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Note: For convenience, readers should be aware that pages 1-48 of this document in their entirety are shown in brackets – that is to say, they are shown as “deleted” content – as the New Jersey Department of Education has drafted new introductory materials that clarify the goal and organization of these standards. That proposed new content begins on page 49 of this document.
[bookmark: Introduction][New Jersey Student Learning Standards – World Languages Introduction
[bookmark: World_Languages]World Languages
The New Jersey Student Learning Standards – World Languages (NJSLS-WL) is a guiding document toward participation in the state’s global society. As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global citizenry. In all regions, there are people speaking and interacting with others in different languages; there are street signs in several languages and international enterprises conducting business in English and in a multitude of other languages. The New Jersey Department of Education, whose mission is to equip students with necessary knowledge, skills, and attitudes to participate successfully in the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages and cultures.

[bookmark: Mission]Mission
World languages education provides learners with the essential language skills and cultural understandings in languages other than English necessary to live and work in a global, culturally diverse world.

Vision
An education in world languages fosters a population that:
· Cultivates communication and cultural understanding in more than one language with the levels of language proficiency that are required to function in a variety of occupations and careers in the contemporary workplace.
· Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural differences and that enhances cross- cultural communication.
· Participates in local and global communities with people who speak languages other than English to address social justice issues and other global problems.
· Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our increasingly interconnected world.
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[bookmark: Intent_and_Spirit_of_the_World_Languages]
Intent and Spirit of the World Languages Standard
The study of world languages benefits all students by fostering academic success, cognitive flexibility, increased access to information from other content areas, employment opportunities, and the ability to function more effectively with understanding and respect in all environments encountered in their lives. To meet the high school graduation requirement (N.J.A.C. 6A: 8:5.1), the New Jersey Student Learning Standards – World Languages (NJSLS – WL) promotes an acquisition process that is research-based, spiraling and recursive, and aligned to appropriate proficiency targets that are designed to ultimately enable learners to attain Novice-High level proficiency or above, which is a requirement for high school graduation. All students have regular, sequential instruction in one or more world languages beginning in kindergarten and continuing at least through the freshman year of high school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise meet the current-year requirement for high school graduation to continue their study of a second language through high school in order to reach higher proficiency levels. Opportunities to develop higher levels of proficiency should be based on personal and career interests.
The number of years spent studying a language and the frequency of instruction impact the level of proficiency acquired in the language. This principle has historically been supported by research in the United States and abroad (Raymond, 2012). A three-year grant project (2005-08) administered by the New Jersey Department of Education supports these research findings. Data from the federally funded project that assessed the language proficiency of 60,000 8th-grade students presented compelling evidence for the need to develop programs that offer all students the opportunity to meet the state- designated proficiency level of Novice-High. The data showed that programs offering a minimum of 540 hours of articulated instruction in classes that meet at least three times a week throughout the academic year produce a majority of students who can speak at the Novice-High proficiency level or higher. Consequently, the establishment and/or maintenance of quality, well- articulated language programs at the elementary and middle-school levels, as required by New Jersey Administrative Code, is critical for building the capacity of high school students to achieve the Novice-High level of language proficiency required for graduation.

[bookmark: Revised_Standards]Revised Standards

[bookmark: Framework_for_NJ_Designed_Standards]Framework for NJ Designed Standards
The design of this version of the NJ World Language Standard is intended to:
· promote the development of curricula and learning experiences that reflect the vision and mission of world languages as stated in the beginning of this document;
· foster greater coherence and appropriate progressions across grade bands;
· prioritize the important ideas and core processes that are central to world languages and have lasting value beyond the classroom; and
· reflect the habits of mind central to world language studies that lead to post-secondary success.



Vision and Mission
Performance Expectations
Practices

Disciplinary Concepts and Core Ideas






In this diagram:
· The Vision and Mission serve as the foundation for each content areas’ standards. They describe the important role of the discipline in the world and reflect the various statutes, regulations, and policy.
· The Disciplinary Concepts and Core Ideas are the joists and play an integral role in the framing by making connections among the performance expectations. Core ideas help to prioritize the important ideas and core processes that are central to a discipline and have lasting value beyond the classroom. They provide clear guidance as to what should be the focus of learning by the end of each grade band level (i.e., end of grades 2, 5, 8, and 12).
· The Performance Expectations are the studs and serve as the framework for what students should know and be able to do. They incorporate the knowledge and skills that most important for students to know to be prepared for post-secondary success.
· The Practices are the roof and represent two key ideas. Positioned as the top of the house, they represent the apex of learning. The goal is for students to internalize the practices (habits of mind) and be able to apply them to new situations outside the school environment. The practices span across all aspects of the standards and are integral part of K-12 students’ learning of the disciplines.


[bookmark: _Toc212547879]Disciplinary Concepts
[bookmark: Interpretive_Mode_of_Communication]Interpretive Mode of Communication
In the Interpretive mode of communication, students demonstrate understanding of spoken and written communication within appropriate cultural contexts. Examples of this kind of one-way reading or listening include cultural interpretations of printed texts, videos, online texts, movies, radio and television broadcasts, and speeches. Beyond the Novice level, “interpretation” differs from “comprehension” because it implies the ability to read or listen “between the lines” and “beyond the lines.”

	Proficiency Level
	Core Idea

	· Novice Low
· Novice Mid
· Novice High
· Intermediate Low
· Intermediate Mid
· Intermediate High
· Advanced Low
	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.


[bookmark: Interpersonal_Mode_of_Communication]Interpersonal Mode of Communication
In the Interpersonal mode of communication, students engage in direct oral and/or written communication with others. Examples of this “two-way” communication include conversing face-to-face, participating in online discussions or videoconferences, instant messaging and text messaging, and exchanging personal letters or e-mail messages.

	Proficiency Level
	Core Idea

	· Novice Low
· Novice Mid
· Novice High
· Intermediate Low
· Intermediate Mid
· Intermediate High
· Advanced Low
	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.

	· Intermediate Mid
· Intermediate High
· Advanced Low
	Speakers and writers gain confidence and competence as they progress along the proficiency continuum.



[bookmark: Presentational_Mode_of_Communication]Presentational Mode of Communication
In the Presentational mode of communication, students present, orally and/or in writing, information, concepts and ideas to an audience of listeners or readers with whom there is no immediate interaction. Examples of this one-to-many mode of communication include a presentation to a group, posting an online video or webpage, creating and posting a podcast or videocast, and writing an article for a newspaper.

	Proficiency Level
	Core Idea

	· Novice Low
· Novice Mid
· Novice High
· Intermediate Low
· Intermediate Mid
· Intermediate High
· Advanced Low
	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.

	· Intermediate Mid
· Intermediate High
· Advanced Low
	Speakers and writers gain confidence and competence as they progress along the proficiency continuum.



[bookmark: World_Languages_Practices][bookmark: _Toc212547880]World Languages Practices
The practices are the skills that individuals who leverage their ability to speak multiple languages in their careers use on a regular basis. Because the purpose of World Languages is to provide students with the essential language skills and cultural understandings in languages other than English, many of the practices can be applied to daily life. These practices establish a strong link between communication and culture, which is applied when making connections and comparisons and in using language to function as part of local and global communities. Curriculum writers and educators will want to consider how they can design learning experiences that will enable their students to develop these skills in conjunction with the skills reflected in the core ideas and performance expectations (ACTFL, 2012).

	Practice
	Description

	Communicate
	Communicate effectively in more than one language in order to function in a variety of situations and for multiple purposes.

	Cultures
	Learners use the language to investigate, explain, and reflect on the relationship between the practices and perspectives of the cultures studied. Learners use the language to investigate, explain, and reflect on the relationship between the products and perspectives of the cultures studied.

	Connections
	Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.

	Comparisons
	Develop insight into the nature of language and culture in order to interact with cultural competence.

	Communities
	Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.



[bookmark: Language_Proficiency_Levels]Language Proficiency Levels
Unlike other content areas, the NJSLS – WL is benchmarked by proficiency levels. In this iteration of version, the performance expectations for all three modes of communication are displayed in one document according to proficiency level. Below is a chart from ACTFL Performance Descriptors for Language Learners (2012) that shows how assessing for performance is different from assessing for proficiency.
The ultimate goal of world language instruction is for learners to attain high levels of proficiency, which allows them to use the language with ease and confidence in everyday interactions with native speakers and in the workplace. To attain proficiency, learners learn, use, and practice language that they acquire in a classroom setting. Spiraling and recursive performance in a world language leads to proficiency.
· Performance is defined as how well a learner uses language acquired in a classroom setting.
· Proficiency is defined as the spontaneous use of language in real-world situations that might occur when:
· interacting with native speakers of the language, or
· immersed in a target language environment.

	Assessing Performance
	Assessing Proficiency

	Based on instruction: Describes what the language learner can demonstrate based on what was learned
	Independent of specific instruction or curriculum: Describes what the language user can do regardless of where, when or how the language was acquired

	Practice: Tasks are derived from the language functions and vocabulary that learners have practiced or rehearsed but which are applied to other tasks with familiar contexts
	Spontaneous: Tasks are non-rehearsed situations

	Familiar content and context: Content based on what was learned, practiced, or rehearsed; all within a context similar but not identical to how learned
	Broad content and context: Context and content are those that are appropriate for the given level

	Demonstrated performance: To be evaluated within a range, must be able to demonstrate the features of the domains of a given range in those contexts and content areas that have been learned and practices.
	Sustained performance across all the tasks and contexts for the level: To be at a level, must demonstrate consistent patterns of all the criteria for a given level, all of the time



The following guidelines describe what individuals can do with language when speaking, writing, listening, and reading in real-life situations in spontaneous and non-rehearsed contexts (ACTFL, 2012). The guidelines identify five major levels of proficiency: Novice, Intermediate, Advanced, Superior, and Distinguished.

· Novice Low: Students communicate using words and phrases that are memorized and practiced when talking about very familiar topics related to self, family, friends, school and home.
· Novice Mid: Students communicate using memorized words and some phrases to talk about familiar topics related to school, home, and the community.
· Novice High: Students communicate using words, lists, and simple sentences to ask and answer questions, to handle simple transactions related to everyday life, and to talk about subject matter studied in other classes.
· Intermediate Low: Students communicate using simple sentences to ask and answer questions, to handle simple transactions related to everyday life, and to talk about subject matter studied in other classes.
· Intermediate Mid: Students communicate using strings of sentences to ask and answer questions, to handle simple transactions related to everyday life, and to talk about subject matter studied in other classes.
· Intermediate High: Students communicate using connected sentences and paragraphs to handle complicated situations on a wide-range of topics.
· Advanced Low: Students communicate using paragraph-level discourse to handle complicated situations on a wide-range of topics.

[bookmark: Realistic_Grade-Level_Targets_for_Benchm]Realistic Grade-Level Targets for Benchmarked Performance Levels

Figure 1: ACTFL Proficiency Levels
[image: Inverted pyramid illustrating the four main ACTFL proficiency levels (Novice, Intermediate, Advanced, Superior). The first three levels are each subdivided into three sublevels (Low, Mid, and High). The top of the pyramid is "Distinguished."  ]


Language learners can be expected to move through levels of proficiency at different rates. In addition, language learners may demonstrate differing proficiencies depending upon the communicative mode in which they are functioning (interpersonal, interpretive, or presentational) and the language they are studying. For example, students studying a language with a different writing or grammar system and few if any cognates or loan words may require additional time to acquire the language at the same proficiency level as students studying a language with many cognates or loan words and the same writing or similar grammar system. Other factors that correlate to the development of proficiency include the age and cognitive development of the students and literacy in their first language.

The chart below comes from the ACTFL Performance Descriptors for Language Learners 2012 and visually depicts general approximation of performance for all students. As time and intensity of program are directly related to the development of proficiency the chart reflects elementary programs that meet for at least 90 minutes a week in a standards-based program and middle school and high school programs that meet daily for the equivalent of a class period.
[image: ACTFL bar graph with "Beginning Point for Language Learning" on the y-axis and range (novice, intermediate, and advanced) on the x-axis.  Graph shows that studying a language for more grades leads to higher levels of proficiency.  ]











Grade Bands, Proficiency Targets, and Core Ideas
The NJSLS – WL is organized in grade bands (K–2, 3-5, 6–8, 9–12). Within each band, the modes of communication (interpretive, interpersonal, and presentational) are explicated by core ideas, intercultural understandings, and targeted proficiency levels. Further, clear expectations guide users by giving performance examples describing what students can do with the language they are learning at the targeted level. The guide is sequential, organized as a continuum toward higher levels of proficiency.
The intercultural statements build upon the American Council on the Teaching of Foreign Languages (ACTFL) statements for Intercultural Communication (Moeller & Yu, 2015) and provide examples for students to use the target language and knowledge of culture to improve Intercultural Communicative Competence. The statements underscore the intricate relationship between language and culture by providing examples of the products and practices that learners may encounter and understand at different levels of proficiency. Intercultural Communicative Competence is essential for establishing effective and positive relationships across cultural boundaries.

[bookmark: The_Seal_of_Biliteracy]The Seal of Biliteracy
The State Seal of Biliteracy (N.J.A.C. 6A: 8-5.3) identifies graduating high school students who are able to demonstrate high levels of proficiency in English in addition to one or more world languages. The Seal of Biliteracy seeks to: encourage students to study languages; provide employers with a method of identifying people with language and biliteracy skills; provide universities with a method to recognize and award academic credit to applicants seeking admission; and strengthen intergroup relationships, affirm the value of diversity, and honor the multiple cultures and languages of communities. Students who meet all requirements to be eligible for a Seal of Biliteracy receive a notation on local transcripts and a certificate from the New Jersey Department of Education.

[bookmark: Philosophy_and_Goals]Philosophy and Goals
NJSLS – WL reflect the philosophy and goals found in the national Standards for Foreign Language Learning in the 21st Century (National Standards in Foreign Language Education Project, 2006) and the summary of the World-Readiness Standards for Learning Languages. They were developed by consulting standards in the United States and internationally, as well as by examining the latest research and best practices on second-language acquisition. The revised world languages standard is generic in nature, designed as a core subject, and is meant to be inclusive for all languages taught in New Jersey schools. With regard to the implementation of NJSLS – WL for particular languages or language groups:
[bookmark: American_Sign_Language_(ASL)][bookmark: _Toc212547881]American Sign Language (ASL)
The differences between studying ASL and spoken languages can be profound. Students of American Sign Language learn how to communicate spatially, rather than arranging words sequentially into sentences. They face unique challenges due to the modality differences between speaking and signing. This involves language features like the use of space, eye gaze, classifiers, depicting verbs and cinematic techniques. Students engage in all three modes of communication— interpersonal, interpretive, and presentational by using the hands, face and body to express ideas while incorporating a variety of complex linguistic features, such as role shifting, semantic influences on message meanings and application of appropriate prosodic features to reflect the signer's intent and tone. Contrary to a linear language, ASL students are challenged to express their ideas while simultaneously using these complex units of meaning. In addition, students learn different ways to navigate conversational interactions like turn-taking, attention getting techniques, and the importance of maintaining eye contact.
[bookmark: Classical_languages][bookmark: _Toc212547882]Classical languages
The study of classical languages focuses primarily on the interpretive mode using historical contexts. Occasionally, some attention may be given to oral dimensions of classical languages, such as by asking students to make presentations in the language of study as a way of strengthening their language knowledge and use.
[bookmark: Heritage-languages][bookmark: _Toc212547883]Heritage-languages
Heritage-language students may be (1) newly-arrived immigrants to the United States, (2) first-generation students whose home language is not English and who have been schooled primarily in the United States, or (3) second- or third- generation students who have learned some aspects of a heritage language at home. These students have varying abilities and proficiencies in their respective heritage languages; they often carry on fluent and idiomatic conversations (interpersonal mode), but require instruction that allows them to develop strengths in reading (interpretive mode) and in formal

speaking and writing (presentational mode). These students are held to the same standards for world languages as their English-speaking peers, and they should be provided with opportunities for developing skills in their native languages that are both developmentally supportive and rigorous.
Designing curriculum to maintain and further develop native-language skills ensures that the skills of these students do not erode over time as English becomes their dominant language.

New Jersey Administrative Code Summary and Statutes

[bookmark: Curriculum_Development:_Integration_of_2]Curriculum Development: Integration of 21st Century Themes and Skills and Interdisciplinary Connections
District boards of education shall be responsible for the review and continuous improvement of curriculum and instruction based upon changes in knowledge, technology, assessment results, and modifications to the NJSLS, according to N.J.A.C. 6A:8-2.
1. District boards of education shall include interdisciplinary connections throughout the K–12 curriculum.
2. District boards of education shall integrate into the curriculum 21st century themes and skills (N.J.A.C. 6A:8-3.1(c).
[bookmark: Twenty-first_century_themes_and_skills_i]Twenty-first century themes and skills integrated into all content standards areas (N.J.A.C. 6A:8-1.1(a)3).
“Twenty-first century themes and skills” means themes such as global awareness; financial, economic, business, and entrepreneurial literacy; civic literacy; health literacy; learning and innovation skills, including creativity and innovation, critical thinking and problem solving, and communication and collaboration; information, media, and technology skills; and life and career skills, including flexibility and adaptability, initiative and self- direction, social and cross-cultural skills, productivity and accountability, and leadership and responsibility.
[bookmark: Amistad_Law:_N.J.S.A._18A_52:16A-88_]Amistad Law: N.J.S.A. 18A 52:16A-88
Every board of education shall incorporate the information regarding the contributions of African-Americans to our country in an appropriate place in the curriculum of elementary and secondary school students.
[bookmark: Holocaust_Law:_N.J.S.A._18A:35-28_]Holocaust Law: N.J.S.A. 18A:35-28
Every board of education shall include instruction on the Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. The instruction shall further emphasize the personal responsibility that each citizen bears to fight racism and hatred whenever and wherever it happens.
[bookmark: LGBT_and_Disabilities_Law:_N.J.S.A._18A:]LGBT and Disabilities Law: N.J.S.A. 18A:35-4.35
A board of education shall include instruction on the political, economic, and social contributions of persons with disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in the curriculum of middle school and high school students as part of the district’s implementation of the New Jersey Student Learning Standards (N.J.S.A.18A:35-4.36) A board of education shall have policies and procedures in place pertaining to the selection of instructional materials to implement the requirements of N.J.S.A. 18A:35-4.35.
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2020 New Jersey Student Learning Standards – World Languages
7.1 World Languages Novice Low by the End of Grade 2

Interpretive Mode of Communication
Novice Low learners identify a limited number of memorized or familiar words, symbols, or characters in very familiar contexts when they are supported by visuals in informational and fictional texts.

	Core Idea
	Performance Expectation

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.NL.IPRET.1: Identify a few memorized and practiced words contained in oral, viewed, and written chunks of language in culturally authentic materials when supported by visual cues such as pictures and gestures and text support such as bolded words, bulleted lists, and/or captions.
· 7.1.NL.IPRET.2: Respond with physical actions and/or gestures to simple oral directions, commands, and requests.
· 7.1.NL.IPRET.3: Recognize a few common gestures associated with the target culture(s).
· 7.1.NL.IPRET.4: Recognize a few memorized words related to weather and climate in the target culture(s) and in students’ own cultures in highly contextualized oral texts.




	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family members, pets, school supplies, animals, weather.

	Learners recognize and identify a few typical practices of the target culture.
	Greetings based on different levels of language formality within the family, similarities and differences of school supplies in the target culture and in students’ own cultures, authentic songs and dances as a reflection of target culture people.



Interpersonal Mode of Communication
Novice Low learners communicate using practiced and memorized words and phrases. They answer some formulaic questions on very familiar topics and express personal needs with memorized words and phrases. Novice Low learners often use gestures and pictures to convey meaning.

	Core Idea
	Performance Expectations

	Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals.
	· 7.1.NL.IPERS.1: Respond to a few simple questions on very familiar topics using memorized words and phrases that have been repeatedly practiced.
· 7.1.NL.IPERS.2: With the help of gestures and/or visuals, share with others basic needs on very familiar topics using memorized words and phrases that have been repeatedly practiced.
· 7.1.NL.IPERS.3: Tell others a few basic preferences and/or feelings using memorized words and phrases, often supported by gestures or visuals.
· 7.1.NL.IPERS.4: React to a few procedural instructions, directions, and commands in classroom situations.
· 7.1.NL.IPERS.5: Enact a few culturally authentic gestures when greeting others and during leave takings.
· 7.1.NL.IPERS.6: Share with others the names of a few memorized and practiced words and phrases related to climate change in the target culture(s) and in students’ own cultures.




	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family members, school supplies, pets, weather.

	Learners recognize and identify a few typical practices of the target culture.
	Greetings based on different levels of language formality, school supplies in target culture and in the United States, authentic songs and dances as a reflection of target-language people.



Presentational Mode of Communication
Novice Low learners express basic information about themselves using memorized words and phrases, with the help of gestures or visuals.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
	· 7.1.NL.PRSNT.1: Present very familiar personal information using memorized words and phrases that have been repeatedly practiced, often using gestures and visuals to support communication.
· 7.1.NL.PRSNT.2: Express a few basic preferences and/or feelings using memorized words and phrases that are supported by gestures or visuals.
· 7.1.NL.PRSNT.3: Imitate a few culturally authentic gestures when greeting others and during leave takings.
· 7.1.NL.PRSNT.4: State the names of a few memorized and practiced words and phrases related to climate change in the target culture(s) and in students’ own cultures.



	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family members, school supplies, pets, weather.

	Learners recognize and identify a few typical practices of the target culture.
	Greetings based on different levels of language formality, school supplies in target culture and in the United States, authentic songs and dances as a reflection of target-language people.



[image: P267L8#yIS1]
2020 New Jersey Student Learning Standards – World Languages
7.1 World Languages Novice Mid by the End of Grade 5, Grade 81, Grade 122

Interpretive Mode of Communication
Novice Mid learners understand and communicate at the word, phrase, and simple sentence level and can independently identify and recognize memorized words and phrases that bring meaning to text.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.NM.IPRET.1: Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources related to targeted themes.
· 7.1.NM.IPRET.2: Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.
· 7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions.
· 7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.
· 7.1.NM.IPRET.5: Demonstrate comprehension of brief oral and written messages found in short culturally authentic materials on global issues, including climate change.












1 By the end of grade 8 if new language is started in middle school
2 By the end of grade 12 if new language is started in high school


	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family, school supplies and routines, pets, weather.

	Learners recognize and identify a few typical practices of the target culture.
	Respect for different family members and other individuals in a society, similarities and differences of school routines and expectations, animals in the target culture(s) compared to those in the students’ own culture(s), the effects of weather patterns in target language regions of the world and in the students’ own regions.



Interpersonal Mode of Communication
Novice Mid learners understand and communicate at the word and phrase level independently when responding to learned questions, ask memorized questions, state needs and preferences, and briefly describe people, place, and things. They have no real functional abilities and, therefore, cannot participate in true exchanges of information.

	Core Idea
	Performance Expectations

	Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals.
	· 7.1.NM.IPERS.1: Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases.
· 7.1.NM.IPERS.2: Share basic needs on very familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.
· 7.1.NM.IPERS.3: Express one’s own and react to others’ basic preferences and/or feelings using memorized, words, phrases, and simple memorized sentences that are supported by gestures and visuals.
· 7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.
· 7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.
· 7.1.NM.IPERS.6: Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced words, phrases, and simple, formulaic sentences.




	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family, food, school supplies, pets, preferences, weather, authentic songs and dances.

	Learners recognize and identify a few typical practices of the target culture.
	Respect for different family members and other individuals in a society, school routines and expectations, typical pets in the target culture(s) and in the students’ own culture, a few weather conditions in target language regions of the world and in the students’ own regions.



Presentational Mode of Communication
Novice Mid learners understand and communicate at the word and phrase level and can use memorized words and phrases independently when stating needs and preferences. They can describe people, places, and things with a combination of memorized words and phrases and a few simple sentences formed by combining and recombining learned language.

	Core Idea
	Performance Expectations

	Presentational communication mode involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
	· 7.1.NM.PRSNT.1: Present basic personal information, interests, and activities using memorized words, phrases, and a few simple sentences on targeted themes.
· 7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.
· 7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.
· 7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.
· 7.1.NM.PRSNT.5: Present information from age- and level-appropriate, culturally authentic materials orally or in writing.
· 7.1.NM.PRSNT.6: Name and label tangible cultural products associated with climate change in the target language regions of the world.




	Intercultural Statements
	Possible Topics

	Through the target language, learners recognize and identify the names of a few typical products related to everyday life in the target culture and in the learners’ own culture.
	Family, food, school supplies, pets, preferences, weather, authentic songs and dances.

	Learners recognize and identify a few typical practices of the target culture.
	Showing respect for different family members and other individuals in the target language societies and in the students’ own culture, school routines and expectations in the target language societies and in the students’ own culture, typical pets in the target culture(s) and in the students’ own culture, a few weather conditions in target language regions of the world and in the students’ own regions.
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2020 New Jersey Student Learning Standards– World Languages
7.1 World Languages Novice High by the End of Grade 8, Grade 123

Interpretive Mode of Communication
Novice High learners sometimes understand information from sentence-length speech in basic personal and social contexts where there is contextual support, though comprehension may often be very uneven. They are able to understand speech and writing dealing with areas of practical need such as highly standardized messages, phrases, or instructions, if the vocabulary has been learned.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes.
· 7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or written words, phrases, and short sentences in culturally authentic materials related to targeted themes.
· 7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.
· 7.1.NH.IPRET.4: Recognize some common gestures and cultural practices associated with target culture(s).
· 7.1.NH.IPRET.5: Identify some unique linguistic elements in the target culture.
· 7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s).
· 7.1.NH.IPRET.7: Comprehend some familiar questions and statements from short conversations and brief written messages from informational and fictional texts that are spoken, viewed and written.
· 7.1.NH.IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic materials on global issues, including climate change.




3 By the end of grade 12 if new language is started in high school


	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Communities, animals and their habitats, technology, geography, climate, fine and performing arts.

	Learners recognize and identify a few typical practices of the target culture.
	Community life, reasons and patterns of animal migration, changes to human life because of technology, impact of geography on individuals, the outcomes of climate change on the target people, reflection of a society in its fine and practical arts.



Interpersonal Mode of Communication
Novice High learners understand and communicate at the phrase and sentence level and can use words, lists, and simple sentences independently when talking about everyday life. They can handle a few uncomplicated communicative tasks when the situations are straightforward and the contexts familiar. Conversation is limited to basic personal information, basic objects, and a limited number of activities, preferences, and needs. Novice High learners understand and respond to simple direct questions and requests and can independently ask a few formulaic questions. They rely on learned language that they begin to recombine to express their own ideas and needs. Novice High learners use sentence-level speech but often revert to words and phrases.

	Core Idea
	Performance Expectations

	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.
	· 7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and targeted themes to express original ideas and information.
· 7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.
· 7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.
· 7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and cultural activities.
· 7.1.NH.IPERS.5: Imitate appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language during daily interactions.
· 7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates and others about global issues, including climate change.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Communities, animals and their habitats, technology, geography, climate, fine and performing arts.




	Intercultural Statements
	Possible Topics

	Learners recognize and identify a few typical practices of the target culture.
	Community life compared to life and citizenry in the U.S., reasons for and patterns of animal migration, changes to human life because of technology, impact of geography on individuals, the outcomes of climate change on the target people, reflection of a society in its fine and practical arts.



Presentational Mode of Communication
Novice High learners present information using words, phrases, and some sentences to talk about themselves, their interests, their preferences, and other topics of interest. They begin to speak and write at the sentence level on familiar topics, yet their communication is often a mixture of words, phrases, and simple sentences.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
	· 7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.
· 7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.
· 7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.
· 7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing.
· 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.
· 7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and compare those impacts with climate change in the student's community and/or different regions in the United States.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Communities, animals and their habitats, technology, geography, climate, fine and performing arts.

	Learners recognize and identify a few typical practices of the target culture.
	Community life and expectations of citizens compared to life and citizenry in the United States, reasons for and patterns of animal migration, changes to human life because of technology, impact of geography on individuals, the outcomes of climate change on the target people, reflection of a society in its fine and practical arts.
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2020 New Jersey Student Learning Standards– World Languages
7.1 World Languages Intermediate Low by the End of Grade 12

Interpretive Mode of Communication
Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently to identify the main idea and some supporting details when reading culturally authentic materials. They can understand the gist and some supporting details of conversations and media dealing with everyday life as well as infer the meaning of some unfamiliar words when used in familiar contexts.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.IL.IPRET.1: Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s).
· 7.1.IL.IPRET.2: React to a series of oral and written instructions connected to daily life.
· 7.1.IL.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette (i.e., the use of gestures, intonation, and cultural practices) in the target culture(s) and in one’s own culture.
· 7.1.IL.IPRET.4: Infer the meaning of some unfamiliar words and ideas in some new contexts.
· 7.1.IL.IPRET.5: Compare and contrast some unique linguistic elements in English and the target language.
· 7.1.IL.IPRET.6: Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’ own community.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Communities, technology, climate, immigration, population, fine and practical arts.

	Learners recognize and identify a few typical practices of the target culture.
	Community life in the target language regions of the world and in the students’ own cultures, possible impact of technology on the world of the future, effects of climate change on the target language people and on people in the students’ own cultures, population trends in the target culture(s) and in the students’ own cultures, reflection of a society in its fine and practical arts (comparisons and contrasts with students’ own cultures).



Interpersonal Mode of Communication
Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently when asking and answering formulaic and original questions related to everyday life. They handle simple, uncomplicated communicative tasks that occur in everyday life situations. Intermediate Low learners express personal ideas and information by combining and recombining what they know into short, discrete sentences. Their speech is often hesitant while they search for vocabulary. They express themselves best when talking about personally relevant and familiar topics, such as family, home, school, and friends.

	Core Idea
	Performance Expectations

	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned language in order to express original ideas.
· 7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to daily life.
· 7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime activities.
· 7.1.IL.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations.
· 7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.
· 7.1.IL.IPERS.6: Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target language region(s) of the world and suggest a few possible solutions.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Geography, climate, immigration, pastime activities and schedules, wellness, fine and practical arts.




	Intercultural Statements
	Possible Topics

	Learners recognize and identify a few typical practices of the target culture.
	Geographical locations and features and their bearing on the life style of target language societies, actions of an individual, a community, and a nation to limit climate change, population trends in the target culture(s), the role of pastime activities on a person’s future life style, wellness attitudes and beliefs in the target language regions of the world and in the students’ own region, reflection of a society in its fine and practical arts.



Presentational Mode of Communication
Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently to express needs, preferences, opinions and suggestions and state reasons for those opinions and suggestions. They can create with the target language by combining and recombining learned language, which allows them to express personal ideas.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IL.PRSNT.1: Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations that are shared with a target language audience.
· 7.1.IL.PRSNT.2: Present preferences on everyday topics of interest and explain reasons for the preferences, using simple sentences.
· 7.1.IL.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts.
· 7.1.IL.PRSNT.4: Compare and contrast age- and level-appropriate culturally authentic resources orally and in writing.
· 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate some typical products related to everyday life in the target culture(s) and in the learners’ own culture. They begin to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Geography, climate, immigration, pastime activities and schedules, wellness, fine and practical arts.

	Learners recognize and identify a few typical practices of the target culture.
	Geographical locations and features and their bearing on the life style of target language societies, actions of an individual, a community, and a nation to limit climate change, population trends in the target culture(s), the role of pastime activities in a person’s future life style, wellness attitudes and beliefs in the target language regions of the world and in the students’ own region, reflection of a society in its fine and practical arts.
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2020 New Jersey Student Learning Standards – World Languages
7.1 World Languages Intermediate Mid by the End of Grade 12

Interpretive Mode of Communication
Intermediate Mid learners understand and communicate at the sentence level and use strings of sentences independently to accomplish the following tasks: identify the main idea and some supporting details when reading, understand the gist and some supporting details of conversations dealing with everyday life, infer the meaning of some unfamiliar words when used in familiar contexts.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.IM.IPRET.1: Explain the main idea and some supporting details on familiar topics from sentences and series of connected sentences within texts that are spoken, written, or signed.
· 7.1.IM.IPRET.2: With the help of graphic organizers, compare information (i.e., main ideas, main characters, settings) in culturally authentic materials related to targeted themes.
· 7.1.IM.IPRET.3: React to oral and written instructions connected to daily activities and to some unfamiliar situations through oral and/or physical responses.
· 7.1.IM.IPRET.4: Recognize the use of verbal and non-verbal etiquette (i.e., gestures, intonation, and cultural practices) in the target culture(s) to determine the meaning of a message.
· 7.1.IM.IPRET.5: Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects, daily activities.
· 7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.
· 7.1.IM.IPRET.7: Infer the meaning of some unfamiliar words in some new contexts.
· 7.1.IM.IPRET.8: Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.
· 7.1.IM.IPRET.9: Use information gathered from culturally authentic resources to identify possible solutions to the effects of climate change.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Immigration, history, visual and performing arts, literature, climate, subject area content, population.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Awareness of climate change in the target language areas of the world, immigration effects on the target culture and the students’ own cultures, population trends in the target culture(s) and the students’ own cultures, reflection of a society in its fine and practical arts.



Interpersonal Mode of Communication
Intermediate Mid learners speak and write using sentences and strings of sentences when exchanging preferences, feelings, opinions, and basic advice on familiar topics. They ask original questions and a variety of follow-up questions as they participate in spontaneous spoken and written conversations. Intermediate Mid learners engage in short social interactions in everyday situations. They create original sentences and questions that allow them to usually say what they want to say about self and their everyday lives.

	Core Idea
	Performance Expectations

	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IM.IPERS.1: Engage in conversations about personal experiences or events, topics studied in other content areas, and some unfamiliar topics and situations.
· 7.1.IM.IPERS.2: Interact with others to meet personal needs in a variety of familiar situations, creating sentences and series of sentences, and asking follow-up questions.
· 7.1.IM.IPERS.3: Exchange preferences, feelings, or opinions and give advice on a variety of familiar topics, creating sentences and strings of sentences, and asking some follow-up questions.
· 7.1.IM.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and some unfamiliar situations.
· 7.1.IM.IPERS.5: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.
· 7.1.IM.IPERS 6: Exchange information from a variety of resources with classmates about global issues, including climate change.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Immigration, climate change, population, visual and performing arts, literature.




	Intercultural Statements
	Possible Topics

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	The effects on immigration in the target language regions of the world and in the students’ own region of the world, awareness of climate change in the target language areas of the world, population trends in the target culture(s), reflection of a society in its fine and practical arts, role of literature in conveying cultural norms and attitudes.



Presentational Mode of Communication
Intermediate Mid learners speak and write using sentences and strings of sentences when expressing preferences, feelings, opinions, and basic advice on familiar topics. They can create original sentences that allow them to usually say what they want to say about self and their everyday lives.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IM.PRSNT.1: From culturally authentic resources, present information about personal events and social experiences to speakers of the target language, using sentences and a series of connected sentences.
· 7.1.IM.PRSNT.2: Tell stories about everyday topics and events that occur in the community, school, and personal situations, using sentences and strings of connected sentences.
· 7.1.IM.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts about familiar and some unfamiliar situations.
· 7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of sentences.
· 7.1.IM.PRSNT.5: When expressing viewpoints, give reasons to support the claims.
· 7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.
· 7.1.IM.PRSNT.7: Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects of climate change, with those of students’ own culture.



	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Immigration, climate change, population, visual and performing arts, literature.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	The effects on immigration in the target language regions of the world and in the students’ own region of the world, awareness of the effects of climate change in the target language areas of the world and in the students’ own region of the world, population trends in the target culture(s) and in the students’ own region of the world, reflection of a society in its fine and practical arts, role of literature in conveying cultural norms and attitudes.
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2020 New Jersey Student Learning Standards – World Languages
7.1 World Languages Intermediate High by the End of Grade 12

Interpretive Mode of Communication
Intermediate High learners understand, with ease and confidence, sentence-length speech in basic personal and social contexts. Devise substantial meaning from some connected texts typically understood by advanced-level listeners and readers. They show evidence of the ability to make inferences about texts by identifying key details of spoken, viewed, and written materials.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.IH.IPRET.1: Summarize the main idea, several details, and some inferences of literary or informational texts on a range of topics.
· 7.1.IH.IPRET.2: Demonstrate comprehension of spoken and written language expressed by speakers of the target language in formal and informal settings, through appropriate responses.
· 7.1.IH.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette to perform a variety of functions (e.g., persuading, offering advice) in the target culture(s) and in one’s own culture.
· 7.1.IH.IPRET.4: Summarize information from oral and written discourse dealing with a variety of topics.
· 7.1.IH.IPRET.5: Infer the meaning of some unfamiliar words and phrases in new formal and informal contexts.
· 7.1.IH.IPRET.6: Identify several of the distinguishing features of the text (e.g., type of resource, intended audience, purpose).
· 7.1.IH.IPRET.7: Infer the meaning of most vocabulary, including some culturally appropriate and idiomatic expressions related to familiar or studied topics, by using context clues and text structures.
· 7.1.IH.IPRET.8: Collect, share, and analyze data related to global issues including climate change.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues, population, migration, environment, discrimination, resources.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections, discrimination and other conflicts that affect the world, and the allocation of scarce resources.



Interpersonal Mode of Communication
Intermediate High learners exchange information in spontaneous spoken or written conversations and some discussions on a variety of familiar and some concrete topics that they have researched, using connected sentences that may form paragraphs and asking a variety of questions, often across various time frames.

	Core Idea
	Performance Expectations

	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IH.IPERS.1: Exchange information in conversations and some discussions on a variety of familiar and some concrete topics, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across time frames.
· 7.1.IH.IPERS.2: Explain preferences, opinions, and emotions and give advice on a variety of topics, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across time frames.
· 7.1.IH.IPERS.3: Relate personal stories, events, and experiences using connected speech and with accuracy in the present tense and often across time frames.
· 7.1.IH.IPERS.4: Engage in oral and written discourse in a variety of situations that sometimes involve a complication, using connected sentences that may combine to form paragraphs. (Show consistent accuracy in the present tense and show some accuracy with other time frames.)
· 7.1.IH.IPERS.5: Ask and respond to questions and state opinions as part of a group discussion on topics and situations of a personal, academic, or social nature.
· 7.1.IH.IPERS.6: Compare and contrast global issues in a group discussion, with emphasis on climate change and its impact on the target language regions of the world and the people who live in those areas.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues including migration, population, discrimination, resources, and climate change resources.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections, discrimination and other conflicts that affect the world, and the allocation of scarce resources.



Presentational Mode of Communication
Intermediate High learners use connected sentences and some paragraph level language independently to communicate information, make presentations, and express thoughts about familiar and some unfamiliar topics. They use increasingly complex vocabulary and structures, compare points of view and perspectives, and write or speak original pieces such as essays, stories, and poems. Intermediate High learners demonstrate evidence of Advanced Low proficiency but lack consistency in maintaining the advanced level.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.IH.PRSNT.1: Present detailed information orally and in writing on information gathered from culturally authentic resources, using short paragraphs and often using major time frames.
· 7.1.IH.PRSNT.2: Tell and write detailed stories, presentations, speeches on community events and personal experiences, using connected sentences and short paragraphs, often across major time frames.
· 7.1.IH.PRSNT.3: Use language creatively when responding to oral, written, and visual prompts on familiar and unfamiliar topics and situations.
· 7.1.IH.PRSNT.4: Use language creatively in writing for a variety of purposes.
· 7.1.IH.PRSNT.5: Express viewpoints on familiar and researched topics, give reasons to support the claims, and speak and write in strings of connected sentences and some short paragraphs.
· 7.1.IH.PRSNT.6: Explain cultural perspectives of the target language people regarding climate change and compare and contrast those perspectives with ones held by people in the students’ own culture.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues including migration, population, discrimination, resources, and climate change.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections, discrimination and other conflicts that affect the world, and the allocation of scarce resources.



[image: P644#yIS1]
2020 New Jersey Student Learning Standards – World Languages
7.1 World Languages Advanced Low by the End of Grade 12 Interpretive Mode of Communication
Advanced Low learners understand main ideas and supporting details on some new, concrete topics from a variety of more complex texts that have a
clear, organized structure. These texts include narrative, descriptive and straightforward persuasive materials. They can make inferences and derive meaning from context and linguistic features. Advanced Low learners comprehend texts pertaining to real-world topics of general interest to the target language communities and those that represent national and international issues. They can comprehend paragraph discourse found in stories, literary works, personal and work-related correspondence, oral presentations, news reports, and other concrete topics.

	Core Idea
	Performance Expectations

	Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language.
	· 7.1.AL.IPRET.1: Identify main ideas and significant details in a range of oral, viewed, and written texts.
· 7.1.AL.IPRET.2: Interpret spoken and written language and nuances of culture, as expressed by speakers of the target language, in some formal and informal settings.
· 7.1.AL.IPRET.3: Analyze the use of verbal and non-verbal etiquette in the target culture(s) and in one’s own culture to develop an understanding of how cultural perspectives are reflected in cultural products and cultural practices.
· 7.1.AL.IPRET.4: Demonstrate an understanding of most content of other academic disciplines.
· 7.1.AL.IPRET.5: Analyze a literary or informational text including theme, author’s purpose and tone, inferences.
· 7.1.AL.IPRET.6: Analyze a radio/television program, movie, or podcast for theme, purpose and tone, and inferences.
· 7.1.AL.IPRET.7: Infer the meaning of some unfamiliar words and phrases in academic and formal contexts.
· 7.1.AL.IPRET.8: Analyze elements of the target language that do not have a comparable linguistic element in English.
· 7.1.AL.IPRET.9: Differentiate facts from opinions by accurately answering most questions that require inferring implied meanings.
· 7.1.AL.IPRET.10: Collect, share, and analyze data related to global issues including climate change.



	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues, population, migration, environment, discrimination, resources.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections, discrimination and other conflicts that affect the word, and the allocation of scarce resources.



Interpersonal Mode of Communication
Advanced Low learners participate actively and fluently in conversations about a range of topics both autobiographical and those that concern concrete events. They tell stories in the past, summarize information, compare and contrast ideas and facts, and narrate with detail. Advance Low learners can talk about present, past, and future events with increasing accuracy and fluency.

	Core Idea
	Performance Expectations

	Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.AL.IPERS.1: Participate in extended conversations about personal, social, and professional topics, using paragraph-level speech and writing across major time frames.
· 7.1.AL.IPERS.2: Describe, respond to, and negotiate a complication that occurs in a familiar situation, using paragraph-level speech and writing across major time frames.
· 7.1.AL.IPERS.3: Maintain conversations by comparing and contrasting preferences, opinions, and advice using paragraph-level speech and writing across major time frames.
· 7.1.AL.IPERS.4: Give a viewpoint and supporting evidence when participating in a group discussion on topics of a personal, academic, or social nature in informal and some formal settings.
· 7.1.AL.IPERS.5: Interact in a variety of familiar and a few unfamiliar situations using culturally appropriate verbal and non-verbal communication strategies.
· 7.1.AL.IPERS.6: Converse with members of the target culture with understanding about contemporary global issues, including climate change.



	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues, population, migration, environment, discrimination, resources.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections, discrimination and other conflicts that affect the word, and the allocation of scarce resources.



Presentational Mode of Communication
Advanced Low learners participate actively and fluently in discussions about a range of topics both autobiographical and those that concern concrete events. They clearly express complex ideas and personal points of view about topics of interest. They use paragraph-length discourse when summarizing information, comparing and contrasting ideas and fact, and narrating and descripting a range of ideas. Advanced Low learners speak and write across present, past, and future time frames with increasing accuracy and fluency.

	Core Idea
	Performance Expectations

	Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Speakers and writers gain confidence and competence as they progress along the proficiency continuum.
	· 7.1.AL.PRSNT.1: Create and deliver research-based presentations to a target language audience, either electronically or in person using short paragraphs.
· 7.1.AL.PRSNT.2: Create a research-based analysis of a current global problem/issue showing cultural perspectives associated with the target culture(s) and another world culture.
· 7.1.AL.PRSNT.3: Offer and support opinions and use persuasive language when presenting ideas and information.
· 7.1.AL.PRSNT.4: Use language creatively in writing for personal, career, or academic purposes using connected sentences in paragraph-level narration and description.
· 7.1.AL.PRSNT.5: Compare and contrast the structural elements and/or cultural perspectives found in culturally authentic materials with those found in selections in English.
· 7.1.AL.PRSNT.6: Analyze how cultural perspectives about climate change over time, and compare with changing perspectives in one’s own culture.




	Intercultural Statements
	Possible Topics

	Through the target language, learners identify and investigate typical products related to everyday life in the target culture(s) and in the learners’ own culture. They use their insights to infer perspectives (attitudes, values, beliefs, the way a native speaker living in the target culture interprets meaning) of the target culture society.
	Current events, contemporary and emerging global issues, population, migration, environment, discrimination, resources.

	Learners recognize and identify a few typical practices of the target culture in order to gain understanding of the perspectives of the target culture(s) and their societies.
	Impact of current events and global issues on the target culture societies and on the students’ own society, effects of population growth and migration across the globe, environmental degradation and protections in the target culture and in students’ own culture, examination and comparisons of discrimination and other conflicts that affect the world, and the allocation of scarce resources and the impact on the target culture(s) and students’ own culture.]
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[bookmark: _Toc212547884]Introduction
N.J.A.C. 6A:8-2.1 directs the Commissioner to engage in the review and readoption of the New Jersey Student Learning Standards (NJSLS) every five years. The World Languages standards were most recently adopted in 2020; the review process began on June 30, 2025. After 9 weeks of intensive discussion, recommendations for revisions have been proposed by two external working committees.
On June 30, 2025, the expert and writing committees met for a full day to discuss the desired outcomes of a K-12 world language education, the relationships among academic standards, curriculum, and assessment, and discussed the potential effects of revising academic standards. 
The expert committee reviewed specific sections of the NJSLS-WL paired with contemporary and critical research. The potential impact on educators, including the need for professional development, was considered heavily. The expert committee recommended organizing the performance expectations into strands. The experts also provided guidance on how to revise or develop new performance expectations. Their rationale for these revisions was the observed inconsistencies across and within grade bands and a desire to make the document more user-friendly to educators. The writing committee used the recommendations to craft revisions. 
With the organization of the performance expectations into strands, the writing committee was able to quickly notice redundancies, gaps, and opportunities to merge performance expectations. The writing committee ensured that the unique demands of each proficiency level were consistently and clearly incorporated into the performance expectations. They also reflected on horizontal and vertical cohesiveness to ensure that individual pieces connected with the larger whole. This work was done to ensure consistency, clarity, and useability for educators.

[bookmark: _Toc212547885]Background Information
Key Terms
Several key terms in world language education require clarification: target language, proficiency, modes of communication, and intercultural competence. These terms are commonly referenced and provide the foundational framework of effective world languages education by establishing clear learning objectives and goals and assessment outcomes.
Target Language
Target language refers to the language learners are acquiring.
Proficiency
Proficiency describes what one can do with the language in all kinds of situations regardless of how the language was learned. To build proficiency, one needs consistent and intentional engagement with and in the target language over time. Unlike other content areas, the NJSLS – WL is benchmarked by proficiency levels. Within each proficiency level, performance expectations are organized by the three modes of communication: Interpretive, Interpersonal, and Presentational. 
Interpretive Mode of Communication
In the Interpretive mode of communication, students make meaning of spoken, written, and viewed target language communication. Examples of this one-way communication include, but are not limited to, printed texts, videos, online texts, movies, radio and television broadcasts, social media, and speeches. Learners develop their ability to investigate cultures and topics of global significance and to demonstrate understanding, infer, and analyze authentic materials.
Interpersonal Mode of Communication
In the Interpersonal mode of communication, students engage in direct oral, written, or signed communication with others. Examples of this two-way communication include, but are not limited to, conversing face-to-face, participating in online discussions or videoconferences, instant messaging and text messaging, and exchanging personal letters or e-mail messages. Learners develop their ability to engage with others in culturally appropriate ways in the target language, to investigate cultures and topics of global significance, to exchange information and ideas, and to express, react to, and support feelings, preferences, and opinions.
Presentational Mode of Communication
In the Presentational mode of communication, students present oral, written, or signed information, concepts, and ideas to an audience with whom there is no immediate interaction. Examples of this one-to-many mode of communication include, but are not limited to, a presentation to a group, posting an online video or webpage, creating and posting a podcast or videocast, and writing an article for a newspaper. Learners develop their ability to engage with others in culturally appropriate ways in the target language; to investigate cultures and topics of global significance; to inform, describe, and explain; to narrate; and to give a preference, opinion, or persuasive argument.
Intercultural Competence
Intercultural competence refers to the skills, knowledge, and attitudes one needs to communicate effectively and appropriately in intercultural situations.
Framing for Performance Expectations
In each mode of communication, there is a brief summary of the proficiency level. This framing highlights four key areas to help educators understand what learners can do at each proficiency level and provides further clarity and support for the performance expectations that follow.
[image: A close-up of a text

AI-generated content may be incorrect.]
Figure 1: Image of the summary statement for Novice High proficiency in the Interpersonal Mode.
The synopsis seeks to clarify:
· the contexts for language learning (in blue); 
· the length and complexity of spoken, written, or signed text that a learner can understand or produce (in purple);
· the supports needed for learners to be successful (in orange); and
· how well learners will be understood by those around them (in green).
By providing this framing, educators can better plan and support learners as they grow their ability to use additional languages. 
Purpose
Developing proficiency in another language allows one to develop one’s abilities to engage effectively in specific intercultural interactions and apply one’s knowledge and abilities to navigate increasingly complex and unfamiliar situations, connect with others, expand perspective and knowledge of other disciplines, and grow linguistic and literacy abilities in all one’s languages. To support educators in designing the purpose for learner target language use, the performance expectations for each mode of communication have been organized into two purposes: Intercultural Competence and Literacy.
This is encapsulated in the alphanumeric code for the performance expectation. For example,
7.1.NL.IPERS.IC.1
7.1=World languages (content area)
NL=novice low (proficiency)
IPERS=interpersonal (mode of communication)
IC=intercultural competence (purpose)
1=strand number
Strands
To ensure consistency in K-12 world language education, the following strands have been used to organize performance expectations in each mode of communication:
	
	Interpretive
	Interpersonal
	Presentational

	Intercultural Competence
	1. Investigate the relationship between products, practices, and perspectives across cultures;
2. Engage with people from a variety of cultures on everyday topics and matters of global significance.

	Literacy
	3. Comprehend;
4. Interpret;
5. Analyze.
	3. Exchange information and ideas;
4. Express, react to, and offer support for feelings;
5. Express, react to, and offer support for preferences;
6. Express, react to, and offer support for opinions.
	3. Inform, describe, explain;
4. Narrate about my life, experience and events;
5. Give a preference, opinion, or persuasive argument.


Figure 2: Table identifies the strands for each mode of communication.


[bookmark: _Toc212547886]Summary of Changes to NJSLS-WL
The expert review committee identified several areas in the 2020 NJSLS – WL that they recommended the writers address in their revisions. These revisions are as follows:
· Integration of Related Topics across Modes of Communication: The experts identified an opportunity to enhance performance expectations by more clearly articulating the development of intercultural competence. They recommended integrating the Intercultural Statements from the 2020 NJSLS-WL into performance expectations to streamline instructional planning, promote deeper cultural understanding, and clarify how multiple factors interact in real-world situations. For example, determining when and how to apologize requires cultural knowledge. Cultural perspectives on a sequence of events may shape whether an apology is considered necessary. When an apology is warranted, effective communication in any culture involves assessing the situation—who’s involved, power dynamics, and the severity of the act—and then using language and behavior that are culturally appropriate. 
· Reorganization of Performance Expectations and Nomenclature: The expert committee recommended aligning the standards with current terminology that reflects the range of languages taught in New Jersey. This includes using inclusive terms such as “express” or “oral, written, or signed” to ensure that performance expectations are applicable to American Sign Language. In addition, the committee suggested applying an organizational frame to enhance consistency and make the document easier to navigate. This includes incorporating Intercultural Competence and Literacy as organizational features within each mode of communication to support the relationship between culture and language. Furthermore, performance expectations were reorganized into strands to highlight the logical progression across all proficiency levels, supporting educators in planning for growth over time.
· Application of Performance Expectations to Any Context: The expert committee recommended using language that allows performance expectations to be applied flexibly across a variety of contexts. This includes broader terminology to expand the contexts in which performance expectations can be applied.
The Department will continue to engage stakeholders to develop complementary resources to support implementation of these revised expectations.



[bookmark: _Toc210038593][bookmark: _Toc210643708][bookmark: _Toc212547887]Structure of This Document
Developmental Progressions
This portion of the document presents the performance expectations by strand in a K-12 learning progression. Presenting learning standards in a K–12 progression helps educators understand how students build knowledge and skills over time, allowing for more intentional and coherent curriculum design. By mapping standards across grade levels, teachers and curriculum developers can see how foundational concepts introduced in early grades evolve into more complex and nuanced understandings in later years. This vertical alignment supports scaffolding, ensuring that instruction is developmentally appropriate and that students are prepared for increasingly sophisticated tasks. It also enables educators to identify gaps or redundancies in instruction, promote continuity in learning, and better support students’ long-term mastery of essential concepts.
Performance Expectations by Proficiency Levels
[bookmark: _Int_BSnSd2ZK][bookmark: _Int_bxi1SWA6][bookmark: _Int_0UxmDJ3B]This portion of the document presents performance expectations by proficiency level. Organizing performance expectations by proficiency recognizes the authentic nature of language development. This organizational framework provides multiple points of entry based on students’ lived experience and districts’ world language programming. In addition, it recognizes that language acquisition is a developmental process. When performance expectations are organized by proficiency level, educators can accurately identify what students are expected to demonstrate at each stage of their language development, making it easier to plan lessons that are appropriately challenging and aligned with the NJSLS. Proficiency-based performance expectations help curriculum developers ensure that content builds logically as students progress, avoiding gaps or unrealistic expectations. For teachers, this structure supports instructional and assessment decisions, allowing them to determine where students are and intentionally guide them toward the next level of proficiency. Overall, proficiency-based organization promotes coherence across classrooms and schools, helping all educators work toward shared learning goals.

[bookmark: _Toc210038594][bookmark: _Toc210643709][bookmark: _Toc212547888][image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]A Note on the Inclusion of Climate Change and Sustainability Opportunities 
With the adoption of the 2020 New Jersey Student Learning Standards (NJSLS), New Jersey became the first state in the nation to include climate change education across content areas. The goal of inclusion of climate change education implementation is to foster generations of New Jersey students that can analyze, question, interpret, think independently, and bring critical deduction to fulfill and to lead in jobs created by burgeoning industries of the future green economy.
Revisions to the NJSLS-World Languages allow learners to bring all their languages and lived experiences to bear as they engage in matters of regional and global significance, including climate change and broader issues of sustainability. Learners use the target language to examine their own community’s experiences, perspectives, and responses to environmental issues while exploring how other communities and cultures grapple with similar issues. Through culturally authentic resources and cross-cultural interactions, students probe diverse perspectives on specific matters of regional and global significance, including but not limited to the life cycle of products, common spaces and resources, or preparing for severe weather. World languages education provides unique opportunities for learners to examine their own cultures, collaborate across languages and cultures, and understand how matters of regional and global significance manifest differently across and within geographic and cultural contexts. By engaging in these opportunities, students develop intercultural competence and critical thinking essential for developing sustainable habits and participating in climate solutions. Informed and reasoned target language exploration about global sustainability goals, climate change, and other matters of regional and global significance enriches local, regional, and global discourse and cooperation. New Jersey is developing generations of multilingual and interculturally competent students that can create, communicate, and lead in the future green economy.
[bookmark: _Toc210038595][bookmark: _Toc210643710]Accompanying the 2025 NJSLS-World Languages will be resources that identify standards that may be leveraged in support of instruction. The symbol for climate change through the standards ([image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]) notes opportunities to integrate specific examples of climate change education provided by additional age-appropriate resources. These additional materials are designed to support educators in creating interdisciplinary units focused on authentic learning experiences integrating a range of perspectives.

[bookmark: _Toc212547889]Implementation Supports and Additional Resources
New Jersey Student Learning Standards for World Languages
To support the successful implementation of the 2025 NJSLS – WL, guidance documents will be made available on the Standards Transparency and Mastery Platform (STAMP) webpage. The documents will support districts in developing a clear understanding of the new expectations and help guide curriculum development at the local level. To ensure professional learning is high-quality and responsive to the needs of the field, New Jersey educators will be included in the development of resources in collaboration with the Department. The outcome will include the delivery of guidance documents, professional learning opportunities, and other NJSLS-supporting resources.
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[bookmark: _Toc210643711][bookmark: _Toc210828459][bookmark: _Toc212465191][bookmark: _Toc212547890][bookmark: _Hlk212469311]Developmental Progressions


Interpretive Mode of Communication – Intercultural Competence
In K-12, students develop their abilities to make meaning of fictional and informational, culturally authentic materials which are listened to, read, or viewed. Students develop awareness of their own cultures, expand their knowledge of other cultures and learn about matters of regional and global significance. They develop skills to interact with people from other cultures.
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8[footnoteRef:2], 9-12[footnoteRef:3] [2:  By the end of grade 8 if new language is started in middle school.]  [3:  By the end of grade 12 if new language is started in high school.] 

	Novice High
6-8, 9-12[footnoteRef:4] [4:  By the end of grade 12 if new language is started in high school.] 

	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Investigate the relationship between products, practices, and perspectives across cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.IPRET.IC.1: With supports, recognize a few cultural products and practices relevant to students’ lives:
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures.

	7.1.NM.IPRET.IC.1: With flexible supports as needed, identify several cultural products and practices relevant to students’ lives to begin to recognize cultural perspectives: 
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures. 
	7.1.NH.IPRET.IC.1: With supports as needed, recognize some common cultural products and practices to begin to recognize cultural perspectives. 
A. Identify similarities and differences across students’ own cultures and other cultures.
	7.1.IL.IPRET.IC.1: Draw connections between cultural products, practices, and perspectives. 
A. Identify similarities and differences across students’ own cultures and other cultures.
	7.1.IM.IPRET.IC.1: Analyze how a variety of cultural products and practices reflect varying cultural perspectives: 
A. across students’ own cultures and other cultures.
	7.1.IH.IPRET.IC.1: Connect similarities and differences about how products and practices reflect cultural perspectives across students’ own cultures and other cultures.
	7.1.AL.IPRET.IC.1: Use insights from comparing products and practices to surmise cultural perspectives. 
A. Compare across students’ own cultures and other cultures. 
B. Demonstrate understanding of subtle cultural differences. 

	Engage with people from a variety of cultures on everyday topics and matters of global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.IPRET.IC.2A: With supports, acknowledge a few common, authentic, non-verbal practices relevant to the target cultures. 
7.1.NL.IPRET.IC.2B: With supports, demonstrate understanding of a few memorized words and phrases related to matters of global significance relevant to students’ lives:  
1. in one’s own region. 
2. in the target regions of the world. 
3. in other regions of the world. 

	7.1.NM.IPRET.IC.2A: With flexible supports as needed, identify several common, authentic, non-verbal practices relevant to the target cultures. 
7.1.NM.IPRET.IC.2B: With flexible supports as needed, demonstrate comprehension of brief messages found in short culturally authentic materials on matters of global significance relevant to students’ lives:  
1. in one’s own region. 
2. in the target regions of the world. 
3. in other regions of the world. 

	7.1.NH.IPRET.IC.2A: With supports as needed, connect some common, authentic, non-verbal practices to familiar situations across students’ own cultures and other cultures. 
7.1.NH.IPRET.IC.2B: With supports as needed, determine central idea of highly contextualized culturally authentic materials on familiar matters of global significance. 
1. Identify similarities and differences across students’ own cultures and other cultures. 

	7.1.IL.IPRET.IC.2A: Associate common, authentic, non-verbal practices with everyday situations across students’ own cultures and other cultures. 
7.1.IL.IPRET.IC.2B: Examine central idea and some details in culturally authentic materials on familiar matters of global significance. 
1. Identify similarities and differences across students’ own cultures and other cultures. 

	7.1.IM.IPRET.IC.2A: Distinguish between acceptable and unacceptable non-verbal and verbal etiquette across students’ own cultures and other cultures. 
7.1.IM.IPRET.IC.2B: Analyze the central idea and important details in a variety of culturally authentic materials on matters of global significance:  
1. across students’ own cultures and other cultures.

	7.1.IH.IPRET.IC.2A: Compare and contrast the use of non-verbal and verbal etiquette in a variety of situations across the students’ own cultures and other cultures. 
7.1.IH.IPRET.IC.2B: Collect, share, and analyze some data related to matters of regional and global significance. 
1. Determine the context for the data. 
2. Describe the relationship between pieces of information. 
3. Use insights to deduce how perspectives in one’s own cultures and target language cultures impact matters of regional and global significance. 

	7.1.AL.IPRET.IC.2A: Analyze the use of non-verbal and verbal etiquette across students’ own cultures and other cultures to develop an understanding of how cultural perspectives are reflected in cultural practices. 
7.1.AL.IPRET.IC.2B: Collect, share, and analyze several pieces of data related to matters of regional and global significance. 
1. Determine the context for the data. 
2. Describe the relationship between pieces of information. 
3. Compare and contrast data related to communities within a culture. 
4. Use insights to deduce how perspectives in one’s own cultures and target language cultures impact matters of regional and global significance. 





Interpretive Mode of Communication – Literacy
In K-12, students develop their abilities to make meaning of fictional and informational, culturally authentic materials which are listened to, read, or viewed. As students’ comprehension, interpretation, and analysis skills progress, they apply these skills to increasingly complex culturally authentic materials.
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8, 9-12
	Novice High
6-8, 9-12
	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Comprehend
	7.1.NL.IPRET.LIT.3A: With supports, recognize and associate a few memorized words and practiced phrases in culturally authentic materials relevant to students’ lives. 
7.1.NL.IPRET.LIT.3B: With supports, respond with non-verbal behaviors to a few simple aural or signed commands, directions, and requests relevant to students’ lives. 

	7.1.NM.IPRET.LIT.3A: With flexible supports as needed, demonstrate comprehension of several familiar words and phrases in culturally authentic materials relevant to students’ lives. 
7.1.NM.IPRET.LIT.3B: With flexible supports as needed, demonstrate comprehension of several simple aural, written, or signed commands, directions, and requests relevant to students’ lives. 
	7.1.NH.IPRET.LIT.3A: With supports as needed, demonstrate comprehension of familiar words and phrases in culturally authentic materials on familiar topics. 
7.1.NH.IPRET.LIT.3B: With supports as needed, demonstrate comprehension of a series of aural, written, or signed commands, directions, and requests in familiar contexts. 
7.1.NH.IPRET.LIT.3C: With supports as needed, determine the main idea or theme in culturally authentic materials on familiar topics. 
	7.1.IL.IPRET.LIT.3A: Demonstrate comprehension of culturally authentic materials on familiar topics by referring to textual evidence. 
7.1.IL.IPRET.LIT.3B: React to a series of aural, written, or signed instructions in familiar contexts and situations. 
7.1.IL.IPRET.LIT.3C: Determine the main idea or theme and some details from a variety of culturally authentic materials. 

	7.1.IM.IPRET.LIT.3A: Demonstrate comprehension of culturally authentic materials on familiar topics by referring to several pieces of textual evidence. 
7.1.IM.IPRET.LIT.3B: React to a series of aural, written, or signed instructions in familiar and some unfamiliar situations. 
7.1.IM.IPRET.LIT.3C: Paraphrase the main idea or theme and important details from a variety of culturally authentic materials. 

	7.1.IH.IPRET.LIT.3A: Demonstrate comprehension of language in culturally authentic materials of varied formality. 
7.1.IH.IPRET.LIT.3B: Summarize a central idea and key events of culturally authentic fictional or informational materials. 

	7.1.AL.IPRET.LIT.3A: Demonstrate comprehension of culturally authentic materials found in academic disciplines. 
7.1.AL.IPRET.LIT.3B: Summarize a central idea and key events with significant detail from culturally authentic fictional or informational materials. 


	Interpret
	7.1.NL.IPRET.LIT.4: With supports, recognize, associate, and begin to infer meaning of a few unfamiliar words in highly-contextualized, culturally authentic materials relevant to students’ lives. 
A. Identify cognates by leveraging knowledge of other languages. 
B. Use other text features to determine the meaning of unfamiliar language. 

	7.1.NM.IPRET.LIT.4: With flexible supports as needed, infer meaning and demonstrate understanding of several unfamiliar words in highly-contextualized, culturally authentic materials relevant to students’ lives. 
A. Identify cognates by leveraging knowledge of other languages. 
B. Use other text features to determine the meaning of unfamiliar language. 

	7.1.NH.IPRET.LIT.4A: With supports as needed, infer meaning in some highly-contextualized unfamiliar language in culturally authentic materials on familiar topics. 
1. Identify cognates by leveraging knowledge of other languages. 
2. Use other text features to determine the meaning of unfamiliar language. 
3. Begin to use context to determine meaning. 
7.1.NH.IPRET.LIT.4B: With supports as needed, recognize the connection between the purpose of a text and aural, written, or signed forms in highly contextualized, familiar topics in culturally authentic materials. 
	7.1.IL.IPRET.LIT.4A: Infer the meaning of some unfamiliar words and ideas in culturally authentic materials on familiar topics. 
1. Use other text features to determine the meaning of unfamiliar language. 
2. Use context to determine meaning. 
3. Begin to use common parts of language as clues to determine meaning. 
7.1.IL.IPRET.LIT.4B: Recognize the connection between the purpose of a text and aural, written, or signed forms in familiar topics in culturally authentic materials. 

	7.1.IM.IPRET.LIT.4A: Determine the meaning of some unfamiliar words and ideas in culturally authentic materials. 
1. Use common parts of language as clues to determine meaning. 
2. Use context to determine meaning. 
3. Check the inferred meaning to see if it makes sense. 
7.1.IM.IPRET.LIT.4B: Recognize some unique cultural and linguistic variations within the language. 

	7.1.IH.IPRET.LIT.4A: Infer the meaning of most unfamiliar vocabulary, including some cultural and idiomatic expressions related to familiar or studied topics. 
1. Use text features to determine meaning. 
2. Use context to determine meaning. 
3. Use the relationship between particular words to better understand each word. 
4. Analyze the impact of specific word choices. 
7.1.IH.IPRET.LIT.4B Infer the underlying message of text using literary devices and text features. 

	7.1.AL.IPRET.LIT.4A: Infer the nuances of culturally authentic materials using literary devices and text features. 
7.1.AL.IPRET.LIT.4B: Infer nuances of culture as expressed by authors of culturally authentic complex materials. 


	Analyze
	7.1.NL.IPRET.LIT.5: With supports, begin to recognize a few visual, aural, and text features to identify the purpose of very simple culturally authentic materials relevant to students’ lives. 
	7.1.NM.IPRET.LIT.5: With flexible supports as needed, identify several visual, aural, and text features to interpret the purpose of simple culturally authentic materials relevant to students’ lives. 
	7.1.NH.IPRET.LIT.5: With supports as needed, determine the purpose of simple culturally authentic materials on familiar topics. 
	7.1.IL.IPRET.LIT.5: Determine the purpose of culturally authentic materials. 
	7.1.IM.IPRET.LIT.5: Make connections between key information in culturally authentic material. 
	7.1.IH.IPRET.LIT.5A: Paraphrase what is heard, viewed, or read in culturally authentic material. 
7.1.IH.IPRET.LIT.5B: Evaluate information from culturally authentic materials for accuracy, authenticity, context, purpose, and reliability. 

	7.1.AL.IPRET.LIT.5A: Analyze the points of view, theme, purpose, and tone in complex texts and non-written content using visual, aural, and organizational features. 
7.1.AL.IPRET.LIT.5B: Synthesize cultural practices and perspectives and information from culturally authentic materials to determine the accuracy, authenticity, context, purpose, and reliability of a source. 
7.1.AL.IPRET.LIT.5C: Analyze elements of the target language that do not have a comparable linguistic element in other languages. 



Interpersonal Mode of Communication – Intercultural Competence
In K-12, students develop their abilities to communicate with others orally, in writing, or signed in the target language. Students use these interactions to develop awareness of their own cultures, expand their knowledge of other cultures, and learn about matters of regional and global significance. They develop the ability and skills to interact with people from other cultures.
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8, 9-12
	Novice High
6-8, 9-12
	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Investigate the relationship between products, practices, and perspectives across cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.IPERS.IC.1: With supports and scaffolding, identify, ask and provide a few essential pieces of information on cultural products and practices relevant to students’ lives:  
A. in the students’ own cultures. 
B. in the target language cultures. 
C. in other cultures. 

	7.1.NM.IPERS.IC.1: With flexible supports as needed, request and share simple information about cultural products and practices relevant to students’ lives:  
A. in the students’ own cultures. 
B. in the target language cultures. 
C. in other cultures. 

	7.1.NH.IPERS.IC.1: With supports as needed, request and share information about cultural products and practices in familiar contexts. 
A. Identify similarities and differences across students’ own cultures and other cultures. 

	7.1.IL.IPERS.IC.1: Engage in conversations to determine the relationship between cultural products, practices, and perspectives in familiar contexts. 
A. Make comparisons of products and practices across students’ own cultures and other cultures. 
B. Begin to identify cultural perspectives across students’ own cultures and other cultures. 

	7.1.IM.IPERS.IC.1: Analyze how a variety of cultural products and practices reflect cultural perspectives. 
A. Make several comparisons of products and practices across students’ own cultures and other cultures. 
B. Determine the significance of cultural perspectives in cultural products and practices across students’ own cultures and other cultures. 

	7.1.IH.IPERS.IC.1: Exchange information about products, practices, and perspectives across the students’ own cultures and other cultures and timeframes. 
A. Ask questions that deepen one’s understanding of how cultural perspectives shape cultural products and practices. 
B. Articulate how some perspectives within one’s own culture shape the cultural products and practices in one’s own culture. 
C. Develop and expand upon a topic. 
D. Process information spontaneously and ask appropriate follow-up questions. 

	7.1.AL.IPERS.IC.1: Produce discourse across major timeframes about products, practices, and perspectives across students’ own cultures and other cultures. 
A. Ask several questions that deepen one’s understanding of how cultural perspectives shape cultural products and practices. 
B. Articulate how several perspectives within one’s own culture shape the cultural products and practices in one’s own culture. 
C. Develop and expand cohesively upon a topic. 
D. Process information spontaneously and ask a variety of appropriate follow-up questions. 

	Engage with people from a variety of cultures on everyday topics and matters of global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.IPERS.IC.2A: With supports, respond to and/or with a few culturally authentic behaviors in situations relevant to students’ lives. 
7.1.NL.IPERS.IC.2B: With supports, respond with a few memorized words and practiced phrases related to matters of global significance relevant to students’ lives:  
1. in one’s own region. 
2. in the target regions of the world. 
3. in other regions of the world. 

	7.1.NM.IPERS.IC.2A: With flexible supports as needed, imitate several culturally authentic non-verbal and verbal patterns in situations relevant to students’ lives. 
7.1.NM.IPERS.IC.2B: With flexible supports as needed, request and provide several pieces of information related to matters of global significance relevant to students’ lives with simple, practiced questions and using memorized, practiced words, phrases, and simple formulaic sentences. 
1. Examine matters in one’s own region. 
2. Examine matters in the target regions of the world. 
3. Examine matters in other regions of the world. 

	7.1.NH.IPERS.IC.2A: With supports as needed, reproduce a few culturally authentic non-verbal and verbal patterns in familiar interactions to demonstrate awareness of situational appropriateness in cultures. 
7.1.NH.IPERS.IC.2B: With supports as needed, request and share information related to familiar matters of regional and global significance using simple formulaic questions and recombining phrases and simple sentences. 
1. Examine matters in one’s own region. 
2. Examine matters in the target regions of the world. 
3. Examine matters in other regions of the world. 

	7.1.IL.IPERS.IC.2A: Use several culturally authentic non-verbal and verbal patterns in familiar everyday interactions; begin to adjust behavior or language to show cultural awareness. 
7.1.IL.IPERS.IC.2B: Engage in brief conversations about familiar matters of regional and global significance by using formulaic questions and creating simple sentences:  
1. across students’ own cultures and other cultures. 

	7.1.IM.IPERS.IC.2A: Employ culturally authentic non-verbal and verbal patterns in familiar interactions, adapting communication to cultural contexts. 
7.1.IM.IPERS.IC.2B: Participate in conversations about matters of regional and global significance by creating questions and a series of connected sentences and emerging  
paragraphs: 
1. across students’ own cultures and other cultures. 
2. begin to elaborate on a topic. 

	7.1.IH.IPERS.IC.2A: Incorporate non-verbal and verbal communication strategies and common idiomatic expressions of the target cultures/languages in familiar and some unfamiliar situations. 
7.1.IH.IPERS.IC.2B: Discuss similarities and differences in perspectives on matters of regional and global significance across students’ own cultures and other cultures. 
1. Develop and expand upon a topic. 
2. Negotiate a complication. 
3. Process information spontaneously and ask appropriate follow-up questions. 
4. Identify misunderstandings and make self-corrections for improvement. 

	7.1.AL.IPERS.IC.2A: Incorporate non-verbal and verbal communication strategies and idiomatic expressions of the target cultures/languages in familiar and unfamiliar situations. 
7.1.AL.IPERS.IC.2B: Converse on matters of regional and global significance in major timeframes across students’ own cultures and other cultures. 
1. Initiate, continue, and close conversation in a culturally appropriate manner. 
2. Develop and expand cohesively on the topic. 
3. Navigate unexpected and unrelated occurrences. 
4. Process information spontaneously and ask a variety of appropriate follow-up questions. 
5. Recognize potential misunderstandings and respond accordingly. 



Interpersonal Mode of Communication – Literacy
In K-12, students develop their abilities to communicate with others orally, in writing, or signed in the target language. As students’ abilities to ask questions, exchange information and ideas, develop a topic, and interact with others progress, they apply these skills to increasingly complex interactions.
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8, 9-12
	Novice High
6-8, 9-12
	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Exchange information and ideas
	7.1.NL.IPERS.LIT.3A: With supports, respond to a few simple questions on topics relevant to students’ lives using memorized words and practiced phrases. 
7.1.NL.IPERS.LIT.3B: With supports, share with others essentials for topics relevant to students’ lives using memorized words and practiced phrases. 

	7.1.NM.IPERS.LIT.3A: With flexible supports as needed, request and provide several pieces of information relevant to students’ lives with simple, practiced questions and using memorized, practiced words, phrases, and simple formulaic sentences. 
7.1.NM.IPERS.LIT.3B: With flexible supports as needed, communicate simple needs on topics relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. 

	7.1.NH.IPERS.LIT.3A: With supports as needed, exchange basic information on familiar topics using simple formulaic questions and recombining phrases and simple sentences. 
7.1.NH.IPERS.LIT.3B: With supports as needed, express needs in familiar, routine situations by recombining phrases and simple sentences. 

	7.1.IL.IPERS.LIT.3A: Request and provide information on familiar topics related to daily life using formulaic questions and creating simple sentences. 
7.1.IL.IPERS.LIT.3B: Express needs in familiar situations related to everyday life by creating simple sentences. 

	7.1.IM.IPERS.LIT.3A: Engage in conversations by creating questions and a series of connected sentences and emerging paragraphs. 
1. Initiate and close conversation with appropriate target language expressions. 
2. Begin to elaborate on a topic. 
3. Process information spontaneously and ask questions to extend the conversation. 
4. Process information spontaneously and respond with rejoinders. 
7.1.IM.IPERS.LIT.3B: Interact with others to meet personal needs in a variety of familiar situations by creating questions and a series of connected sentences and emerging paragraphs. 
	7.1.IH.IPERS.LIT.3: Exchange information using strings of connected sentences across timeframes. 
A. Initiate and close conversation in a culturally appropriate manner for the context. 
B. Develop and expand upon a topic. 
C. Negotiate a complication. 
D. Process information spontaneously and ask appropriate follow-up questions. 
E. Identify misunderstandings and make self-corrections for improvement. 

	7.1.AL.IPERS.LIT.3: Produce discourse across major timeframes. 
A. Initiate, continue, and close coherent conversation in a culturally appropriate manner. 
B. Develop and expand cohesively upon a topic. 
C. Navigate unexpected and unrelated occurrences. 
D. Process information spontaneously and ask a variety of appropriate follow-up questions. 
E. Recognize potential misunderstandings and respond accordingly. 


	Express, react to, and offer support for feelings
	7.1.NL.IPERS.LIT.4: With supports, identify and express a few feelings using memorized words and practiced phrases. 
	7.1.NM.IPERS.LIT.4: With flexible supports as needed, express and react to several feelings relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. 
	7.1.NH.IPERS.LIT.4: With supports as needed, communicate and react to how one feels using simple formulaic questions and recombining phrases and simple sentences. 



	7.1.IL.IPERS.LIT.4: Convey and react to reasoning for feelings using formulaic questions and creating simple sentences. 
	7.1.IM.IPERS.LIT.4: Exchange and explain strategies for managing feelings or thoughts in a variety of familiar situations by creating questions and a series of connected sentences and emerging paragraphs.
	7.1.IH.IPERS.LIT.4: Express, react to, and offer support for feelings using strings of connected sentences across timeframes. 
A. Initiate, continue, and close conversations in a culturally appropriate manner. 
B. Develop and expand upon a topic. 
C. Offer advice or suggestions in a specific context or situation. 
D. Process information spontaneously and ask appropriate follow-up questions. 
E. Identify misunderstandings and make self-corrections for improvement. 

	7.1.AL.IPERS.LIT.4: Seek and offer support around feelings across major timeframes. 
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner. 
B. Develop and expand cohesively upon the topic. 
C. Seek or offer advice or suggestions in a specific context or situation. 
D. Navigate unexpected and unrelated occurrences. 
E. Process information in the moment and ask a variety of  appropriate follow-up questions. 
F. Anticipate potential misunderstandings and adjust accordingly. 

	Express, react to, and offer support for preferences
	7.1.NL.IPERS.LIT.5: With supports and scaffolding, express a few individual preferences relevant to students’ lives using memorized words and practiced phrases. 
	7.1.NM.IPERS.LIT.5: With flexible supports as needed, express and react to several preferences relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. 
	7.1.NH.IPERS.LIT.5: With supports as needed, express and react to preferences in familiar social situations using simple formulaic questions and recombining phrases and simple sentences. 
	7.1.IL.IPERS.LIT.5: Converse about preferences with basic explanation in familiar situations by using formulaic questions and creating simple sentences.
	7.1.IM.IPERS.LIT.5: Discuss and explain preferences on a variety of familiar topics by creating questions and a series of connected sentences and emerging paragraphs. 
	7.1.IH.IPERS.LIT.5: Express, react to, and offer support for preferences using strings of connected sentences across timeframes. 
A. Initiate, continue, and close conversations in a culturally appropriate manner. 
B. Develop and expand upon a topic. 
C. Process information spontaneously and ask appropriate follow-up questions. 
D. Identify misunderstandings and make self-corrections for improvement. 

	7.1.AL.IPERS.LIT.5: Express, react to, and offer support for preferences across timeframes. 
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner. 
B. Develop and expand cohesively upon the topic. 
C. Offer advice or suggestions in a specific context or situation. 
D. Navigate unexpected and unrelated occurrences. 
E. Process information in the moment and ask a variety of  appropriate follow-up questions. 
F. Anticipate potential misunderstandings and adjust accordingly. 

	Express, react to, and offer support for opinions
	7.1.NL.IPERS.LIT.6: With supports and scaffolding, express a few opinions relevant to students’ lives using memorized words and practiced phrases. 
	7.1.NM.IPERS.LIT.6: With flexible supports as needed, express and react to several opinions relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. 
	7.1.NH.IPERS.LIT.6: With supports as needed, express and react to opinions on familiar topics using simple formulaic questions and recombining phrases and simple sentences. 
	7.1.IL.IPERS.LIT.6: Exchange opinions and provide an explanation on familiar topics by using formulaic questions and creating simple sentences. 
	7.1.IM.IPERS.LIT.6: Discuss and support opinions on a variety of familiar topics by creating questions and a series of connected sentences and emerging paragraphs. 
	7.1.IH.IPERS.LIT.6: Express, react to, and offer support for opinions, using strings of connected sentences across timeframes. 
A. Initiate, continue, and close conversations in a culturally appropriate manner. 
B. Develop and expand upon a topic. 
C. Offer advice or suggestions in a specific context or situation. 
D. Process information spontaneously and ask appropriate follow-up questions. 
E. Identify misunderstandings and make self-corrections for improvement. 

	7.1.AL.IPERS.LIT.6: Express, react to, and offer support for opinions across timeframes. 
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner. 
B. Develop and expand cohesively upon the topic. 
C. Offer advice or suggestions in a specific context or situation. 
D. Navigate unexpected and unrelated occurrences. 
E. Process information in the moment and ask a variety of  appropriate follow-up questions. 
F. Anticipate potential misunderstandings and adjust accordingly. 





Presentational Mode of Communication – Intercultural Competence
In K-12, students develop their abilities to present to an audience through oral, written, or signed communication in the target language. Students demonstrate growth in awareness of their own cultures, knowledge of other cultures, skills to present with or to people from other cultures, and learning on matters of regional and global significance.
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8, 9-12
	Novice High
6-8, 9-12
	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Investigate the relationship between products, practices, and perspectives across cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.PRSNT.IC.1: With supports and scaffolds, reproduce and associate common products and practices relevant to students’ lives:  
A. in the students’ own cultures. 
B. in the target language cultures. 
C. in other cultures. 

	7.1.NM.PRSNT.IC.1: With flexible supports as needed, identify and label common products and practices relevant to students’ lives:  
A. in the students’ own cultures. 
B. in the target language cultures. 
C. in other cultures. 

	7.1.NH.PRSNT.IC.1: With supports as needed, provide information about familiar cultural products and practices. 
A. Identify similarities and differences across students’ own cultures and other cultures. 

	7.1.IL.PRSNT.IC.1: Begin to articulate the relationship between familiar cultural products, practices, and perspectives. 
A. Make comparisons across students’ own cultures and other cultures. 
B. Begin to identify similarities and/or differences in cultural perspectives across students’ own cultures and other cultures. 
	7.1.IM.PRSNT.IC.1: Explain how a variety of familiar cultural products and practices are linked to cultural perspectives. 
A. Make several comparisons across students’ own cultures and other cultures. 

	7.1.IH.PRSNT.IC.1: Share detailed information about how products and practices reflect cultural perspectives across students’ own cultures and other cultures.
	7.1.AL.PRSNT.IC.1: Present detailed information in a cohesive manner about how a variety of products and practices are related to perspectives across students’ own cultures and other cultures.

	Engage with people from a variety of cultures on everyday topics and matters of global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
	7.1.NL.PRSNT.IC.2A: With supports, imitate a few culturally authentic, practiced behaviors in situations relevant to students’ lives. 
7.1.NL.PRSNT.IC.2B: With supports, reproduce and associate a few memorized words and practiced phrases related to matters of global significance relevant to students’ lives:  
1. in one’s own region. 
2. in the target regions of the world. 
3. in other regions of the world. 

	7.1.NM.PRSNT.IC.2A: With flexible supports as needed, imitate and employ several culturally authentic, practiced behaviors in situations relevant to students’ lives. 
7.1.NM.PRSNT.IC.2B: With flexible supports as needed, name and label several pieces of information related to matters of global significance relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. 
1. Examine matters in one’s own region. 
2. Examine matters in the target regions of the world. 
3. Examine matters in other regions of the world. 

	7.1.NH.PRSNT.IC.2A: With supports as needed, present with some culturally authentic behaviors and visuals. 
7.1.NH.PRSNT.IC.2B: With supports as needed, provide information about familiar matters of regional or global significance by recombining phrases and simple sentences. 
1. Identify similarities and differences across students’ own cultures and other cultures. 

	7.1.IL.PRSNT.IC.2A: Demonstrate a developing cultural understanding by using culturally authentic clarifying examples or visuals in presentations. 
7.1.IL.PRSNT.IC.2B: Present information on familiar matters of regional or global significance by creating simple sentences. 
1. Make comparisons across students’ own cultures and other cultures. 
2. Begin to identify similarities and/or differences in cultural perspectives across students’ own cultures and other cultures. 

	7.1.IM.PRSNT.IC.2A: Demonstrate cultural understanding through relevant examples and cultural references. 
1. Begin to adjust content for the context and audience. 
2. Begin to address follow-up questions and requests to further develop ideas. 
7.1.IM.PRSNT.IC.2B: Explain global and/or regional challenges by creating a series of connected sentences and emerging paragraphs. 
1. Analyze how products and practices for proposed solutions are shaped by perspectives across students’ own cultures and other cultures. 
2. Articulate how products, practices, and perspectives may have evolved or are currently evolving. 

	7.1.IH.PRSNT.IC.2A: Present to an audience using culturally appropriate language, behaviors, and materials. 
1. Demonstrate some understanding of cultural differences by adjusting language and behavior as needed. 
2. Respond spontaneously to unexpected follow-up questions and extend conversation. 
7.1.IH.PRSNT.IC.2B: Share perspectives on a matter of regional and/or global significance within one’s own culture and target cultures. 
1. Compare and contrast perspectives across students’ own cultures and other cultures. 
2. Articulate how perspectives may have evolved and/or are currently evolving. 

	7.1.AL.PRSNT.IC.2A: Present to an audience using culturally appropriate language, behaviors, and materials. 
1. Demonstrate understanding of cultural differences by adjusting language and behavior as needed. 
2. Respond spontaneously with ease to unexpected follow-up questions and extend conversation. 
7.1.AL.PRSNT.IC.2B: Create a research-based analysis of a matter of regional and/or global significance showing cultural perspectives across students’ own cultures and other cultures. 
1. Compare and contrast several perspectives across students’ own cultures and other cultures. 
2. Articulate how some perspectives may have evolved and/or are currently evolving. 





Presentational Mode of Communication – Literacy
In K-12, students develop their abilities to present to an audience through oral, written, or signed communication in the target language. As students’ abilities to inform, describe, explain, develop a topic, and develop a persuasive argument progress, they apply these skills to increasingly varied and complex topics. 
	Strand
	Novice Low
K-2
	Novice Mid
3-5, 6-8, 9-12
	Novice High
6-8, 9-12
	Intermediate Low
9-12
	Intermediate Mid
9-12
	Intermediate High
9-12
	Advanced Low
9-12

	Inform, describe, explain
	7.1.NL.PRSNT.LIT.3: With supports, begin to copy, recite, or imitate a few pieces of information relevant to students’ lives using memorized words and practiced phrases. 
	7.1.NM.PRSNT.LIT.3: With flexible supports as needed, recite or imitate several observable details from age- and level-appropriate, culturally authentic materials using memorized, practiced words, phrases, and simple formulaic sentences. 
	7.1.NH.PRSNT.LIT.3: With supports as needed, recount and paraphrase brief messages on familiar topics from age- and level-appropriate, culturally authentic materials by recombining phrases and simple sentences. 
	7.1.IL.PRSNT.LIT.3: Present information from age- and level-appropriate culturally authentic materials by creating simple sentences. 
	7.1.IM.PRSNT.LIT.3: Discuss and evaluate information and supporting details found in age- and level-appropriate culturally authentic materials by creating a series of connected sentences and emerging paragraphs. 
	7.1.IH.PRSNT.LIT.3: Present detailed information in a cohesive manner on topics gathered from a variety of culturally authentic materials. 
A. Apply appropriate essay writing or oral discourse conventions. 
B. Enhance comprehensibility and clarity using self-correction and paraphrasing. 
C. Use major timeframes. 
D. Use connected sentences and/or concise paragraphs. 
E. Respond spontaneously to unexpected follow-up questions and extend conversation.

	7.1.AL.PRSNT.LIT.3: Deliver detailed and organized information on familiar and unfamiliar concrete topics from a variety of culturally authentic materials. 
A. Apply appropriate essay writing or oral discourse conventions. 
B. Demonstrate comprehensibility and clarity using minimal self-correction and paraphrasing. 
C. Use major timeframes. 
D. Use appropriate syntax. 
E. Apply interconnected paragraphs. 
F. Respond spontaneously with ease to unexpected follow-up questions and extend conversation. 

	Narrate about my life, experience, and events
	7.1.NL.PRSNT.LIT.4: With supports, begin to label and recite a few pieces of individual information using memorized words and practiced phrases. 
	7.1.NM.PRSNT.LIT.4: With flexible supports as needed, state several pieces of individual information using memorized, practiced words, phrases, and simple formulaic sentences. 
	7.1.NH.PRSNT.LIT.4A: With supports as needed, describe individual experiences and familiar events by recombining phrases and simple sentences. 
7.1.NH.PRSNT.LIT.4B: With supports as needed, use language creatively to respond to prompts by recombining phrases and simple sentences. 

	7.1.IL.PRSNT.LIT.4A: Relate individual stories and events on topics of interest related to everyday life by creating simple sentences. 
7.1.IL.PRSNT.LIT.4B: Use language creatively to respond to a variety of prompts by creating simple sentences. 

	7.1.IM.PRSNT.LIT.4A: Tell and describe events, situations, and experiences by creating a series of connected sentences and emerging paragraphs 
7.1.IM.PRSNT.LIT.4B: Employ creative language to respond to a variety of familiar and some unfamiliar prompts by creating a series of connected sentences and emerging paragraphs. 
	7.1.IH.PRSNT.LIT.4: Tell and write detailed stories, personal experiences, and events using connected sentences and/or concise paragraphs, across major timeframes. 
	7.1.AL.PRSNT.LIT.4: Use language creatively for a variety of purposes using paragraph-level narration and descriptive language. 

	Give a preference, opinion, or persuasive argument
	7.1.NL.PRSNT.LIT.5A: With supports, begin to indicate a few preferences using memorized words and practiced phrases. 
7.1.NL.PRSNT.LIT.5B: With supports, begin to indicate a few opinions using memorized words and practiced phrases. 

	7.1.NM. PRSNT.LIT.5A: With flexible supports as needed, state several preferences using memorized, practiced words, phrases, and simple formulaic sentences. 
7.1.NM. PRSNT.LIT.5B: With flexible supports as needed, offer several opinions using memorized, practiced words, phrases, and simple formulaic sentences.
	7.1.NH.PRSNT.LIT.5: With supports as needed, present preferences and opinions on familiar topics by recombining phrases and simple sentences.
	7.1.IL.PRSNT.LIT.5: Support preferences and opinions with an explanation on familiar topics by creating simple sentences. 
	7.1.IM.PRSNT.LIT.5: Give several reasons for point of view on a variety of familiar topics using a series of connected sentences and emerging paragraphs.
	7.1.IH.PRSNT.LIT.5: Express viewpoints on familiar and researched topics. 
A. Convey persuasive arguments. 
B. Use connected sentences and/or concise paragraphs. 
C. Use a variety of cohesive devices. 

	7.1.AL.PRSNT.LIT.5: Present detailed and organized arguments on familiar as well as unfamiliar concrete and abstract researched topics. 
A. Convey persuasive arguments. 
B. Use concise paragraphs. 
C. Use a variety of cohesive devices. 




 









[bookmark: _Toc212547891]Performance Expectations by Proficiency Levels 

[bookmark: _Toc212547892]Novice Low (NL)
[bookmark: _Toc206673016][bookmark: _Toc212547893]By the End of Grade 2
[bookmark: _Toc206673017][bookmark: _Toc212547894]Interpretive Mode of Communication (IPRET)
[Novice Low learners identify a limited number of memorized or familiar words, symbols, or characters in very familiar contexts when they are supported by visuals in informational and fictional texts.] 
Learners construct meaning from target language materials listened to, viewed, and/or read on topics culturally relevant to their lives and accessed in highly contextualized formats. Learners rely mostly on memorized or recognizable, high-frequency words with supports. Learners draw heavily on their own background and cultural knowledge. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.NL.IPRET.IC.1: With supports, recognize a few cultural products and practices relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures.
{Clarification Statement: Examples of “products” could include toys or items related to celebrations. Examples of “practices” could include what happens when one loses a tooth or how and when one celebrates a new year.}
7.1.NL.IPRET.[3]IC.2A: [Recognize a few common gestures associated with the target culture(s).] With supports, acknowledge a few common, authentic, non-verbal practices relevant to the target cultures.
7.1.NL.IPRET[4]IC.2B: [Recognize a few memorized words related to weather and climate in the target culture(s) and in students’ own cultures in highly contextualized oral texts.] With supports, demonstrate understanding of a few memorized words and phrases related to matters of global significance relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. in one’s own region.
2. in the target regions of the world.
3. in other regions of the world.
{Clarification Statement: Examples of “matters of global significance” could include favorite toys, creating safe communities or extreme weather occurrences.}
Literacy (LIT) 	
7.1.NL.IPRET.[1]LIT.3A: [Identify] With supports, recognize and associate a few memorized words and practiced [words contained in oral, viewed, and written chunks of language] phrases in culturally authentic materials [when supported by visual cues such as pictures and gestures and text support such as bolded words, bulleted lists, and/or captions.] relevant to students’ lives.
7.1.NL.IPRET.[2]LIT.3B: [Respond with physical actions and/or gestures to simple oral directions, commands, and requests.] With supports, respond with non-verbal behaviors to a few simple aural or signed commands, directions, and requests relevant to students’ lives.
7.1.NL.IPRET.LIT.4: With supports, recognize, associate, and begin to infer meaning of a few unfamiliar words in highly-contextualized, culturally authentic materials relevant to students’ lives.
A. Identify cognates by leveraging knowledge of other languages.
B. Use other text features to determine the meaning of unfamiliar language.
7.1.NL.IPRET.LIT.5: With supports, begin to recognize a few visual, aural, and text features to identify the purpose of very simple culturally authentic materials relevant to students’ lives.
[bookmark: _Toc206673018][bookmark: _Toc212547895]Interpersonal Mode of Communication (IPERS)
[Novice Low learners communicate using practiced and memorized words and phrases. They answer some formulaic questions on very familiar topics and express personal needs with memorized words and phrases. Novice Low learners often use gestures and pictures to convey meaning.]
Learners communicate with others through oral, written, signed, or alternative methods[footnoteRef:5] in the target language on topics culturally relevant to their lives and accessed in highly contextualized formats. Learners rely mostly on memorized or recognizable high-frequency words with support. Learners draw heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and limited to no control of grammatical systems will be evident. Speakers or signers of the target language, who are accustomed to language learners, might have difficulty understanding language learners. With the described language characteristics, learners develop: [5:  Alternative methods may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NL.IPERS.IC.1: With supports and scaffolding, identify, ask, and provide a few essential pieces of information on cultural products and practices relevant to the students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures.
7.1.NL.IPERS.[5]IC.2A: [Enact a few culturally authentic gestures when greeting others and during leave takings.] With supports, respond to and/or with a few culturally authentic behaviors in situations relevant to students’ lives.
7.1.NL.IPERS.[6]IC.2B: [Share with others the names of a few memorized and practiced words and phrases related to climate change in the target culture(s) and in students’ own cultures.] With supports, respond with a few memorized words and practiced phrases related to matters of global significance relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. in one’s own region.
2. in the target regions of the world.
3. in other regions of the world.
Literacy (LIT)
7.1.NL.IPERS.[1]LIT.3A: With supports, respond to a few simple questions [on very familiar topics] on topics relevant to students’ lives using memorized words and practiced phrases [that have been repeatedly practiced].
7.1.NL.IPERS.[2]LIT.3B: With [the help of gestures and/or visuals] supports, share with others [basic needs on very familiar topics] essentials for topics relevant to students’ lives using memorized words and practiced phrases [that have been repeatedly practiced].
{Clarification Statement: Examples of “essentials” could include essential characteristics of a good friend or essential elements to feel comfortable in shared space.} 
[7.1.NL.IPERS.4: React to a few procedural instructions, directions, and commands in classroom situations.]
7.1.NL.IPERS.[3]LIT.4: [Tell others a few basic preferences and/or] With supports, identify and express a few feelings using memorized words and practiced phrases [often supported by gestures or visuals]. 
{Clarification Statement: Examples of “identify and express” could include students checking in with themselves to see how they are feeling and connecting that feeling to a word in the target language.}
7.1.NL.IPERS.[3]LIT.5: [Tell others a few basic] With supports and scaffolding, express a few individual preferences [and/or feelings] relevant to students’ lives using memorized words and practiced phrases [often supported by gestures or visuals]. 
7.1.NL.IPERS.LIT.6: With supports and scaffolding, express a few opinions relevant to students’ lives using memorized words and practiced phrases.
[bookmark: _Toc206673019][bookmark: _Toc212547896]Presentational Mode of Communication (PRSNT)
[Novice Low learners express basic information about themselves using memorized words and phrases, with the help of gestures or visuals.]
Learners present through oral, written, signed or alternative communication[footnoteRef:6] in the target language to an audience on topics culturally relevant to their lives and accessed in highly contextualized formats. Learners rely mostly on memorized or recognizable, high-frequency words with supports. Learners draw heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and limited control of spelling, writing, or signing systems will be evident. Language learners may require a sympathetic audience. With the described language characteristics, learners develop: [6:  Alternative methods may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NL.PRSNT.IC.1: With supports and scaffolds, reproduce and associate common products and practices relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures. 
{Clarification Statement: Examples of “associate” could include to group products and practices and/or additional vocabulary that are related to each other.}
7.1.NL.PRSNT.[3]IC.2A: With supports, [I]imitate a few culturally authentic [gestures when greeting others and during leave takings.], practiced behaviors in situations relevant to students’ lives.
7.1.NL.PRSNT.[4]IC.2B: [State the names of] With supports, reproduce and associate a few memorized words and practiced [words and] phrases related to [climate change in the target culture(s) and in students’ own cultures.] matters of global significance relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. in one’s own region.
2. in the target regions of the world.
3. in other regions of the world.
Literacy (LIT)
7.1.NL.PRSNT.LIT.3: With supports, begin to copy, recite, or imitate a few pieces of information relevant to students’ lives using memorized words and practiced phrases.
{Clarification Statement: Examples of “information” could include how to care for pets or describe a good friend.}
7.1.NL.PRSNT.[1]LIT.4: [Present very familiar personal information using memorized words and phrases that have been repeatedly practiced, often using gestures and visuals to support communication.] With supports, begin to label and recite a few pieces of individual information using memorized words and practiced phrases.
{Clarification Statement: Examples of “individual information” could include about oneself or one’s experience.}
7.1.NL.PRSNT.[2]LIT.5A: [Express a few basic preferences and/or feelings] With supports, begin to indicate a few preferences using memorized words and practiced phrases [that are supported by gestures or visuals].
7.1.NL.PRSNT.LIT.5B: With supports, begin to indicate a few opinions using memorized words and practiced phrases.
[bookmark: _Toc206673020][bookmark: _Toc212547897]Novice Mid (NM)
[bookmark: _Toc206673021][bookmark: _Toc212547898]By the End of Grade 5, Grade 8[footnoteRef:7], Grade 12[footnoteRef:8] [7:  By the end of Grade 8, if a new language is started in middle school]  [8:  By the end of Grade 12, if a new language is started in high school.  ] 

[bookmark: _Toc206673022][bookmark: _Toc212547899]Interpretive Mode of Communication (IPRET)
[Novice Mid learners understand and communicate at the word, phrase, and simple sentence level and can independently identify and recognize memorized words and phrases that bring meaning to text.]
Learners construct meaning from target language materials listened to, viewed, and/or read on culturally relevant and highly contextualized topics. Learners rely mostly on memorized or familiar, high-frequency words and phrases with supports. Learners draw heavily on their own background and cultural knowledge. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.NM.IPRET.IC.1: With flexible supports as needed, identify several cultural products and practices relevant to students’ lives to begin to recognize cultural perspectives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures. 
7.1.NM.IPRET.IC.2A: With flexible supports as needed, identify several common, authentic, non-verbal practices relevant to the target cultures.
7.1.NM.IPRET.[5]IC.2B: With flexible supports as needed, [D]demonstrate comprehension of brief [oral and written] messages found in short culturally authentic materials on [global issues, including climate change.] matters of global significance relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]

1. in one’s own region.
2. in the target regions of the world.
3. in other regions of the world.
{Clarification Statement: Examples of “matters of global significance” could include where our favorite objects come from and water use.}
Literacy (LIT)
[7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions.]
7.1.NM.IPRET.[1]LIT.3A: [Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources related to targeted themes.] With flexible supports as needed, demonstrate comprehension of several familiar words and phrases in culturally authentic materials relevant to students’ lives. 
7.1.NM.IPRET.[2]LIT.3B: [Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.] With flexible supports as needed, demonstrate comprehension of several simple aural, written, or signed commands, directions, and requests relevant to students’ lives.
[7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.]
7.1.NM.IPRET.LIT.4: With flexible supports as needed, infer meaning and demonstrate understanding of several unfamiliar words in highly-contextualized, culturally authentic materials relevant to students’ lives.
A. Identify cognates by leveraging knowledge of other languages.
B. Use other text features to determine the meaning of unfamiliar language.
7.1.NM.IPRET.LIT.5: With flexible supports as needed, identify several visual, aural, and text features to interpret the purpose of simple culturally authentic materials relevant to students’ lives.
[bookmark: _Toc206673023][bookmark: _Toc212547900]Interpersonal Mode of Communication (IPERS)
[Novice Mid learners understand and communicate at the word and phrase level independently when responding to learned questions, ask memorized questions, state needs and preferences, and briefly describe people, place, and things. They have no real functional abilities and, therefore, cannot participate in true exchanges of information.]
Learners communicate with others through oral, written, signed or alternative methods[footnoteRef:9] in the target language on topics culturally relevant to student lives and highly contextualized relying mostly on memorized or familiar words, high-frequency words and phrases, and lists with supports. Learners rely heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and limited or no control of grammatical systems will be evident. Speakers or signers of the target language, who are accustomed to language learners, might have difficulty understanding language learners. With the described language characteristics, learners develop: [9:  Alternative methods may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NM.IPERS.IC.1: With flexible supports as needed, request and share simple information about cultural products and practices relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures.
7.1.NM.IPERS.[5]IC.2A: [Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.] With flexible supports as needed, imitate several culturally authentic non-verbal and verbal patterns in situations relevant to students’ lives.
{Clarification Statement: Examples of non-verbal practices could include bowing, how one points, or physical closeness/distance. Examples of verbal practices could include intonation when asking a question, words or phrases to introduce oneself, or words and phrases to be polite.}
7.1.NM.IPERS.[6]IC.2B: [Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced words, phrases, and simple, formulaic sentences.] With flexible supports as needed, request and provide several pieces of information related to matters of global significance relevant to students’ lives with simple, practiced questions and using memorized, practiced words, phrases, and simple formulaic sentences. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Examine matters in one’s own region.
2. Examine matters in the target regions of the world.
3. Examine matters in other regions of the world.
[bookmark: _Toc206673024]Literacy (LIT)
7.1.NM.IPERS.[1]LIT.3A: With flexible supports as needed, [R]request and provide several pieces of information [by asking and answering] relevant to students’ lives with simple, practiced questions and using memorized, practiced words, [and] phrases, and simple formulaic sentences.
7.1.NM.IPERS.[2]LIT.3B: [Share basic] With flexible supports as needed, communicate simple needs on [very familiar] topics relevant to students’ lives using memorized, practiced words, phrases, and [short memorized] simple formulaic sentences [practiced in class].
[7.1.NM.IPERS.4: Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.]
7.1.NM.IPERS.[3]LIT.4: With flexible supports as needed, express [one’s own] and react to [others’ basic preferences and/or] several feelings relevant to students’ lives using memorized, practiced words, phrases, and simple [memorized sentences that are supported by gestures and visuals] formulaic sentences. 
{Clarification Statement: An example of “react to” could include showing concern for the feelings of others.}
7.1.NM.IPERS.[3]LIT.5: With flexible supports as needed, express [one’s own] and react to [others’ basic] several preferences [and/or feelings] relevant to students’ lives using memorized, practiced words, phrases, and simple [memorized sentences that are supported by gestures and visuals] formulaic sentences.
7.1.NM.IPERS.LIT.6: With flexible supports as needed, express and react to several opinions relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences.
Presentational Mode of Communication (PRSNT)
[Novice Mid learners understand and communicate at the word and phrase level and can use memorized words and phrases independently when stating needs and preferences. They can describe people, places, and things with a combination of memorized words and phrases and a few simple sentences formed by combining and recombining learned language.]
Learners present through oral, written, signed, or alternative communication[footnoteRef:10] in the target language to an audience on topics culturally relevant to student lives and highly contextualized relying mostly on memorized or familiar words, high-frequency words and phrases, and lists with supports. Learners rely heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and limited control of spelling, writing, or signing systems will be evident. Language learners may require a sympathetic audience. With the described language characteristics, learners develop: [10:  Alternative communication may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NM.PRSNT.IC.1: With flexible supports as needed, identify and label common products and practices relevant to students’ lives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. in the students’ own cultures.
B. in the target language cultures. 
C. in other cultures. 
[7.1.NM.PRSNT.2: State basic needs on very familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.]
7.1.NM.PRSNT.IC.2A: With flexible supports as needed, imitate and employ several culturally authentic, practiced behaviors in situations relevant to students’ lives.
7.1.NM.PRSNT.[6]IC.2B: [N] With flexible supports as needed, name and label [tangible cultural products associated with climate change in the target language regions of the world.] several pieces of information related to matters of global significance relevant to students’ lives using memorized, practiced words, phrases, and simple formulaic sentences. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Examine matters in one’s own region.
2. Examine matters in the target regions of the world.
3. Examine matters in other regions of the world.
Literacy (LIT)
[7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.]
7.1.NM.PRSNT.[5]LIT.3: [Present information] With flexible supports as needed, recite or imitate several observable details from age- and level-appropriate, culturally authentic materials [orally or in writing] using memorized, practiced words, phrases, and simple formulaic sentences.
[7.1.NM.PRSNT.4: Copy/write words, phrases, or simple guided texts on familiar topics.]
7.1.NM. PRSNT.[1]LIT.4: [Present basic personal information, interests, and activities] With flexible supports as needed, state several pieces of individual information using memorized, practiced words, phrases and [a few] simple formulaic sentences [on targeted themes]. 
7.1.NM. PRSNT.LIT.5A: With flexible supports as needed, state several preferences using memorized, practiced words, phrases, and simple formulaic sentences.
7.1.NM. PRSNT.LIT.5B: With flexible supports as needed, offer several opinions using memorized, practiced words, phrases, and simple formulaic sentences.
[bookmark: _Toc206673025]
[bookmark: _Toc212547901]Novice High
[bookmark: _Toc206673026][bookmark: _Toc212547902]By the End of Grade 8, Grade 12[footnoteRef:11] [11:  By the end of Grade 12, if a new language is started in high school.  ] 

[bookmark: _Toc206673027][bookmark: _Toc212547903]Interpretive Mode of Communication (IPRET)
[Novice High learners sometimes understand information from sentence-length speech in basic personal and social contexts where there is contextual support, though comprehension may often be very uneven. They are able to understand speech and writing dealing with areas of practical need such as highly standardized messages, phrases, or instructions, if the vocabulary has been learned.]
[bookmark: _Toc206673030]Learners construct meaning from target language materials listened to, viewed, and/or read on topics in highly predictable and familiar contexts. Learners rely mostly on learned words and phrases and simple sentences with supports. Learners draw heavily on their own background and cultural knowledge. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.NH.IPRET.[6]IC.1: [Interpret] With supports as needed, recognize some common cultural products and practices [associated with the target culture(s).] to begin to recognize cultural perspectives.  [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Identify similarities and differences across students’ own cultures and other cultures.
{Clarification Statement: Examples of “other cultures” could include target language cultures, the varied cultures within a dominant culture, cultures where the target language is not spoken.} 
7.1.NH.IPRET.[4]IC.2A: [Recognize some common gestures and cultural practices associated with target culture(s).]: With supports as needed, connect some common, authentic, non-verbal practices to familiar situations across students’ own cultures and other cultures. 
7.1.NH.IPRET.[8]IC.2B: [Demonstrate comprehension of brief oral and written messages using] With supports as needed, determine central idea of highly contextualized culturally authentic materials on [global issues, including climate change.] familiar matters of global significance.  [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1.  Identify similarities and differences across students’ own cultures and other cultures.
{Clarification Statement: Examples of “matters of global significance” could include events and topics that cut across borders, such as where our favorite items come from and how to prepare for a severe weather incident.}
Literacy (LIT)
7.1.NH.IPRET.[1]LIT.3A: [Identify] With supports as needed, demonstrate comprehension of familiar words and phrases in culturally authentic materials [related to targeted themes] on familiar topics.
7.1.NH.IPRET.[3]LIT.3B: [Respond and act on] With supports as needed, demonstrate comprehension of a series of [oral and] aural, written, or signed [instructions, directions, and] commands, directions, and requests in familiar contexts.
7.1.NH.IPRET.[2]LIT.3C: [Understand] With supports as needed, determine the main idea [and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or written words, phrases, and short sentences] or theme in culturally authentic materials [related to targeted themes] on familiar topics.
7.1.NH.IPRET.[2]LIT.4A: [Understand the main idea and] With supports as needed, [occasionally] infer [the] meaning [of] in some highly-contextualized unfamiliar [spoken or written words, phrases, and short sentences] language in culturally authentic materials [related to targeted themes] on familiar topics.
A. Identify cognates by leveraging knowledge of other languages.
B. Use other text features to determine the meaning of unfamiliar language.
C. Begin to use context to determine meaning.
7.1.NH.IPRET.[5]LIT.4B: [Identify some unique linguistic elements in the target culture.] With supports as needed, recognize the connection between the purpose of a text and aural, written, or signed forms in highly contextualized, familiar topics in culturally authentic materials.
7.1.NH.IPRET.LIT.5: With supports as needed, determine the purpose of simple culturally authentic materials on familiar topics.
[7.1.NH.IPRET.7: Comprehend some familiar questions and statements from short conversations and brief written messages from informational and fictional texts that are spoken, viewed and written.]
[bookmark: _Toc206673028][bookmark: _Toc212547904]Interpersonal Mode of Communication (IPERS)
[Novice High learners understand and communicate at the phrase and sentence level and can use words, lists, and simple sentences independently when talking about everyday life. They can handle a few uncomplicated communicative tasks when the situations are straightforward and the contexts familiar. Conversation is limited to basic personal information, basic objects, and a limited number of activities, preferences, and needs. Novice High learners understand and respond to simple direct questions and requests and can independently ask a few formulaic questions. They rely on learned language that they begin to recombine to express their own ideas and needs. Novice High learners use sentence-level speech but often revert to words and phrases.]
Learners communicate with others through oral, written, signed, or alternative methods[footnoteRef:12] in the target language on topics in highly predictable and familiar contexts. Learners use mostly simple sentences and learned phrases, but are unable to maintain sentence-level discourse during the course of the conversation. To communicate, learners rely on supports and draw heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and miscommunication can arise with speakers or signers of the target language. Learners’ accuracy is limited to familiar contexts; there will be inconsistent and limited accuracy beyond familiar contexts. There are attempts at correction, but they are not always successful. With the described language characteristics, learners develop: [12:  Alternative methods may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NH.IPERS.IC.1: With supports as needed, request and share information about cultural products and practices in familiar contexts. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Identify similarities and differences across students’ own cultures and other cultures. 
[7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.]
7.1.NH.IPERS.[5]IC.2A: [Imitate appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language during daily interactions.] With supports as needed, reproduce a few culturally authentic non-verbal and verbal patterns in familiar interactions to demonstrate awareness of situational appropriateness in cultures.
7.1.NH.IPERS.[6]IC.2B: [Using information from brief oral and written messages on global issues, exchange information with classmates and others about global issues, including climate change.] With supports as needed, request and share information related to familiar matters of regional and global significance using simple formulaic questions and recombining phrases and simple sentences. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Examine matters in one’s own region.
2. Examine matters in the target regions of the world.
3. Examine matters in other regions of the world.
[bookmark: _Toc206673029]Literacy (LIT)
7.1.NH.IPERS.[1]LIT.3A: With supports as needed, [E]exchange basic information [by recombining memorized words, phrases, and sentences] on familiar topics [related to self and targeted themes to express original ideas and information] using simple formulaic questions and recombining phrases and simple sentences. 
7.1.NH.IPERS.LIT.3B: With supports as needed, express needs in familiar, routine situations by recombining phrases and simple sentences.
[7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and cultural activities.]
7.1.NH.IPERS.LIT.4: With supports as needed, communicate and react to how one feels using simple formulaic questions and recombining phrases and simple sentences.
{Clarification Statement: Examples of “react to” could include appropriate reactions to information or responding with empathy or compassion.}
7.1.NH.IPERS.[3]LIT.5: [Make requests and] With supports as needed, express and react to preferences in [classroom settings and in various social situations.] familiar social situations using simple formulaic questions and recombining phrases and simple sentences. 
{Clarification Statement: Examples of “react to” could include asking follow-up questions, finding common ground, acknowledging differences, or appropriate reactions to information.}
7.1.NH.IPERS.LIT.6: With supports as needed, express and react to opinions on familiar topics using simple formulaic questions and recombining phrases and simple sentences.
Presentational Mode of Communication (PRSNT)
[Novice High learners present information using words, phrases, and some sentences to talk about themselves, their interests, their preferences, and other topics of interest. They begin to speak and write at the sentence level on familiar topics, yet their communication is often a mixture of words, phrases, and simple sentences.]
Learners present through oral, written, signed or alternative methods[footnoteRef:13] in the target language to an audience on topics in highly predictable and familiar contexts. Learners use mostly simple sentences and learned phrases. To communicate, learners rely on supports and draw heavily on their own background and cultural knowledge. Language will be influenced by patterns of other known languages and miscommunication can arise with speakers or signers of the target language. Learners’ accuracy is limited to familiar and rehearsed contexts; there will be inconsistent and limited accuracy beyond familiar contexts. There are attempts at correction, but they are not always successful. With the described language characteristics, learners develop: [13:  Alternative methods may be employed a) when accommodations and/or modifications are required as a result of an IEP/504 b) as an option to allow learners time to produce language in accordance with second language acquisition research.] 

Intercultural Competence (IC)
7.1.NH.PRSNT.IC.1: With supports as needed, provide information about familiar cultural products and practices. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Identify similarities and differences across students’ own cultures and other cultures.
7.1.NH.PRSNT.IC.2A: With supports as needed, present with some culturally authentic behaviors and visuals.
7.1.NH.PRSNT.[6]IC.2B: [Tell or write a few details about the impact of climate change in the target language regions of the world and compare those impacts with climate change in the student’s community and/or different regions in the United States.] With supports as needed, provide information about familiar matters of regional or global significance by recombining phrases and simple sentences. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Identify similarities and differences across students’ own cultures and other cultures.
Literacy (LIT)
[7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.]
7.1.NH.PRSNT.[4]LIT.3: [Tell or retell stories from] With supports as needed, recount and paraphrase brief messages on familiar topics from age- and level-appropriate, culturally authentic materials [orally or in writing] by recombining phrases and simple sentences.
7.1.NH.PRSNT.LIT.4A: With supports as needed, describe individual experiences and familiar events by recombining phrases and simple sentences. 
7.1.NH.PRSNT.LIT.4B: With supports as needed, use language creatively to respond to prompts by recombining phrases and simple sentences.
[7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.]
7.1.NH.PRSNT.LIT.5: With supports as needed, present preferences and opinions on familiar topics by recombining phrases and simple sentences. 

[bookmark: _Toc212547905][bookmark: _Toc206673031]Intermediate Low (IL)
[bookmark: _Toc212547906]By the End of Grade 12
[bookmark: _Toc206673032][bookmark: _Toc212547907]Interpretive Mode of Communication (IPRET)
[Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently to identify the main idea and some supporting details when reading culturally authentic materials. They can understand the gist and some supporting details of conversations and media dealing with everyday life as well as infer the meaning of some unfamiliar words when used in familiar contexts.]
Learners construct meaning from target language materials listened to, viewed, and/or read in relevant, straightforward everyday (personal and social) contexts. Learners rely mostly on sentences or strings of sentences. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IL.IPRET.IC.1: Draw connections between cultural products, practices, and perspectives. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Identify similarities and differences across students’ own cultures and other cultures.
{Clarification Statement: Examples of “cultural perspectives” could include attitudes, beliefs, and values.}
7.1.IL.IPRET.[3]IC.2A: [Compare and contrast the use of verbal and non-verbal etiquette (i.e., the use of gestures, intonation, and cultural practices) in the target culture(s) and in one’s own culture.] Associate common, authentic, non-verbal practices with everyday situations across students’ own cultures and other cultures.
7.1.IL.IPRET.[6]IC.2B: [Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’ own community.] Examine central idea and some details in culturally authentic materials on familiar matters of global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1.  Identify similarities and differences across students’ own cultures and other cultures.
{Clarification Statement: Examples of “some details” could include causes or consequences.}
Literacy (LIT)
7.1.IL.IPRET.LIT.3A: Demonstrate comprehension of culturally authentic materials on familiar topics by referring to textual evidence.
7.1.IL.IPRET.[2]LIT.3B: React to a series of [oral and] aural, written, or signed instructions [connected to daily life] in familiar contexts and situations.
7.1.IL.IPRET.[1]LIT.3C: [Restate and describe] Determine the main idea or theme and some details from [informational and fictional texts (e.g., articles, blogs, TV programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s)] a variety of culturally authentic materials.
7.1.IL.IPRET.LIT.4A: Infer the meaning of some unfamiliar words and ideas in [some new contexts] culturally authentic materials on familiar topics.
1. Use other text features to determine the meaning of unfamiliar language.
2. Use context to determine meaning.
3. Begin to use common parts of language as clues to determine meaning.
7.1.IL.IPRET.[5]LIT.4B: [Compare and contrast some unique linguistic elements in English and the target language.] Recognize the connection between the purpose of a text and aural, written, or signed forms on familiar topics in culturally authentic materials.
7.1.IL.IPRET.LIT.5: Determine the purpose of culturally authentic materials.	 
[bookmark: _Toc206673033][bookmark: _Toc212547908]Interpersonal Mode of Communication (IPERS)
[Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently when asking and answering formulaic and original questions related to everyday life. They handle simple, uncomplicated communicative tasks that occur in everyday life situations. Intermediate Low learners express personal ideas and information by combining and recombining what they know into short, discrete sentences. Their speech is often hesitant while they search for vocabulary. They express themselves best when talking about personally relevant and familiar topics, such as family, home, school, and friends.]
Learners communicate orally, written, or signed in the target language with others in relevant, straightforward everyday (personal and social) contexts. Learners create mostly sentences or strings of sentences. Learners are still largely reactive in interactions. Language may be influenced by other language patterns and contain errors. There are attempts at correction, and they are successful at times. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IL.IPERS.IC.1: Engage in conversations to determine the relationship between cultural products, practices, and perspectives in familiar contexts. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Make comparisons of products and practices across students’ own cultures and other cultures.
B. Begin to identify cultural perspectives across students’ own cultures and other cultures. 
7.1.IL.IPERS.[4]IC.2A: Use [appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations] several culturally authentic non-verbal and verbal patterns in familiar everyday interactions; begin to adjust behavior or language to show cultural awareness.
7.1.IL.IPERS.[6]IC.2B: [Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target language region(s) of the world and suggest a few possible solutions.] Engage in brief conversations about familiar matters of regional and global significance by using formulaic questions and creating simple sentences: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. across students’ own cultures and other cultures.
[bookmark: _Hlk29199900]Literacy (LIT)
[7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned language in order to express original ideas.
7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to daily life.
7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime activities.]
7.1.IL.IPERS.LIT.3A: Request and provide information on familiar topics related to daily life using formulaic questions and creating simple sentences.
7.1.IL.IPERS.LIT.3B: Express needs in familiar situations related to everyday life by creating simple sentences.
7.1.IL.IPERS.LIT.4: Convey and react to reasoning for feelings using formulaic questions and creating simple sentences.
{Clarification Statement: Examples of “react to” could include appropriate reactions to information or responding with empathy or compassion. Examples of “reasoning” could include connecting feelings to thoughts or values.}
[7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.]
7.1.IL. IPERS.LIT.5: Converse about preferences with basic explanation in familiar situations by using formulaic questions and creating simple sentences.
7.1.IL.IPERS.LIT.6: Exchange opinions and provide an explanation on familiar topics by using formulaic questions and creating simple sentences.
[bookmark: _Toc206673034][bookmark: _Toc212547909][bookmark: _Hlk29204243]Presentational Mode of Communication (PRSNT)
[Intermediate Low learners understand and communicate at the sentence level and can use simple sentences independently to express needs, preferences, opinions and suggestions and state reasons for those opinions and suggestions. They can create with the target language by combining and recombining learned language, which allows them to express personal ideas.]
Learners present in oral, written, or signed target language to an audience in relevant, straightforward everyday (personal and social) contexts. Learners create mostly sentences or strings of sentences. Language may be influenced by other language patterns and contain errors. There are attempts at correction, and they are successful at times. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IL.PRSNT.IC.1: Begin to articulate the relationship between familiar cultural products, practices, and perspectives. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Make comparisons across students’ own cultures and other cultures.
B. Begin to identify similarities and/or differences in cultural perspectives across students’ own cultures and other cultures. 
7.1.IL.PRSNT.IC.2A: Demonstrate a developing cultural understanding by using culturally authentic clarifying examples or visuals in presentations.
7.1.IL.PRSNT.[5]IC.2B: [Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions.] Present information on familiar matters of regional or global significance by creating simple sentences. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Make comparisons across students’ own cultures and other cultures.
B. Begin to identify similarities and/or differences in cultural perspectives across students’ own cultures and other cultures.
Literacy (LIT)
7.1.IL.PRSNT.[4]LIT.3: [Compare and contrast] Present information from age- and level-appropriate culturally authentic [resources orally and in writing] materials by creating simple sentences.
7.1.IL.PRSNT.[1]LIT.4A: [Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations that are shared with a target language audience.] Relate individual stories and events on topics of interest related to everyday life by creating simple sentences. 
7.1.IL.PRSNT.[3]LIT.4B: Use language creatively to respond [in writing] to a variety of [oral or visual] prompts by creating simple sentences.
7.1.IL.PRSNT.[2]LIT.5: [Present] Support preferences [on everyday topics of interest and explain reasons for the preferences, using] and opinions with an explanation on familiar topics by creating simple sentences.


[bookmark: _Toc206673035][bookmark: _Toc212547910]Intermediate Mid (IM)
[bookmark: _Toc206673036][bookmark: _Toc212547911]By the End of Grade 12
[bookmark: _Toc206673037][bookmark: _Toc212547912]Interpretive Mode of Communication (IPRET)
[Intermediate Mid learners understand and communicate at the sentence level and use strings of sentences independently to accomplish the following tasks: identify the main idea and some supporting details when reading, understand the gist and some supporting details of conversations dealing with everyday life, infer the meaning of some unfamiliar words when used in familiar contexts.]
Learners construct meaning from target language materials listened to, viewed, and/or read in a variety of straightforward personal and social contexts. Learners rely mostly on connected sentences and sentences with increasing complexity. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IM.IPRET.IC.1: Analyze how a variety of cultural products and practices reflect varying cultural perspectives: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. across students’ own cultures and other cultures.
7.1.IM.IPRET.[4]IC.2A: [Recognize the use of verbal and] Distinguish between acceptable and unacceptable non-verbal and verbal etiquette [(i.e., gestures, intonation, and cultural practices) in the target culture(s) to determine the meaning of a message] across students’ own cultures and other cultures.
7.1.IM.IPRET.[9]IC.2B: [Use information gathered from] Analyze the central idea and important details in a variety of culturally authentic [resources] materials [to identify possible solutions to the effects of climate change.] on matters of global significance: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. across students’ own cultures and other cultures.
Literacy (LIT)
7.1.IM.IPRET.[5]LIT.3A: [Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects, daily activities.] Demonstrate comprehension of culturally authentic materials on familiar topics by referring to several pieces of textual evidence.
7.1.IM.IPRET.LIT.3B: React to [oral and] a series of aural, written, or signed instructions [connected to daily activities and to some unfamiliar situations through oral and/or physical responses] in familiar and some unfamiliar situations.
7.1.IM.IPRET.[1]LIT.3C: [Explain] Paraphrase the main idea or theme and [some supporting] important details [on familiar topics from sentences and series of connected sentences within texts that are spoken, written, or signed] from a variety of culturally authentic materials.
7.1.IM.IPRET.[7]LIT.4A: [Infer] Determine the meaning of some unfamiliar words [in some new contexts] and ideas in culturally authentic materials.
1. Use common parts of language as clues to determine meaning.
2. Use context to determine meaning.
3. Check the inferred meaning to see if it makes sense.
7.1.IM.IPRET.[8]LIT.4B: [Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.] Recognize some unique cultural and linguistic variations within the language.
7.1.IM.IPRET.[2]LIT.5: [With the help of graphic organizers, compare] Make connections between key information [(i.e., main ideas, main characters, settings)] in culturally authentic material. [s related to targeted themes.] 
{Clarification Statement: Examples of “key information” could include main ideas, supporting details, word choice, theme, key details.}
[7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.]
[bookmark: _Toc206673038][bookmark: _Toc212547913]Interpersonal Mode of Communication (IPERS)
[Intermediate Mid learners speak and write using sentences and strings of sentences when exchanging preferences, feelings, opinions, and basic advice on familiar topics. They ask original questions and a variety of follow-up questions as they participate in spontaneous spoken and written conversations. Intermediate Mid learners engage in short social interactions in everyday situations. They create original sentences and questions that allow them to usually say what they want to say about self and their everyday lives.]
Learners communicate orally, written, or signed in the target language with others in a variety of straightforward personal and social contexts. Learners create mostly connected sentences and sentences with increasing complexity. Learners are able to initiate, maintain, and close communication. Accuracy with more complex grammatical features is inconsistent. Influences from other languages are less frequent and less disruptive to message. There are attempts at correction, and they are usually successful. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IM.IPERS.IC.1: Analyze how a variety of cultural products and practices reflect cultural perspectives. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Make several comparisons of products and practices across students’ own cultures and other cultures. 
B. Determine the significance of cultural perspectives in cultural products and practices across students’ own cultures and other cultures. 
7.1.IM.IPERS.[4]IC.2A: [Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and some unfamiliar situations.] Employ culturally authentic non-verbal and verbal patterns in familiar interactions, adapting communication to cultural contexts.
{Clarification Statement: Examples of “adapting communication” could include both non-verbal and verbal patterns based on who is involved, power dynamics, etc. Examples of “verbal patterns” could include idiomatic expressions.}
7.1.IM.IPERS.[6]IC.2B: [Exchange information from a variety of resources with classmates about global issues, including climate change.] Participate in conversations about matters of regional and global significance by creating questions and a series of connected sentences and emerging paragraphs: [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. across students’ own cultures and other cultures.
2. begin to elaborate on a topic
{Clarification Statement: Examples of “elaborate on a topic” could include describing the causes, the effects, or possible solutions.}
Literacy (LIT)
7.1.IM.IPERS.[1]LIT.3A: Engage in conversations [about personal experiences or events, topics studied in other content areas, and some unfamiliar topics and situations.] by creating questions and a series of connected sentences and emerging paragraphs.
1. Initiate and close conversation with appropriate target language expressions.
2. Begin to elaborate on a topic.
3. Process information spontaneously and ask questions to extend the conversation. 
4. Process information spontaneously and respond with rejoinders.
{Clarification Statement: Examples of a “topic” could include personal experiences, events, topics studied in other content areas, unfamiliar topics, and situations. Examples of “rejoinders” could include common short expressions used to keep the conversation going, demonstrate understanding, or express reactions to what was said.}
7.1.IM.IPERS.[2]LIT.3B: Interact with others to meet personal needs in a variety of familiar situations [,] by creating [sentences] questions and a series of connected sentences[, and asking follow-up questions] and emerging paragraphs.
7.1.IM.IPERS.[3]LIT.4: Exchange [preferences, feelings, or opinions and give advice on] and explain strategies for managing feelings or thoughts in a variety of familiar [topics,] situations by creating [sentences and strings of sentences, and asking some follow-up] questions [.] and a series of connected sentences and emerging paragraphs.
[7.1.IM.IPERS.5: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.]
7.1.IM.IPERS.[3]LIT.5: [Exchange] Discuss and explain preferences[, feelings, or opinions and give advice] on a variety of familiar topics[,] by creating [sentences and strings of sentences, and asking some follow-up] questions [.] and a series of connected sentences and emerging paragraphs.
7.1.IM.IPERS.[3]LIT.6: [Exchange preferences, feelings, or] Discuss and support opinions [and give advice] on a variety of familiar topics[,] by creating [sentences and strings of sentences, and asking some follow-up] questions [.] and a series of connected sentences and emerging paragraphs.
[bookmark: _Toc206673039][bookmark: _Toc212547914]Presentational Mode of Communication (PRSNT)
[Intermediate Mid learners speak and write using sentences and strings of sentences when expressing preferences, feelings, opinions, and basic advice on familiar topics. They can create original sentences that allow them to usually say what they want to say about self and their everyday lives. ]
Learners present in oral, written, or signed target language to an audience in a variety of straightforward personal and social contexts. Learners create mostly connected sentences and sentences with increasing complexity. Learners can initiate, maintain, and close communication. Mistakes in verb forms, agreement, word order, and spelling are common. Influences from other languages are less frequent and less disruptive to message. There are attempts at correction, and they are usually successful. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IM.PRSNT.IC.1: Explain how a variety of familiar cultural products and practices are linked to cultural perspectives. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Make several comparisons across students’ own cultures and other cultures. 
7.1.IM.PRSNT.IC.2A: Demonstrate cultural understanding through relevant examples and cultural references.
1. Begin to adjust content for the context and audience.
2. Begin to address follow up questions and requests to further develop ideas.
7.1.IM.PRSNT.[7]IC.2B: [Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects of climate change, with those of students’ own culture.] Explain global and/or regional challenges by creating a series of connected sentences and emerging paragraphs. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Analyze how products and practices for proposed solutions are shaped by perspectives across students’ own cultures and other cultures.
2. Articulate how products, practices, and perspectives may have evolved or are currently evolving.
Literacy (LIT)
7.1.IM.PRSNT.[1]LIT.3: [From] Discuss and evaluate information and supporting details found in age- and level-appropriate culturally authentic [resources,] materials [present information about personal events and social experiences to speakers of the target language, using sentences and] by creating a series of connected sentences[.] and emerging paragraphs.
[7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of sentences.]
7.1.IM.PRSNT.[2]LIT.4A: Tell [stories about everyday topics and events that occur in the community, school, and personal situations, using sentences and strings] and describe events, situations, and experiences by creating a series of connected sentences[.] and emerging paragraphs.
7.1.IM.PRSNT.[3]LIT.4B: [Use] Employ creative language [creatively] to respond [in writing] to a variety of [oral or visual prompts about] familiar and some unfamiliar [situations.] prompts by creating a series of connected sentences and emerging paragraphs.
7.1.IM.PRSNT.LIT.5: [When expressing viewpoints, give reasons to support the claims.] Give several reasons for point of view on a variety of familiar topics using a series of connected sentences and emerging paragraphs.
[7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.]

[bookmark: _Toc206673040][bookmark: _Toc212547915]Intermediate High
[bookmark: _Toc206673041][bookmark: _Toc212547916]By the End of Grade 12
[bookmark: _Toc206673042][bookmark: _Toc212547917]Interpretive Mode of Communication (IPRET)
[Intermediate High learners understand, with ease and confidence, sentence-length speech in basic personal and social contexts. Devise substantial meaning from some connected texts typically understood by advanced-level listeners and readers. They show evidence of the ability to make inferences about texts by identifying key details of spoken, viewed, and written materials.]
Learners construct meaning from target language materials listened to, viewed, and/or read in a variety of routine and highly contextualized situations relevant to students’ personal and social lives and some unfamiliar situations. Learners use strings of sentences or paragraphs. Complex texts and high-frequency vocabulary related to familiar topics can be comprehended. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IH.IPRET.IC.1: Connect similarities and differences about how products and practices reflect cultural perspectives across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
7.1.IH.IPRET.[3]IC.2A: Compare and contrast the use of [verbal and] non-verbal and verbal etiquette [to perform a variety of functions (e.g., persuading, offering advice) in the target culture(s) and in one’s own culture.] in a variety of situations across the students’ own cultures and other cultures.
7.1.IH.IPRET.[8]IC.2B: Collect, share, and analyze some data related to [global issues including climate change.] matters of regional and global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Determine the context for the data.
2. Describe the relationship between pieces of information.
3. Use insights to deduce how perspectives in one’s own cultures and target language cultures impact matters of regional and global significance.
{Clarification Statement: Examples of “matters of regional and global significance” could include events and topics that cut across borders, such as notions of justice and how our daily decisions impact the wellbeing of our community.}
Literacy (LIT)
7.1.IH.IPRET.[2]LIT.3A: Demonstrate comprehension of [spoken and written] language [expressed by speakers of the target language in formal and informal settings, through appropriate responses.] in culturally authentic materials of varied formality.
7.1.IH.IPRET.[1]LIT.3B: Summarize [the main] a central idea[, several details, and some inferences of literary or informational texts on a range of topics.] and key events of culturally authentic fictional or informational materials.
7.1.IH.IPRET.[5]LIT.4A: Infer the meaning of [some] most unfamiliar [words and phrases in new formal and informal contexts.] vocabulary, including some cultural and idiomatic expressions related to familiar or studied topics.
1. Use text features to determine meaning. 
2. Use context to determine meaning.
3. Use the relationship between particular words to better understand each word.
4. Analyze the impact of specific word choices. 
7.1.IH.IPRET.[6]LIT.4B: [Identify several of the distinguishing features of the text (e.g., type of resource, intended audience, purpose).] Infer the underlying message of text using literary devices and text features.
{Clarification Statement: Examples of “literary devices” could include setting, themes, plot, character development, figurative language, text structure. Examples of “text features” could include graphics and captions.}
7.1.IH.IPRET.[4]LIT.5A: [Summarize information from oral and written discourse dealing with a variety of topics.] Paraphrase what is heard, viewed, or read in culturally authentic material.
7.1.IH.IPRET.[6]LIT.5B: [Identify several of the distinguishing features of the text (e.g., type of resource, intended audience, purpose).] Evaluate information from culturally authentic materials for accuracy, authenticity, context, purpose, and reliability. 
[7.1.IH.IPRET.7: Infer the meaning of most vocabulary, including some culturally appropriate and idiomatic expressions related to familiar or studied topics, by using context clues and text structures.]
[bookmark: _Toc207435847][bookmark: _Toc212547918]Interpersonal Mode of Communication (IPERS)
[Intermediate High learners exchange information in spontaneous spoken or written conversations and some discussions on a variety of familiar and some concrete topics that they have researched, using connected sentences that may form paragraphs and asking a variety of questions, often across various timeframes.]
Learners communicate orally, written, or signed in the target language with others in a variety of routine and highly contextualized situations relevant to students and some unfamiliar situations with complications. Learners create consistently connected discourse across major timeframes. Learners are able to sustain extended communication. Language is generally understood by target language native speakers. Minor errors do not interfere with meaning. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IH.IPERS.IC.1: Exchange information about products, practices, and perspectives across students’ own cultures and other cultures and timeframes. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Ask questions that deepen one’s understanding of how cultural perspectives shape cultural products and practices.
B. Articulate how some perspectives within one’s own culture shape the cultural products and practices in one’s own culture.
C. Develop and expand upon a topic.
D. Process information spontaneously and ask appropriate follow-up questions.
7.1.IH.IPERS.IC.2A: Incorporate non-verbal and verbal communication strategies and common idiomatic expressions of the target cultures/languages in familiar and some unfamiliar situations.
7.1.IH.IPERS.[6]IC.2B: [Compare and contrast global issues in a group discussion, with emphasis on climate change and its impact on the target language regions of the world and the people who live in those areas.] Discuss similarities and differences in perspectives on matters of regional and global significance across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Develop and expand upon a topic.
2. Negotiate a complication.
3. Process information spontaneously and ask appropriate follow-up questions.
4. Identify misunderstandings and make self-corrections for improvement.
Literacy (LIT)
[7.1.IH.IPERS.3: Relate personal stories, events, and experiences using connected speech and with accuracy in the present tense and often across timeframes.]
7.1.IH.IPERS.[1]LIT.3: Exchange information [in conversations and some discussions on a variety of familiar and some concrete topics,] using strings of connected sentences [that may combine to form paragraphs and asking a variety of questions, often] across timeframes. 
A. Initiate and close conversation in a culturally appropriate manner for the context.
B. Develop and expand upon a topic.
C. Negotiate a complication.
D. Process information spontaneously and ask appropriate follow-up questions.
E. Identify misunderstandings and make self-corrections for improvement.
[7.1.IH.IPERS.4: Engage in oral and written discourse in a variety of situations that sometimes involve a complication, using connected sentences that may combine to form paragraphs. (Show consistent accuracy in the present tense and show some accuracy with other timeframes.)]
7.1.IH.IPERS.LIT.4: Express, react to, and offer support for feelings using strings of connected sentences across timeframes.
A. Initiate, continue, and close conversations in a culturally appropriate manner.
B. Develop and expand upon a topic.
C. Offer advice or suggestions in a specific context or situation.
D. Process information spontaneously and ask appropriate follow-up questions.
E. Identify misunderstandings and make self-corrections for improvement.
[7.1.IH.IPERS.5: Ask and respond to questions and state opinions as part of a group discussion on topics and situations of a personal, academic, or social nature.]
7.1.IH.IPERS.[2]LIT.5: [Explain] Express, react to, and offer support for preferences[, opinions, and emotions and give advice on a variety of topics,] using strings of connected sentences [that may combine to form paragraphs and asking a variety of questions, often] across timeframes.  
A. Initiate, continue, and close conversations in a culturally appropriate manner.
B. Develop and expand upon a topic.
C. Process information spontaneously and ask appropriate follow-up questions.
D. Identify misunderstandings and make self-corrections for improvement.
7.1.IH.IPERS.LIT.6: Express, react to, and offer support for opinions, using strings of connected sentences across timeframes.
A. Initiate, continue, and close conversations in a culturally appropriate manner.
B. Develop and expand upon a topic.
C. Offer advice or suggestions in a specific context or situation.
D. Process information spontaneously and ask appropriate follow-up questions.
E. Identify misunderstandings and make self-corrections for improvement.
[bookmark: _Toc207435848][bookmark: _Toc212547919]Presentational Mode of Communication (PRSNT)
[Intermediate High learners use connected sentences and some paragraph level language independently to communicate information, make presentations, and express thoughts about familiar and some unfamiliar topics. They use increasingly complex vocabulary and structures, compare points of view and perspectives, and write or speak original pieces such as essays, stories, and poems. Intermediate High learners demonstrate evidence of Advanced Low proficiency but lack consistency in maintaining the advanced level.]
Learners present in oral, written, or signed target language to an audience in a variety of routine and highly contextualized situations relevant to students and some unfamiliar situations with complications. Learners create consistently connected discourse across major timeframes. Learners are able to sustain extended communication. Language is generally understood by target language native speakers. Minor errors do not interfere with meaning. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.IH.PRSNT.IC.1: Share detailed information about how products and practices reflect cultural perspectives across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
7.1.IH.PRSNT.IC.2A: Present to an audience using culturally appropriate language, behaviors, and materials. 
1. Demonstrate some understanding of cultural differences by adjusting language and behavior as needed.
2. Respond spontaneously to unexpected follow-up questions and extend conversation.
7.1.IH.PRSNT.[6]IC.2B: [Explain cultural] Share perspectives [of the target language people regarding climate change and compare and contrast those perspectives with ones held by people in the students’ own culture.] on a matter of regional and/or global significance within one’s own culture and target cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Compare and contrast perspectives across students’ own cultures and other cultures.
2. Articulate how perspectives may have evolved and/or are currently evolving.
Literacy (LIT)
[7.1.IH.PRSNT.3: Use language creatively when responding to oral, written, and visual prompts on familiar and unfamiliar topics and situations.]
7.1.IH.PRSNT.[1]LIT.3: Present detailed information [orally and in writing on information] in a cohesive manner on topics gathered from a variety of culturally authentic [resources, using short paragraphs and often using major timeframes] materials.
A. Apply appropriate essay writing or oral discourse conventions.
B. Enhance comprehensibility and clarity using self-correction and paraphrasing.
C. Use major timeframes.
D. Use connected sentences and/or concise paragraphs.
E. Respond spontaneously to unexpected follow-up questions and extend conversation.
[7.1.IH.PRSNT.4: Use language creatively in writing for a variety of purposes.]
7.1.IH.PRSNT.[2]LIT.4: Tell and write detailed stories, [presentations, speeches on community events and] personal experiences, and events using connected sentences [and short] and/or concise paragraphs, [often] across major timeframes.
7.1.IH.PRSNT.LIT.5: Express viewpoints on familiar and researched topics [give reasons to support the claims, and speak and write in strings of connected sentences and some short paragraphs].
A. Convey persuasive arguments.
B. Use connected sentences and/or concise paragraphs.
C. Use a variety of cohesive devices.

[bookmark: _Toc206673045][bookmark: _Toc212547920]Advanced Low (AL)
[bookmark: _Toc206673046][bookmark: _Toc212547921]By the End of Grade 12
[bookmark: _Toc206673047][bookmark: _Toc212547922]Interpretive Mode of Communication (IPRET)
[Intermediate High learners use connected sentences and some paragraph level language independently to communicate information, make presentations, and express thoughts about familiar and some unfamiliar topics. They use increasingly complex vocabulary and structures, compare points of view and perspectives, and write or speak original pieces such as essays, stories, and poems. Intermediate High learners demonstrate evidence of Advanced Low proficiency but lack consistency in maintaining the advanced level.]
Learners construct meaning from target language materials listened to, viewed, and/or read on a range of general interest topics and on concrete and some abstract concepts. Learners demonstrate an increasing overall facility with the language as they navigate connected discourse in spite of being challenged by increasingly challenging topics and concepts. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.AL.IPRET.IC.1 Use insights from comparing products and practices to surmise cultural perspectives. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Compare across students’ own cultures and other cultures.
B. Demonstrate understanding of subtle cultural differences.
7.1.AL.IPRET.[3]IC.2A: Analyze the use of [verbal and] non-verbal and verbal etiquette [in the target culture(s) and in one’s own culture] across students’ own cultures and other cultures to develop an understanding of how cultural perspectives are reflected in [cultural products and] cultural practices.
7.1.AL.IPRET.[10]IC.2B: Collect, share, and analyze several pieces of data related to [global issues including climate change] matters of regional and global significance. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Determine the context for the data.
2. Describe the relationship between pieces of information.
3. Compare and contrast data related to communities within a culture.
4. Use insights to deduce how perspectives in one’s own cultures and target language cultures impact matters of regional and global significance.
Literacy (LIT)
7.1.AL.IPRET.[4]LIT.3A: Demonstrate [an understanding of most content of other] comprehension of culturally authentic materials found in academic disciplines.
7.1.AL.IPRET.[1]LIT.3B: [Identify main ideas and significant details in a range of oral, viewed, and written texts.] Summarize a central idea and key events with significant detail from culturally authentic fictional or informational materials.
7.1.AL.IPRET.[7]LIT.4A: Infer the [meaning of some unfamiliar words and phrases in academic and formal contexts.] nuances of culturally authentic materials using literary devices and text features.
7.1.AL.IPRET.[2]LIT.4B: [Interpret spoken and written language and] Infer nuances of culture[,] as expressed by [speakers of the target language, in some formal and informal settings] authors of culturally authentic complex materials.
{Clarification Statement: Examples of “infer nuances of culture” could include using one’s own background information or information learned from intercultural interactions or study.}
7.1.AL.IPRET.[5]LIT.5A: Analyze [a literary or informational text including] the points of view, theme, [author’s] purpose, and tone[, inferences.] in complex texts and non-written content using visual, aural, and organizational features. 
{Clarification Statement: Examples of “complex texts” could include literature, informational texts, and scripts by a variety of authors. Examples of “non-written content” could include a radio/television program, movie, advertisement, or podcast.}
7.1.AL.IPRET.[9]LIT.5B: [Differentiate facts from opinions by accurately answering most questions that require inferring implied meanings.] Synthesize cultural practices and perspectives and information from culturally authentic materials to determine the accuracy, authenticity, context, purpose, and reliability of a source.
7.1.AL.IPRET.[8]LIT.5C: Analyze elements of the target language that do not have a comparable linguistic element in [English] other languages.
{Clarification Statement: Examples of “elements” could include gestures, slang/colloquial expressions, and unique features changing the meaning of the text.}
[7.1.AL.IPRET.6: Analyze a radio/television program, movie, or podcast for theme, purpose and tone, and inferences.]
[bookmark: _Toc207435852][bookmark: _Toc212547923]Interpersonal Mode of Communication (IPERS)
[Advanced Low learners participate actively and fluently in conversations about a range of topics both autobiographical and those that concern concrete events. They tell stories in the past, summarize information, compare and contrast ideas and facts, and narrate with detail. Advance Low learners can talk about present, past, and future events with increasing accuracy and fluency.]
Learners communicate orally, written, or signed in the target language with others on a range of general interest topics and on concrete and some abstract concepts. They can manage complications that arise. Learners adjust connected paragraph-level discourse across major timeframes to different audiences and purposes. Learners are able to sustain extended communication naturally and unprompted. The language they produce facilitates clear and purposeful communication within the target context. Errors are minor and do not interfere with comprehensibility. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.AL.IPERS.IC.1: Produce discourse across major timeframes about products, practices, and perspectives across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
A. Ask several questions that deepen one’s understanding of how cultural perspectives shape cultural products and practices.
B. Articulate how several perspectives within one’s own culture shape the cultural products and practices in one’s own culture.
C. Develop and expand cohesively upon a topic.
D. Process information spontaneously and ask a variety of appropriate follow-up questions.
7.1.AL.IPERS.[5]IC.2A: [Interact in a variety of] Incorporate non-verbal and verbal communication strategies and idiomatic expressions of the target cultures/languages in familiar and [a few] unfamiliar situations [using culturally appropriate verbal and non-verbal communication strategies].
7.1.AL.IPERS.[6]IC.2B: Converse [with members of the target culture with understanding about contemporary global issues, including climate change.] on matters of regional and global significance in major timeframes across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Initiate, continue, and close conversation in a culturally appropriate manner.
2. Develop and expand cohesively on the topic.
3. Navigate unexpected and unrelated occurrences.
4. Process information spontaneously and ask a variety of appropriate follow-up questions.
5. Recognize potential misunderstandings and respond accordingly.
{Clarification Statement: Examples of “develop and expand cohesively on the topic” could include the current state of affairs, impact on communities, key events and/or cultural perspectives that influenced the current state of affairs, and possible solutions.}
Literacy (LIT)
[7.1.AL.IPERS.2: Describe, respond to, and negotiate a complication that occurs in a familiar situation, using paragraph-level speech and writing across major timeframes.
7.1.AL.IPERS.3: Maintain conversations by comparing and contrasting preferences, opinions, and advice using paragraph-level speech and writing across major timeframes.]
7.1.AL.IPERS.[1]LIT.3: [Participate in extended conversations about personal, social, and professional topics, using paragraph-level speech and writing] Produce discourse across major time[ ]frames. 
A. Initiate, continue, and close coherent conversation in a culturally appropriate manner.
B. Develop and expand cohesively upon a topic.
C. Navigate unexpected and unrelated occurrences.
D. Process information spontaneously and ask a variety of appropriate follow-up questions.
E. Recognize potential misunderstandings and respond accordingly.
7.1.AL.IPERS.LIT.4: Seek and offer support around feelings across major timeframes.
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner.
B. Develop and expand cohesively upon the topic.
C. Seek or offer advice or suggestions in a specific context or situation.
D. Navigate unexpected and unrelated occurrences.
E. Process information in the moment and ask a variety of appropriate follow-up questions.
F. Anticipate potential misunderstandings and adjust accordingly. 
7.1.AL.IPERS.LIT.5: Express, react to, and offer support for preferences across timeframes.
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner.
B. Develop and expand cohesively upon the topic.
C. Offer advice or suggestions in a specific context or situation.
D. Navigate unexpected and unrelated occurrences.
E. Process information in the moment and ask a variety of appropriate follow-up questions.
F. Anticipate potential misunderstandings and adjust accordingly.
7.1.AL.IPERS.[4]LIT.6: [Give a viewpoint and supporting evidence when participating in a group discussion on topics of a personal, academic, or social nature in informal and some formal settings.] Express, react to, and offer support for opinions across timeframes.
A. Initiate, continue, and close coherent conversations in a culturally appropriate manner.
B. Develop and expand cohesively upon the topic.
C. Offer advice or suggestions in a specific context or situation.
D. Navigate unexpected and unrelated occurrences.
E. Process information in the moment and ask a variety of appropriate follow-up questions.
F. Anticipate potential misunderstandings and adjust accordingly.
[bookmark: _Toc207435853][bookmark: _Toc212547924]Presentational Mode of Communication (PRSNT)
[Advanced Low learners participate actively and fluently in discussions about a range of topics both autobiographical and those that concern concrete events. They clearly express complex ideas and personal points of view about topics of interest. They use paragraph-length discourse when summarizing information, comparing and contrasting ideas and fact, and narrating and descripting a range of ideas. Advanced Low learners speak and write across present, past, and future timeframes with increasing accuracy and fluency.]
Learners present in oral, written, or signed target language to an audience on a range of general interest topics, concrete and some abstract concepts. They can manage complications that arise. Learners adjust connected paragraph-level discourse across major timeframes to different audiences and purposes. Learners are able to sustain extended communication naturally and unprompted. The language facilitates clear and purposeful communication within the target context. Errors are minor and do not interfere with comprehensibility. With the described language characteristics, learners develop:
Intercultural Competence (IC)
7.1.AL.PRSNT.IC.1: Present detailed information in a cohesive manner about how a variety of products and practices are related to perspectives across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
7.1.AL.PRSNT.IC.2A: Present to an audience using culturally appropriate language, behaviors, and materials. 
1. Demonstrate understanding of cultural differences by adjusting language and behavior as needed.
2. Respond spontaneously with ease to unexpected follow-up questions and extend conversation.
7.1.AL.PRSNT.IC.2B: Create a research-based analysis of a [current global problem/issue] matter of regional and/or global significance showing cultural perspectives [associated with the target culture(s) and another world culture] across students’ own cultures and other cultures. [image: icon of hand holding a plant to denote opportunity to integrate climate change education. ]
1. Compare and contrast several perspectives across students’ own cultures and other cultures.
2. Articulate how some perspectives may have evolved and/or are currently evolving.
Literacy (LIT)
7.1.AL.PRSNT.[1]LIT.3: [Create and deliver research-based presentations to a target language audience, either electronically or in person using short paragraphs.] Deliver detailed and organized information on familiar and unfamiliar concrete topics from a variety of culturally authentic materials. 
A. Apply appropriate essay writing or oral discourse conventions.
B. Demonstrate comprehensibility and clarity using minimal self-correction and paraphrasing.
C. Use major timeframes.
D. Use appropriate syntax.
E. Apply interconnected paragraphs.
F. Respond spontaneously with ease to unexpected follow-up questions and extend conversation.
7.1.AL.PRSNT.LIT.4: Use language creatively [in writing for personal, career, or academic purposes using connected sentences in paragraph-level narration and description.] for a variety of purposes using paragraph-level narration and descriptive language.
[7.1.AL.PRSNT.5: Compare and contrast the structural elements and/or cultural perspectives found in culturally authentic materials with those found in selections in English.]
7.1.AL.PRSNT.[3]LIT.5: [Offer and support opinions and use persuasive language when presenting ideas and information.] Present detailed and organized arguments on familiar as well as unfamiliar concrete and abstract researched topics. 
A. Convey persuasive arguments.
B. Use concise paragraphs.
C. Use a variety of cohesive devices.
[7.1.AL.PRSNT.6: Analyze how cultural perspectives about climate change over time, and compare with changing perspectives in one’s own culture.]
image1.png
StatE OF Niw JERSEY

DEPARTMENT OF EDUCATION





image2.jpeg
District curricula, assessments, and
instruction (the exterior and inierior) State standards, assessments, and

!

curricula frameworks (the frame)

Common core college- and carcer-ready
‘and K~12 standards (the foundation)





image3.jpeg
District curricula, assessments, and
instruction (the exterior and inierior) State standards, assessments, and

!

curricula frameworks (the frame)

Common core college- and carcer-ready
‘and K~12 standards (the foundation)





image4.jpeg
SUPERIOR

ADVANCED HiGH

AOVANCED MID

Te—
ADVANCED Low.

INTERMEDIATE HIGH
INTERMEDIATE MID.
INTERMEDIATE LOW.




image5.jpeg
13 ACTFLpeformance Descrtrs o Langusgs Lesrnrs © ACTRL n, 2012




image6.jpeg
StATE OF NEW JERSEY
DEPARTMENT OF EDUCATION





image7.png
Interpersonal Mode of Communication (IPERS)

Learners communicate with others through oral, written, signed or alternative methods in the
target language on topics in highly predictable and familiar contexts. Learners use mostly simple
sentences and learned phrases, but are unable to maintain sentence-level discourse during the
course of the conversation. To communicate, learners rely on supports and draw heavily on their
own background and cultural knowledge. Language will be influenced by patterns of other
known languages and miscommunication can arise with speakers or signers of the target
language. Leamers’ accuracy is limited to familiar contexts; there will be inconsistent and
limited accuracy beyond familiar contexts. There are attempts at correction but they are not
always successful. With the described language characteristics, learners develop:
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