260,000 unique staff member identifiers (SMID) have been assigned to staff.

6. The implementation of the Course Roster Submission enhanced New Jersey's statewide data
system so that it could provide electronic transcripts for each student: one of the required "data
assurances” under the State Fiscal Stabilization Fund agreement with the NIDOE. New Jersey's




Course Roster Submission links teachers and students together through a unique course
identifier.

Anticipated outcomes from the initiatives:

1. Integrated state assessment data means that districts have regular access to assessment reports
that allow easy monitoring and comparison of critical performance measures

2. With the implementation of SIDs, districts are able to track students and their performance
more effectively over time, even if they transfer in and out of districts.

3. EDanalyzer allows districts to access assessment data that is as current as the most recent data
loaded into the NJ SMART data warehouse.

4. District Reports is a robust tool that works with the local Data Mart and Official Snapshots. The
District Reports tool offers the opportunity for districts to bring together data currently stored in
a variety of locations into one integrated data warehouse at their discretion. This allows staff
access to linked student data, generate user-friendly reports to analyze student data outside of
Official reporting period timeframes, and make data informed decisions within their respective
LEA,

These activities combine to provide the foundation for a more comprehensive system of data reporting
and student performance management for New lersey public schools.

An integral part of New Jersey’s accountability system is the data-rich school and district-level
performance report that provides clear, meaningful information on student performance and college-
and career-readiness It will provide numerous measures, targets, attainment and growth metrics,
compaosite rankings, and peer-to-peer comparisons to assist schools and stakeholders to fully
understand performance and customize supports and interventions.

The School Performance Reports were developed with the input of stakeholders across the state and
provide a significant amount of new data to present a more complete picture of school performance,
with the ultimate aim to help schools and stakeholders engage in local goal setting and improvement.

edConnectNJ

The NIDOE has developed an online platform in partnership with Pearson Schoolnet called
edConnectNJ. edConnectN) is New Jersey’s Instructional Improvement System (lIS) that provides
educators with a suite of tools designed to improve their practice and their student’s achievement
through organization and efficiencies. The three main components that make up edConnectNJ are: 1)
Curriculum Management; 2) Assessment and 3) Reporting. edConnectN] provides tools to organize
curriculum and resources together, align standards, and deploy a rigarous and consistent

educational program. Lesson plans can be uploaded or created and scheduled using a data-rich, daily
instructional planning tool. Educators can browse for instructional, assessment, and professional
development resources, as well as search curriculum (state and local) and instructional materials in a
resource exchange linked to the New lersey Educator Resource Exchange (NJCore.org).

edConnectN] includes benchmark and formative assessment tools that let districts implement a
consolidated assessment program and prepare for the new assessment options aligned to the Common
Core State Standards. In edConnectNJ, educators can create, administer, and manage a variety of
classroom, school, and district-wide assessment initiatives and have immediate access to actionable
data to make real-time adjustments in instruction where needed. There are content management tools




that let educators upload existing assessment content, create new items and tests, align the
assessments to standards, and manage the assessments over time to continually grow and refine
content.

edConnectNJ provides extensive reparting and analysis tools. Key Performance Indicators give an at-a-
glance, color-coded view of critical district, school and classreom data. Customizable reports aliow
educators to triangulate standardized and formative data (by standard, item, skill) with demographic
and program data (attendance, discipline, etc.). By leveraging these powerful reporting and analysis
features, educators have the data, tools, and intelligence they need to identify trends, pinpoint
strengths and weaknesses, monitor at-risk students, and make instructional decisions.

Additional information is available at: hiip://www.state.nj.us/education/technofiis/
Stakeholder Involvement

The New Jersey Office of Special Education Programs (NJOSEP) meets monthly with stakeholders who
are members of the State Special Education Advisory Council. The group discusses Department
priorities and initiatives and strategies and provides input regarding the initiatives and additional areas
of concern. SPP indicators and initiatives targeted to improving results are also discussed throughout
the year.

Additional meetings are conducted annually to gather input specifically for the SPP and APR. Members
of the SSEAC are invited as well as stakeholders from various other organizations and affiliations to
review indicator data and provide input on targets and efforts to improve results. For the FFY13 APR
and SPP, the OSEP conducted several targeted meetings over the last year. Meetings were held on
October 17, 2013, December 19, 2013, May 15, 2014, September 4, 2014, January 26, 2015 and
February 25, 2015. Stakeholders worked with the NJOSEP to review current data, discuss suggested
improvement activities, identify meaningful and rigorous targets, and engage in a collaborative dialogue
about the SPP/APR indicators. The following organizations were represented at the stakeholder
meetings:

The State Special Education Advisory Council {SSEAC)
Disability Rights New lersey

The Search Day Program

New lersey Council on Developmental Disabilities
New Jersey Coalition for Inclusive Education

New Jersey Principals and Supervisors Association
Irvington Pubilic Schools

ASAH

The Statewide Parents Advocacy Network

New lersey City University

o New Jersey luvenile Justice Commission
Riverbank Charter School of Excellence

First Cerebral Palsy of New lersey

Haddonfield Public Schools

East Windsor Public Schools

Ramapo College




New Jersey Council for Exceptional Children

New Jersey Association of School Psychologists
Piscataway Board of Education

New Jersey Council of Administrators of Special Education
West Milford Public Schools

The College of New Jersey

The Boggs Center

Hamilton Township Public Schools

Family Support Center of New Jersey

Family Voices

Atlantic City Special Services School District

Positive Behavior Supports in Schools/Rutgers University
Camden City School District

Township of Ocean School District

SEARCH Day Program

New Jersey Department of Children and Families
Learning Disabilities Association of New Jersey

Eden Services

Alliance for Betterment of Citizens with Disabilities
Brookfield Schools

New Jersey Department of Health & Senior Services
New lersey Department of Labor and Workforce Development
Albert Elias Residential Community Home

As discussed throughout this document, stakeholders were engaged in numerous ways over the last
year and a half as the SSIP was developed. External stakeholders participated in activities at several
stakeholder meetings whereby they were asked to comment on the available infrastructure and provide
insight into areas where the infrastructure was strong and weak. A sample worksheet that was utilized
by the external stakeholders is attached.

As detailed in the discussion above regarding state level initiatives, internal stakeholders were
represented throughout the development of the SSIP. The Assistant Commissioner of the Division of
Student and Field Services was integral to the process and served as a liaison to other Divisions and
offices within the Department. Additionally, the OSEP has a seat on the NCLB Advisory Committee
which aiso gathers input from stakeholders on Department initiatives. The ESEA Advisory Council acts as
the New fersey State Committee of Practitioners required in ESEA §1903. It provides for a broad-based
representation of federal education programs and allows the NIDOE to obtain a field perspective
regarding programs authorized under the legislation by identifying local implementation opportunities,
discussing challenges and key policy issues, and identifying possible strategies for solutions.
Additionally, the SSIP has been established as a priority among the senior staff at the Department and
we anticipate continued input from both internal and external stakeholders as we move into Phase I




SSIP Measureable Result Worksheet
New Jersey Stakeholder Meeting
May 15, 2014

Purpose: This worksheet can be used to assist states in summarizing conclusions from the
data and stakeholder input to determine if a primary concern/potential measureable result
leads to meaningful outcomes for students. The worksheet is designed to prompt groups with
questions to enable a thoughtful analysis of potential topics for a measurable student result.

Potential Measureable
Student Result:

What from your broad data
analysis supports the
identification of this area as a
primary concern/potential
measureable result? (e.g.
What's working? What’s not
working?)

Are there currently initiatives
in your state that are related
to this primary
concern/potential
measureable result? Are you
connected to them?

Are there resources (e.g.
funding, expertise) in your
state that can be leveraged to
address this primary
concern/potential
measureable result? Are they
equitably distributed?

Is this a priority in your state?
Is there leadership
commitment to making the
change?

Is there stakeholder support
or buy in on the part of
partner agencies,
practitioners, families,
legislature, advocacy groups,
and administrators?

ECTACenter ooy o®




Are there regions, districts,
and/or programs in the state
that have effectively
addressed this issue where
you could scale-up success or
learn more about what
works?

What strategies might be used
to build LEA capacity to
improve results in this area?

i

Do the strategies address the
magnitude of the problem?

Refining the Measureable
Student Result: What is the

measurable student result
that you expect to achieve?

Is the focus on this result
feasible? Can it be addressed
in 2-4 years?

Conclusion: Do the answers
you provided to the questions
above substantiate the
rationale for selecting this
measureable student result?

ECTACenter

RRCP.*
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Selection of Coherent Improvement Strategies

The goal of the NJDOE, as stated in the No Child Left Behind waiver application, is to ensure that all
children, regardless of life circumstances, graduate from high school ready for college and career. New
Jersey has a high level of commitment to improving the achievement gap in students with disabilities. in
order to achieve this goal and achieve the SIMR, the NJDOE and the NJOSEP have identified several key
areas of focus which align with current Department and NJOSEP initiatives. The focus areas include
developing and implementing a schoolwide tiered system of supports though the NJTSS initiative,
providing technical assistance in the area of co-teaching, Universal Design for Learning (UDL), placement
of students in the least restrictive environment, the use of positive behavior supports in schools,
facilitating parent and family involvement, decreasing disproportionality through technical assistance
and training based on the Success Gaps Rubric developed by the Disproportionality Priority Team,
providing quality preschool programs, improving transition programs including the use of person-
centered planning and community based instruction (CBI), and developing inclusive schoolwide
frameworks for instruction (SWIFT). A summary of the major focus areas is included below. A complete
listing of the identified improvement strategies is available in the attached theory of action document.

Schoolwide Integrated Framework for Transformation (SWIFT) — The NJDOE plans to pilot and scale up
implementation of the SWIFT model for an integrated continuum of research-based, system- wide
practices based on data to meet the identified academic and behavioral instructional needs of students
by using data. The project is projected to begin with two districts that have students with disabilities,
students eligible for Title 1 services and students who are English language learners. (SWIFT, 2015)

Muiti-Tiered System of Supports — The NJDOE is developing guidelines for the implementation of the
New Jersey Tiered System of Supports (NJTSS) for districts to create a seamless continuum of
interventions for struggling students, including students with disabilities. The NJDOE will build on
models from other states and national technical assistance centers to ensure the use of evidence-based
interventions, screening, progress monitoring and data analysis. The NJDOE intends to pilot the
guidelines and provide technical assistance and training to scale up across the state. Stakeholders have
indicated support for the implementation of an RTI/MTSS system in the state, The NJDOE will engage
educators, parents and administrators from districts that have implemented a tiered system in the
development process. The system will emphasize the use of UDL principles to increase engagement and
provide a disincentive for students who are considering dropping out.

Transition technical assistance and training — The will continue and expand schoal or district-based
technical assistance regarding transition planning in compliance with IDEA and state regulations and
utilizing best practices. Technical assistance will be targeted (Tier 2) and provided based on results of
transition monitoring and review of graduation and dropout rates. Training will be open to district staff
and families in all districts (Tier 1).

Person-Centered Planning (PCP) — Through a contract with the Boggs Center at Rutgers, the NJDOE
intends to expand the provision of PCP coaching in districts to engage students with significant
disabilities and their families in meaningful, student-driven transition planning.




Community-Based Instruction — the NJDOE is planning to expand support to districts to initiate and
expand opportunities for students with IEPs to have work-based learning experiences prior to
graduation. The NJDOE is working to provide more guidance to districts regarding services to students
between the ages 18 and 21 to focus on preparation for employment and independent living in addition
to academics. Districts with CBI programs are demonstrating creativity in developing partnerships in the
community with employers and service providers that will be utilized as models through training, videos
and a community of practice. The intent is to: a) expand the incentive for students to stay in school; 2)
assist students in identifying a career path prior to graduation; and 3) providing students with work-
based experiences that they can add to a resume for use after graduation.

LRE — New Jersey’s dedication to providing the least restrictive environment as an educational
placement for students with disabilities is evidenced through initiatives which support inclusive
practices for ALL students. Professional development and technical assistance is being offered to
districts encompassing an array of topics supporting the planning and implementation of programs and
practices to support students with disabilities in inclusive settings. The NJOSEP will continue to focus on
increasing exposure to the general education curricula and higher standards for ALL student which will
result in districts graduating more students who are prepared for college and career.

Universal Design for Learning — As well as addressing various topics to support instructional practice and
strategies for the classroom, the NJDOE has placed particular emphasis in designing professional
development opportunities around Universal Design for Learning (UDL) with a special emphasis in
student engagement to support teachers in the planning and implementation of the CCSS. The
Department has convened a professional learning community on UDL including staff from the RACS, the
Office of Student Support Services and the NJOSEP along with the New Jersey Principals and Supervisors
Association (NJPSA) and the New Jersey Council of Exceptional Children (NJCEC) to collaboratively
develop a module for coaching teachers on UDL.

Co-Teaching — The NJOSEP will continue to provide professional development and technical assistance
to LEAs to support the successful use of co-teaching teams in general education settings. Technical
assistance will include in-person workshops as well as LEA specific training to address identified deficit
areas.

PBSIS — The NJDOE will continue to support the Positive Behavior Supports in Schools {PBSIS) initiative.
PBSIS utilize a multi-tiered, proactive, educational approach to behavior. Through collaboration with the
Boggs Center at Rutgers Robert Wood Johnson Medical School, the PBSIS State team will provide
training and technical assistance in universal {schoolwide) interventions, secondary interventions for
students with repeated challenging behaviors and tertiary interventions with more intense behavioral
needs. The training and technical assistance is provided to cohort schools over a multi-year period.

Parent and Family Engagement — The NIDOE will continue to support and expand its work with the
Statewide Parent Advocacy Network (SPAN) to facilitate parent involvement in special education
advisory councils and to provide strategies for supparting literacy skills in the home.



Disproportionality — The NJOSEP will continue to provide technical assistance through the use of the
Success Gaps Rubric developed by the Disproportionality Priority Team to LEAs identified with significant
disproportionality.

The NJOSEP's improvement strategies are designed to address the root causes of low performance on
an array of SPP/APR indicators that may ultimately impact graduation rate. To achieve the SIMR, the
NJOSEP is focused on improving instruction and academic achievement and growth, increasing
opportunities for students with IEPs to be educated with their typical peers, expanding opportunities for
work based learning, improving parent and family involvement and other transition activities. Universal
Design for Learning and positive behavioral supports initiatives are priorities for all students to address
the main reasons for referral to special education and removal from general education environments,
lack of adequate academic progress and disruptive behavior. These initiatives are part of a tiered
framework implemented based on data, focusing more attention on those districts with the highest
need. They are also part of the larger framework, the NJTSS which will facilitate implementation of a
seamless system of intervention to address the learning needs of all students.

The Department has called upon stakeholders throughout the State to collaborate and design common
trainings and resources to support the realization of ALL students attaining higher standards through
application of the principles of UDL. The development of the New Jersey Collaborative Education Team
(NJCET} include but is not limited to participation from the New Jersey Principals and Supervisors
Association {NJPSA), the New Jersey Council of Exceptional Children (NJCEC), the Educational
Information Resource Center (EIRC), and various office of the NJDOE.

With a goal of gathering stakeholder input, the OSEP conducts monthly meetings with the State Special
Education Advisory Council {SSEAC) which represents families, school districts and other entities that
serve or advacate on behalf of people with disabilities. The SSEAC discusses data from the APR and
other sources, and offers input regarding technical assistance and professional development initiatives.

The method of implementation for the chosen improvement strategies is based on available data.
When identifying technical assistance needs, data from a variety of sources are analyzed including:
NJSMART, the Electronic Violence and Vandalism Reporting System; the OSEP End-of-Year Report;
School Performance Reports, Annual Performance Report data; and monitoring data.

The OSEP has created a tiered technical assistance model designed to strategically provide assistance to
schools and districts according to their level of need. Data are analyzed with input from other offices
within the Department and the SSEAC to determine which districts and schools are targeted for
assistance and the intensity of services needed.

Level | - Topical Strategies, Resources, and Information - The OSEP makes available to educators and
families information on new policies, reguiations (state and federal) and effective practices through the
NJDOE web site, documents disseminated through the weekly NJDOE broadcast and through one or two
day training sessions.

Level Il — Moderate Intensity Interventians — Districts or schools demonstrating a need for targeted
support are given opportunities to participate in multi-day professional development with onsite
coaching.




Level il — High Intensity Interventions — Districts or schools with pervasive and persistent difficulties are
provided more long term and intensive support which includes training and onsite coaching.

By addressing the root causes of low performance, aligning the improvement strategies with
Department-wide initiatives and providing technical assistance in a tiered approach supported by
available data, the result will lead to increased achievement, decreased dropout rates, an increased

graduation rate and improved outcomes for students.
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4 and 5 Years of Graduation Rates — District wide

Difference in 4 and 5 Years of Graduation Rate
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October 17, 2013 Stakeholder Meeting
Summary of Stakeholder Input

Improved pre-referral {I&RS) services will lead to a reduction of classification rates and
disproportionality.

Inclusive early childhood education will lead to an increase in early childhood outcomes,
increased placements in the LRE and a decrease in disproportionality

Creating connections between general education and special education will lead to
higher achievement.

Utilizing a multi-tiered system of support will lead to a reduction in classification rates,
an increase in test scores and an increase in placement in the LRE.

Implementing appropriate timely interventions will lead to closing the achievement
gap.

Expanding health and community services in schools will increase parent involvement
and child find will improve.

Increase access to preschool services will lead to a reduction in the number of students
eligible for school-age special education services and increased student achievement.

Increasing the number of students included in general education settings will lead to
increased student achievement.

Teaching self-advocacy skills will lead to increased positive post-school outcomes.

Increasing access to a rigorous curriculum will lead to increased positive post-school
outcomes.

Increasing the access to general education settings will lead to stronger peer
relationships and access to high quality academics which will lead to better post-school
outcomes.

Implementing a system of positive behavioral supports for all students will lead to a
decrease in suspensions, a reduction in school drop-outs and increased student
achievement.






